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ABSTRACT
This document focuses on the theme that rapid social

and technological changes add urgency to continuing education in all
fields, particularly in the field of mental health. For the purposes
of this conference, continuing education was defined to include
postgraduate education, staff development, inservice training, and
adult education. For these purposes, mental health was defined to
include health promotion and illness prevention and treatment and the
business of families, communities, States and nation, even while the
ultimate focus is upon individuals. Broad objectives of the
conference included: (1) to identify continuing education needs; (2)

to suggest priorities, or methods, which administrators could use to
arrive at appropriate objectives for their organizations; and (3) to
provide mental health administrators and educators greater
familiarity with continuing education expertise which is availablr.
The following major points of emphasis characterized the confere:
(1) diversity of resources and concerns for continuing education
mental health, (2) unusually broad definitions of continuing
education and mental health, and (3) involvement of the adult learner
in the process of assessing needs. Highlights of the conference
evaluation indicate that there were individual extremes of praise and
dissatisfaction, and that considerable participant learning occurred.
(Author/CX)
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Preface

Continuing education i:, receiving increased emphasis in all occupations
due to rapid advances in knowledge and technology, accelerating socio-
economic changes, and pressing manpower needs. The field of education
is itself undergoing changes in theory and methodology. Educators are striv-
ing to incorporate advances in communications, human systems design, and
learning technology; they are also stressing continuity, individualization,
learner involvement, lifetime learning, social relevance, program effective-
ness, and behavorial change. Continuing education is especially well suited
to serve as a bridge between academic centers and service organizations, a
bridge for which there is increased urgency.

Effective manpower utilization is pivotal for implementing new mental
health programs now being developed as a result of recent Federal, State,
and local legislation and planning. The National Institute of Mental Health,
as part of its reorganization in 1966, established a new Continuing Educa-
tion Branch in the Division of Manpower and Training Programs. A new
continuing education grant program was initiated.

The National Conference on Continuing Education in Mental Health
provided a timely interchange among experts with a variety of perspectives
on education, manpower, and mental health programs. The conference was
planned and sponsored by the Continuing Education Branch of the National
Institute of Mental Health, with the valuable assistance of an advisory
committee and other consultants. The University of Chicago Center for
Continuing Education provided an excellent setting for the conference. The
center staff contributed greatly by their services and cooperation in the
conduct of the conference and the preparation of the proceedings.

The proceedings which follow, like the conference itself, provides a fresh
perspective and significant emphasis on continuing education as an agent
of change. Suggestions for planning and action at local, State, regional, and
national levels have already proved helpful to many of the participants and
their organizations. These published proceedings should be of value to a
much wider circle of persons concerned with continuing education and
more effective manpower utilization in the field of mental health.

The editors are particularly indebted to Miss Susan Cullen of the Uni-
versity of Chicago, Mrs. Norma Miller and Mrs. Martha Kovacic of NIMH
for editorial assistance. Mrs. Jeanette Nehren, who joined the NIMH Con-
tinuing Education Branch after the conference, was also of great assistance
in editing the proceedings. For the many hours of secretarial assistance in
arranging and reporting the conference, we are particularly indebted to Mrs.

vii
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Ruby Koster, Mrs. Tobie Weinberg, Mrs. Beatrice Sandler, Mrs. Georgia
Lund of NIMH, and Mrs. Beverly J. Williams, Miss E. L. Waller, and other
secretaries of the University of Chicago Center for Continuing Education.

For planning and conducting the conference, the staff of the Continuing
Education Branch of the National Institute of Mental Health are partic-
ularly grateful to Mr. James Lawrence and Dr. Lucy Ann Marx of the
University of Chicago Center for Continuing Education, members of the
Advisory Planning Committee, the NIMH Continuing Education Training
Review Committee, conference collators and group leaders, Dr. William
Griffith of the University of Chicago Department of Adult Education, and
graduate students from that department who served as group reporters.
Last but not least, the success of the conference rested with the excellent
contributions of the participants.

THE EDITORS.
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Introduction

"Continuing Education, Agent of Change" was the theme selected for
the 1967 National Conference on Continuing Education in Mental Health.
'This theme emphasized the rapid social and technological changes which
add urgency to continuing education in all fields. The theme also emphasized
that imaginative planning and training methods are essential if continuing
education is to fulfill its potential as an active agent in the behavioral and
organizational changes which must accompany technological advances. The
necessity of behavioral and organizational changes is nowhere more true than
in the mental health field. The theme also implies that continuing education
itself is subject to change. Advances in learning technology and organiza-
tional effectiveness can transform continuing education from a traditional
stereotyped system of courses into a, more dynamic medium for the adult
learner. He learns, and participates in the problem-solving process with
which he must create the future, while adjusting to the rapid changes of the
present.

Continuing education has many meanings, and questions of definition
arise early in most discussions of the subject. For purposes of this national
conference, continuing education was explicitly and broadly defined to
include postgraduate education, staff development, inservice training, and
adult education (see appendix A) . During the national conference, contin-
uing education was also implicitly defined to include adult experimental
learning, career development, behavioral, organizational, and social change,
as well as information acquisition and technological change. The latter
implicit definition was, of course, consistent with the stated theme of the
conference.

Mental health also has many meanings. For purposes of this national
conference, mental health was implicitly defined by the selection of partici-
pants and conference design. The proceedings convey an implicit definition
of the mental health field which includes health promotion and illness pre-
vention as well as treatment; another implication is that mental health is
the business of families, communities, States, and the Nation even while the
ultimate focus is upon individuals. A further underlying assumption at this
conference was that continuing education in mental health is the concern
of private as well as public organizations, of citizens and paraprofessionals as
well as professionals, of politics and economics as well as education, and of
many overlapping fields in addition to the mental health disciplines.

The above defmitions and assumptions were significant factors in the
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minds of the planners who saw a need for this type of National Conference
on Continuing Education in Mental Health. Following establishment of the
new Continuing Education Branch and grants program by NIMH in 1966,
the NIMH staff and two ad hoc advisory committees addressed themselves
to questions of sound planning and financial investing in this field. They
noted the part-time, and spotty nature of continuing education staff and
activities in universities, mental health training centers, professional organi-
zations, and service agencies, and the relative isolation of mental health
personnel and organizations, despite fine examples to the contrary. They
noted the dedication of mental health professionals to ideals of lifetime
learning, and they noted examples from other fields, such as industry and
agriculture, which have made continuing education a very practical and
significant investment for their own enlightened self-interest and for adap-
tation to technological and social change. The relative paucity of support
for continuing education by universities, service agencies and their funding
bodies is not in the enlightened self-interest of these institutions, the recipi-
ents of mental health services or those who pay the bill.

The advisory committees also noted the relative persistence of postgrad-
uate courses styled on the information dispensing model of education and
the delay in application of basic principles of adult education and newer
learning methodology. At the same time, they noted aroused interest, leader-
ship, and readiness for more intensive programs of continuing education
within the mental health field and in related fields.

They were acutely aware of the manpower and funding shortages
in continuing education just as in other endeavors, yet they felt that these
shortages were precisely the reason for developing more effective programs
of continuing education and manpower utilization on a broad front. The
national conference was seen as an essential stimulant for a more concerted
effort at planning and developing continuing education in mental health.

Members from previous ad hoc advisory committees and other consultants
provided excellent contributions to the planning of the conference. The
objectives developed by the Advisory Planning Committee were:

1. To identify continuing education needs as perceived in the field by the
participants.

2. To suggest priorities, or methods, which administrators could use to
arrive at appropriate objectives and priorities for their organizations.

3. To provide mental health administrators and educators greater famil-
iarity with continuing education expertise which is available, and to
provide continuing educators from other fields greater awareness of
needs and resources in the mental health field.

4. To define the concerns and program of the National Institute of Men-
tal Health in continuing education and to gain suggestions for future
NIMH activities.
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5. To develop models and suggestions for plans and actions at local, State,
regional, and national levels.

During the conference the objectives were further specified in terms of the
expected "take-home" for individual participants from within and outside
the mental health field :

1. To become better informed about continuing education as a type of
education, its potential and met."Tds as an agent of change.

2. To become better informed about problems of mental health man-
power and continuing education in mental health.

3. To identify a plan of action for organizations.
4. To plan how their organizations might work with other local, State,

regional, or national efforts.
The selection of participants was crucial to the uniqueness and purpose

of the conference. The Advisory Planning Committee planned on 100
participants, 10 representatives from each of the following categories.

1. Experts in the field of continuing education (from outside the mental
health field) . Also specialists in research and evaluation of continuing
education.

2. Deans or department chairmen, educators from mental health
professions.

3. Directors of mental health continuing education programs.
4. State mental health authorities, commissioners, regional representa-

tives, etc.
5. Local and/or institutional mental health administrators, e.g., direc-

tors of city and county mental health programs, directors of com-
munity mental health centers or superintendents of hospitals.

6. Professional associations and/or certifying groups.
7. Continuing education learner-consumer interests not otherwise repre-

sented, e.g., persons engaged directly in clinical practice or other
delivery of mental health services, or their organizational represent-
atives.

8. Citizens groups and service-consumer interests, e.g., representatives
of citizens organizations, citizen advisors to governmental agencies,
members of mental health boards, trustees, labor unions, etc.

9. Representatives from Federal agencies other than NIMH, particularly
persons who are experts in continuing education or hold official
responsibilities for manpower, communications media, and education.

10. NIMH staff from. a variety of branches and divisions.
The Advisory Planning Committee designed the conference to provide

an optimum of interchange and a minimum of passive listening. Formal
addresses were planned only as initial stimulants and orientation for the
conference, plus one summarizing sendoff speech at the end. The two inter-
vening plenary sessions were brief and functioned primarily to provide unity
and continuity, while the main business occurred in small group sessions.
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The following are major points of emphasis which characterized the
conference and its impact on participants. These points are based on a
review of the complete proceedings, evaluation responses from participants,
and known activities of participants since the conference.

1. Diversity of resources and concerns for continuing education in mental
health. The diversity of contributions and concerns is evident from the
ro, ter of pizticipants, the content of plenary sessions and small group dis-
crasicns, a-Trri the evaluation. The conference was unique in bringing together
representaLives from these diverse fields amd in providing for the exchange of
information and viewpoints relevant to continuing education in mental
health.

2. Continuing education and mentd: health were both more br-oadly
defined i'ian is common in existing mental health continuing edv--.-ation
programs. This was partly by design, as described in this introduction and
in appendix A, and partly the product of the varieties of expertise repre-
sented at the conference. Differences in terminology and concepts, provided
stimuli for clarification and fruitful exchange throughout the conference.

3. Involvement of the adult learner in the processes of assessing needs,
planning, conducting, and evaluating continuing education programs was
emphasized repeatedly in plenary and small group sessions. This has been
implemented in a variety of activities by participants subsequent to the
conference. A related theme was the involvement of employers, consumers
of health services, citizen groups, and other representatives with vested
interests in determining the relevance and priorities for continuing education
programs. The involvement of such interest groups was seen as useful mutual
education and as a significant part of the decision making process. Greater
involvement of learners and other interest groups was also seen as a cor-
rective to the narrower aspects of professionalism, professorism, disciplinary
rivalries, town-grown problems, and the limitations of traditional post-
graduate education courses.

4. Individual needs, motivation, learning process, identity development,
and behavioral change were discussed from a variety of adult educational
and psychological perspectives. The relation of the individual to small group
teams, to larger work-related organizations, and to society was seen in many
contexts as crucial for adult learning and adaptation to change. A dynamic
equilibrium of motivational factors exists; such factors were viewed as a
source of resistance to learning and yet the key for fostering learning, growth,
and change. Probably the strongest area of concensus between adult educa-
tors, mental health educators, a.dministrators, and practitioners was the
importance of affective learning, experiential learning, and behavioral
change as compared to the overemphasis on cognitive learning which still
characterizes many educafional programs.

5. The planning and organizational aspects of mental health continuing
education programs recurrently arose as crucial for adult learning, educa-
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tional program vitality, imp. mental health services, and social change.
Several participants described s-necif-,, '4itical and economic conthderations
relevant to continuing educado ri mud ental Lealth. Continuing education
in decisionmaking and probler= wen among examples from the
industrial management develogrment ield ALich would be relevairt for
mental health administrators. (For ...-7-...omples cf:r=tributions from educators
in industry see plenary speech oi-Dr_ Crton ,g-nr4 background paper by Mr.
Mobley in appendix A.) Demancils fo,r'.1:mpr .oved mental health services, in
spite of limitations in mental hea1t1 =..apower-..-..nd funding, were desenled
as mounting pressures which mguir- greater -fmnphasis on strategies and
priorities in manpower utilization and confirming education. The need for
integration of continuing educatirm Fmr:rrams into high priority community
and State mental health plans and ::-...2rvices was recurrently stressed, par-
ticularly by participants with mglonsibility for mental health plans and
services and by representatives of consumers of services. Suggested guidelines
and diagrams were developed by ueveral of the small groups. The need for
closer collaboration between university and service agencies was frequently
voiced, and continuing education programs were cited as a most natural
medium for collaboration. Funding for continuing education was also seen
as closely tied to its demonstrable relevance for improved delivery of services.
Experts on organizational behavior, organizational change, group process,
management development, adult education, institutional administration,
community organization, and milieu therapy found much common ground
for relating adult learning and behavioral change to the human environment
of the work organization. Continuing education for mental health adminis-
trators, for key citizen leaders such as board members and legislators, for
mental health professionals who must train and work with new types of
mental health technicians and for directors of continuing education programs
were all seen as strategic for impact via organizational change.

Since the conference, a number of the participants have been engaged in
more concerted efforts to integrate continuing education plans and activifies
into organizational changes and improved administration of mental health
services. Others in allied fields have reported informally that participation
at the conference stimulated them to reexamine their own programs and, as
a result, mental health content has been introduced.

6. Advances in educational technology were cited, and a few were demon-
strated during the conference. Experts in communication systems, audio-
visual technology, educational television, adult education methodology,
programed learning, etc., contributed to discussions and to elective demon-
stration sessions. Educational technology was not a prominent feature of
this conference, yet many participants from the mental health field were
made more aware of advances and resources outside the mental health field.
Several resource persons who had relatively little contact with mental health
training programs prior to the conference have been more actively involved
in mental health programs since the conference; in. other instances mental
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health participants in the conference have subsequ -ntly, and for the first
time, called upon outside resource persons similar tc ose encountered at the
conference as well as on actual conference participants.

7. Suggestions for regional and national program rganization for con-
tinuing education in mental health were made and di.-icussed at the confer-
ence, including recommendations to NIMH (see part three) . Subsequent
regional activities and conferences, particularly those sponsored by Western
Interstate Commission for Higher Education, and Southern Regional Educa-
tion Board, and national activities sponsored by NIMH, American Psychiatric
Association, American Academy of General Practice, Council on Social Work
Education, and other professional societies and Federal agencies have been
definitely influenced by the conference (see "Conference Evaluation and
Followup," part three) .

8. The roles and contributions of universities, university extension divi-
sions, schools of adult education, and schools for the mental health professions
were well represented and elaborated. For most mental health professionals
only the contributions of their own professional schools are well known. The
evaluation and contributions of university extension divisions (for example,
see plenary speech of Dr. McNeil) and of adult education (for example, see
contributions of Dr. Knowles in appendix A, Dr. Griffith in group D, and
Dr. Sheats and Mr. Pagano in group G) are less well known to mental health
professionals. Important contributions of universities to evaluation and
theory relevant to continuing education were described and discussed. Subse-
quent to the conference there have been many examples of increased liaison
between adult educators and mental health educators.

Much of the above also pertains to contributions from representatives, of
private industry and from representatives of Federal agencies outside NIMH.

9. The confexence provided repeated emphasis on interdisciplinary col-
laboration and reflected prior evolution of the interdisciplinary field and of
governmental-nongovernmental collaboration. For example, see the remarks
on pages 97-98, in which note was made of the evidence at the conference
that interdisciplinary rivalry and status concerns were minimal and that
NIMH was regarded as a partner rather than feared as taking everything
over.

10. The conference served as a demonstration in the use of conferences as
a variety of continuing education. Preliminary background materials, a large
amount of reference material contributed by participants and available at the
conference, elective demonstrations of newer methodologies, evaluation and
followup evidence of change were utilized in addition to the mutual educa-
tion built into the design of regular conference sessions.

Highlights of the evaluation indicate that: There were individual ex-
tremes of praise and dissatisfaction with selected aspects of the conference;
there was considerable consensus that a flaw in the design was excessive
"summarizing of summaries" and "reactions to reactions;" considerable
learning and significant changes in subsequent behavior of many participants
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occurred by virtur: of the diversity and competence of participants; the
ccnference was generally considered above average by the participants, who
for the most part were experienced conference participants.

THOMAS G. WEBSTER, M.D.
Chief, Continuing Education Branch
Division of Manpower and Training Programs
National Institute of Mental Health
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First Plenary Session
WEDNESDAY MORNING

OCTOBER 25, 1967

WELCOME

THOMAS G. WEBSTER, M.D.
Clonference Chairman, Presiding

KNIGHT ALDRICH, M.D.
Session Chairman

LUCY ANN MAxx, Ph. D.
Director, Center for Continuing Education

BERTRAM S. BROWN, M.D.
Deputy Director, National Institute of Mental Health

KEYNOTE ADDRESS
DWAYNE ORTON, Ph. D.

Director of Education
International Business Machines Corp.

excerpts from address
"Changing Technology and Changing Men"

WELCOME FROM CENTER FOR CONTINLHNG EDUCATION,
UNWERSITY OF CHICAGO

Lucy Ann Marx, Ph. D.

When William Rainey Harper, the founder of the University of Chicago,
first opened the doors of the university, he also opened a series of courses
that were called an extension program for adults. In 1963, with the aid of

the Kellogg Foundation, the university opened this Center for Continuing
Education.

The Center has four purposes; the first is to provide an opportunity for
scholars and public people to discuss seriously current public issues of cru-
cial importance. For example, the China Conference that was held here a
couple of years ago, the Draft Conference, held last year, and just last
May the Model Cities Conference.

A second purpose is to provide an opportunity for scholars to talk to-
gether and share new research findings. We are now planning a Conference
on Adult Educationnew ideas, new concepts, new researchin this field.

The third purpose is to provide a laboratory for the training of students in

Now Director, NIMH.
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adult education who are concerned with the processes and conduct of adult
education activities.

The fourth purpose is to provide an opportunity for professional develop-
ment and the discussion of issues relevant to a particular professional field.

I welcome you to the Center for Continuing Education. I hope that our
center will serve you well as a total learning environment.

WELCOME FROM NATIONAL INSTITUTE OF MENTAL HEALTH

Bertram S. Brown, M.D.

The theme of this conference, "Continuing Education, Agent of Change,"
is particularly apt, for the name of the game nowadays is changescientific
change, technological change, social change, or organizational changeand
this change game leads us to the statistical gamesmanship approach. I did
some calculaions in the mental health manpower field along the statistical
gamesmanship approach, and there are more people in psychiatric residency
now than there were psychiatrists all over the United States in 1946, just 20
years ago. There is this kind of change in the manpower field.

One of the most characteristically expanding and changing fields has been
the mental health field.

The changes are dramatic. As you know, for perhaps a hundred years
the number of residents in State mental hospitals had gone up, reaching its
peak in 1955 of 570,000 plus. In the last 11 consecutive years, the number
of people on any given day in our State hospital system has gone down. It
has now just dipped below 400,000. If the trend had continued, say the
1945 to 1955 trend, we would have had well over 700,000 people in our
mental hospitals. We have just dipped under 400,000. This decrease, of

course, is a rather impressive thing when we go to Congress for money each
year because the cost of the new buildings alone would have been in the
billions of dollars.

There is *this complex problem of why this turnback took place, which

is not a simple matter. It may have b.:en the advent of the tranquilizing
drugs. It may have to do with community attitudes, new treatments, general
hospitals admitting patients. More patients are admitted for psychiatric
services in general hospitals, as first admissions, than to our State hospital
system. The remarkable growth in just a period of 4 years of the community
mental health center may be another factor. At the present time Federal
funds are available and have been given to almost 300 community mental

health centers in 48 States in the Union.
I had some special thoughts on continuing education in terms of its rela-

tionship to community education, such as this center represents. I felt that

an intriguing and vital issue that might engage the energies of this conference

12

19



is whether the practice and experience of continuing education endeavors
in mental health will contribute in a unique way to the broader field of
community continuing education in other fields.

If one views continuing education as a behavior-changing process, what
impact will continuing education have on mental health professionals who,
at least theoretically, are in the behavior-changing business? What do we as
mental health professionals have to bring to continuing education? What
does continuing education in other fields that we know about have to bring
to us? The analysis of this particular issue led me to a very interesting, at
least to me, thought: where is continuing education carried on? When I
say where, I mean physically and geographically.

Pd like very briefly to describe a continuing education adventure of my
own. I've been teaching postresidency psychiatrists at the Washington School
of Psychiatry. With an average age in their middle thirties, they are taking
a course in social and community psychiatry. They range from people 2 or
3 years out of residency to the chiefs of psychiatry of the Air Force and the
Army who are trying to learn the social psychiatry field. The first semester
is on the history of analytic social community psychiatry. The second semes-
ter, running for 16 weeks, is on the consultation process to which the usual
visiting lecturers are brought in.

I decided that they had seen too many mental health professionals, too
many psychiatrists and psychologists, and that they ought to learn some-
thing about the community power structure. Hence, we had a straight
course on power, starting with the mayor, the head of the urban league,
the Bureau of the Budget man, the housing man. They found the seminars
and the meetings with these people quite an interesting and exciting experi-
ence. Afterwards we went out into the field to places like the Maryland
State Legislature to see what lobbying was about, how laws are passed and
how an emergency commitment law is placed. Some ethical issues and some
challenging issues arose as to whether or not the Washington School of
Psychiatry could send people to the legislature. Was this legal? It got very
complicated. But the students were welcome as citizens.

The second year, during the saline course, we changed the focus some-
what to group power. This time, then, they will meet with judges, the
mayor, and others, focusing on antisocial behavior, which I feel is the most
pressing issue of our day. Field experience will be going out to the courts,
to the jails, and having them actually defend indigent people in terms of
the psychiatric conditions that they find. This is more than teaching.

At 4 o'clock this morning I got up and visited the 16th district and spent
three hours looking around this particular area. I took a ride on the "bum"
car. That's what it's called here. It's called an umbrella wagon officially.
Ies a wagon that goes about the streets right around this neighborhood
picking up the derelicts, drunks, psychotics, and persons dead on arrival.
These are people right around the neighborhood. And if you just walk the
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streetsand I'm talking about one or two blocks from hereyou find the
painful human condition, the human comedy, not of Balzac but of Wood-
lawn. The perfidy against the walls of the burnt-out houses; the boss pimps;
the supreme maniac; and the Rangers. Finally the last group I ran into
were the "psychospecters"for the last call I participated in related to two
neglected, abandoned children whose mother the sergeant had finally found.
These kids were without food; the police bought some food for them and
returned them to their mother. It obviously was a bad condition, and I
wondered about the practical psychiatry that could have been applied in
this situation.

So, ladies and gentlemen, the stimuli are there and the need is great. The
challenge to this group is how we can conceptualize and organize the change
to meet these great demands of unfulfilled human needs and aspirations.

CHANGING TECHNOLOGY AND CHANGING MEN

Excerpts from the address by
Dwayne Orton, Ph. D.

International Business Machines Corp.

Dr. Aldrich, ladies and gentlemen, I approached this assignment with
some fear and trepidation. I am deeply concerned about the complexion
of this audience. In the areas that you represent, in the general field which
is your concern, you have great opportunities for leadership in the field of
continuing education. You are well informed in the areas of the continuing
development of that quality of human experience upon which we are even
more and more to depend in the coming decades.

So my fear turned to challenge and to the prospect of a thorough give-
and-take that will be of great benefit to me. I hope as I go about this
process of keynoting, you will regard it as open ended. My remarks about
a few fundamental currents of change, which bear upon our concern in
this conference, are not conclusive. I hope you will think of them as open
ended because the content of what I want to say is open ended, i.e., not
complete. It is becoming. Conclusions are dangerous.

I come to illustrate in the context of these fundamental issues, materials
largely out of the field of business. I think that the field of Lusinuss has
moved far in this matter of continuing educational development of people.

I take my cue from a statement which has meant very much to methe
statement which in a sense drew me out of academia into the challenging
field of continuing education within the context of business. That statement
is one which is credited to the genius that developed our company when he
said that "to build a business you must first build people."

Them are many ways in which we have been attempting to express that
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idea. One that I want to share with you is an expression of the manner
in which continuing growth and development of people is being discovered
in practical terms in the field of business.

Let me show you an advertisement which appeared in many of our national
magazines, by the Allegheny Power Co. It is designed to sell power. It not
only wants to sell power, but it wants you to locate in their territory so that
you can buy power from Allegheny.

It shows a great big "A" in the center of the advertisement. There a
young man stands alongside the "A," and about the base of the letter they
have put the college and university pennants of the institutions that are
located within the area of Allegheny Power.

Ordinarily, when one tries to sell geography for the purpose of establishing
plants and laboratories, he finds what in this ad they put into two-and-a-
half lines covering the physical facts : "The decisive data you and your
staff need on raw materials, markets, workers transportation, water, power,
fuel, and plant sites." Now, these are the bases upon which people decide
to make capital investments in productive or in research institutions. "But,"
continues the ad, "the other reason involves the intangible climate of
growth, an area's assets in homes, schools, colleges, research centers. These
determine whether or not your organization can attract and hold engineers,
scientists, and men of top management caliber.

"Look at the academic facilities of this area, then at the firms locating
their research and development centers here." And here is the key line. "The
intellectual climate of growth makes the great difference."

I submit to you that 10 years ago no economic institution would have been
arguing its case on such a basis. This is one little facet, only one illustration,
to be sure, out of a particular specialized area, of what is burning its way into
the thinking of business.

To build a business you nrist first build people. To build a hospital staff,
you have to build people.

Continuing education work is a mainstream, not a tributary. It is becoming
an essential function of our social structure. Let us then, look at some changes
in society that indicate this fundamental function of continuing education.

The first of these is the evidence of a generic change taking place in our
society which is found in the imperative demand for a "future's orientation"
in the thinking of modern man. As the White Queen put it in "Through the
Looking Glass": "It is a poor sort of memory that only looks backward."

You know as well as I do about the mushrooming of ideas aboilt the
future. Heilbroner wrote a popular book called "The Future as History."
Daniel Bell made a list of 24 very significant monographs and dissertations
to indicate the great attention now being paid to a future's orientation. The
Ford Foundation is supporting a resources of the future project and the
American Association for the Advancement of Science has a commission on
the year 2000.

15



The relationship of technical change to this oxientation is seen in many
simple ways. I will only indicate briefly the things which I am sure are very
much in your attention. One is the shift in the character and nature of jobs.
The Dubold organization projects that 60 million jobs will change their
character in the ensuing decades.

You, yourselves, are in the midst of this kind of change. The shift, for ex-
ample, in the hospitals, which I know only as a patron in eight trips to a
hospital in the last 5 years. I have seen the nurse becoming more of a man-

ager and a paper worker and less an attendant at the bedside of a patient.
That may be at the very heart of the reorganization of the nursing profession.

Job obsolescence is not merely obsolescence in terms of changes in jobs.

It means changes in the people. One simple illustration in the field of civil
engineering was spelled out by Dr. Spellman at Carnegie Tech. He pointed
out that in 10 years of experience in the civil engineering curriculum they
had discovered that 25 percent of the content of the curriculum was inappli-
cable at the end of the decade. But they had added new content at the rate
of 10 percent per year. The professional civil engineer must constantly con-
tinue his education just to keep up. His future orientation is through
education.

I am suggesting that these shifts requiring a future's orientation were not
required in an older more stable society. However, change is not some
detached phenomenon to be watched as a comet in the sky. The many
effects of the automobile illustrate this. It has dominated human life for the
last 50 years. The tremendous shifts in society brought about by the auto
have profoundly altered human life whether we as individuals want it or not.

You are interested in the shifts taking place in the family. The patriarchal
family seems to be disappearing. The growth of women in work and the
shift in the attitude of children toward the "heads" rather than the "head"
of the family are far reaching. These have brought deep shifts in values and
in systems of values throughout the past century. The shifts in our sexual
mores and the conduct of our personal iexual life are related to the auto-
mobile. The new family springs from the changing technology of work,
biochemistry, genetics, transportation, communications, entertainment, and

others.
Work concepts are changing. There is movement away from the old ethic

that a man earns his rights to life by the sweat of his brow, where produc-
tivity was the real sine qua non of a man's status, to the concept that man's

life may be lived out in socially useful activities, which have no relationship

whatever to the production of something of particular physical, economic

value.
We could discuss the gap whkh is increasing between the haves and the

have nots as a result of the manner in which civilized or highly structured

society or industrial society is moving. The gap is increasing because the
techniques and the understandings and the good will necessary to try to bring

about a closing of the gap do not seem to be existent.
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Values are undergoing great change. Man now can deliberately create
change, plan change; fix his goals, control that process of change, direct its
impact, make decisions. He can and he must. He must make decisions : im-
perative decisions, respecting the manner in which he reacts to change as well
as those for whom he is responsible react to change.

Technology has placed in our hands the kind of tools that make obsolete
the concept of looking forward to a future. Rather, looking at the future,
seeing what can be and actually planning the critical path to reach it is the
fundamental shift in our thinking. Forward implies hope and possibility and
the dependence upon an evolutionary kind of process. At sees it as it can be
and how it can be achieved.

The processes of mathematical models, simulation, and utilization of quan-
titative data techniques are now part and parcel of our common life. But
what has this to do with continuing education?

One is hopelessly out of date in the modern technological world unless he
has some appreciation and knowledge of what technology can do for him.
Education is a continuing part of the way of life. In the field of business
we are beginning to acknowledge this continuing education process as an
essential part of the work load from which actual economic good results.

During World War II, or prior to it, we thought of training in business as
job training, job methods training, and job relations training. Most people
at that time, caught up in the need for preparing people for productivity,
thought of education in business at that level.

Now we have come to see that the greatest resource of the economic proc-
ess is the human resource. And unlike the capital investment resource, unlike
the productivity processes resource, unlike the fiscal accounting resource, the
human resource is a changing, growing factor. The nurture of the hnman
resource by continuing education is a practical condition of future's orien-
tation. This contrasts with the static thinking of an earlier period.

We are a people who like to have our anchors lowered and fixed for solid,
dependable reference. But the American Assembly in discussions of automa-
tion point up in their report, "We must accelerate the accelerating rate of
change."

The concept of a future's orientation regards these things as open ended,
not fixed. The most constant thing in modern society is the fact of change.
The very nature of a demand for a future's orientation is a demand for a
continuing process of education.

I would like to go on to what I consider another one of the fundamental
shifts of our timethe evidence of generic change in the shift from a society
dependent upon physical power to a society more and more dependent upon
brainpower. It is a shift from a primary dependence upon physical power to
a growing dependence upon brainpower.

I would take you back to a statement made by Huston Smith of the philos-
ophy department of MIT. In a meeting on continuing education, he pref-
aced his remarks by a comment on what he considered the four greatest
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changes in the technology of our time. He referred, of course, to the fission

of the atom, to space penetration, and to the penetration of the genetic code
DNA's discovery. "The other member of the quartet," he said, "is the com-
puter." And of it he said this : "The mind of man and the computer may
yet bring about a true mutation in human thought."

He did not attempt to expand on that. He did make the comment, "I
guess if we know what a mutation in human thought is, we would have it."
I know that there are currents going on which suggest, as Kenneth Boulding
indicates in his remarkable little book, "The Meaning of the Twentieth
Centwy," that the broad stream of our time is making a shift out of civili-
zation into postcivilization. The concept is that we are at a point in human
history in which generic changes are taking place, and I think the one we

are discussing is one of those.
You see it in the field of agriculture. Go back to the year 1862 and the

passing of the Morrill Act, when Congress set up the land-grant colleges. For
the first time in history a government invested on a broad scale and in a
specific manner in the introduction of brainpower into a major industry.
Our great affluence in foods and fibers stems from this act.

Perhaps a mutation in human thought occurred when nomadic man dis-
covered that he could stop in one place, plant seeds, get some animals,
let those animals breed, and keep them within his corral. Then some enter-
prising man discovered that this fellow was reaping a little bit more than he
needed for himself and his family, and started buying up the surpluses. He
formed a village and it became a city. He hired the priests, hired the soldiers,

and organized a marketing exchange with the farmer. There was a great shift
in civilization at that point. The shift from mechanical power to brainpower
which we axe beginning to notice is just as fundamental as that. You see it
working its way out in business. I refer to the changes taking place in the
actual composition of jobs.

Any analysis of this indicates that the shift is toward greater dependence
upon knowledge and mental processes and less dependence upon physical
brawn or manipulative skill.

We see it in the knowledge explosion. I used to say that there were 500,000
scientific papers per year of a legitimate status; I sat in an audience the other
day when a man stated it is 5 million per year.

I called the Widener Library at Harvard and asked a very simple ques-
tion: "How many new books are you putting on your shelves each working

day?" So on the telephone we :figured out that in a 255-working-day year
they were putting 945 new books on their shelves every working day and

putting into dead storage, 253 per day.
It has been reported that the knowledge industryeducation, publishing,

research, communications, industry information machines, broadcasting
accounts for one-third of the gross national product. This makes the dis-

covery and the distribution of knowledge a $300 billion business.

Clark Kerr has indicated that the influence on the economy of the rail-
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roads in the last half of the last century and what has happened to the sus-
taining and developing of our economy by the automobile in the first half
of this century may well be what is happening now under the aegis of the
knowledge industry. It may well be the sparkplug of our economy in coming
decades. He did not propose that something new in electronics or in automics
would be the stimulating force of the economy but rather this particularly
peculiar capacity of man to grow and to develop which is the characteristic
force of our time. What is the place of comtinuing educatuu in this situation?

We could illustrate the shifts in many -vav-rs. When I came. to IBM 25 years
ago with the order to "End out what eci=ion can dc: fizr business"Mr.
Watson's own words to meI discoverat:L-swhen I ran a study of the educa-
tional status of the corporation that therm: -was one Ph. D. in the company
working as an assistant treasurer. A recent ziount indicatea it:aat there are 945
Ph. D.'s and thousands of.others of educ=wral status. Do I hear sorneone say
skeptically, "But that's in_a very sophisdravrol. industry?"

Let me read you an Lemployment wivultisement. It -saKs, "Are you ad-
vanced in systems and data processing? Wirhy-not become a-member of the
"X" Company team, a leader in the elentxmaic data processing field?" Then
it goes on almost hxe the Apostles' CreeL: "Rapid expansion of this dy-
namic national organization has created many new opportunities in systems
and programing in the data processing area." Then it lists seven fields here
that did not exist 10 years ago.

Am I reading about General Electric or Raytheon or IBM or other ad-
vanced industry. Not at all. This is an ad of the J. C. Penney Co., aleader in
the electronic data processing field. And why not? Thousands of items of mer-
chandise in all kinds el* sizes and seasonal applications come from hundreds of
producers all over a great grid of the country by rail, by air, by water, and
by truck for hundreds of outlets. Low margins of profit, quick turnover re-
quire mathematicians and systems engineers in the dry goods business.

One discovers the intellectual areas taking over in a fashion never con-
ceived of before. Of course, to spell out the human effects of this kind of
change in this very simple way is a process of superarrogation. We do see
such things happening, however. I suppose in your institutions you see the
dissolving of the lines between line and staff that have existed since Alex-

ander the Great, the dissolving of the lines between subordinate and superior.
New forms of human relations are taking place under this lifting of the
intellectual level of the working world.

In business today we have clusters of operations research men and systems
engineers supporting the top executive level. They are not managing the
company, but the manager of the company depends upon their skins of
mind and their evaluations of the data which they produce asmajor factors

in his decisions.
The lines of superior and subordinate are taking different forms in indus-

try. The intellectual qualification of the people is becoming the controlling
factor in these relationships.
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Further evidence of this kind of shift is found in the change in the char-
acter of knowledge itself : from a world based upon empirical, pragmatic
processes to one which now is bringing about a centrality of importance and
dependence upon theoretical knowledge. The old world, with the invention
of steel and the telephone and the radio and the telegraph was a world of
cut and fit, trial and error, catch as catch can. Great ingenuity in it? Yes!
But it was a mechanical process.

We seldom invent that way now. Occasionally there is a serendipitous
outspringing of something as a result of some work of some individual recluse
or inventor, but the great body of our technological advance comes about
by an intricate and delicate organization of the intellectual process.

Take the illustration that James Bryant Conant tells. In World War I
the American Chemical Society wanted to be useful in the war effort. The
Secretary said, "Well, come back tomorrow and I'll have my people here
to discuss this with you." When they came back on the monarow, Baker had
nobody with him and he said, "Well, we've checked :4mto it, gentlemen, and
we find we have a chemist in the War Department_ If we need you any
more we'll let you know." There are 188,000 engineers in the Federal employ
today.

Another Conant illustration refers to Thomas A. Edison, talking to Presi-
dent Wilson about the committee they were setting up for the Navy Board.
This is the statement from the record. Edison said to the President, "We
might have one mathematical fellow in case we have to calculate something
out." How far have we come to a time when mathematicians are at
a premium.

There is not a person here that doesn't have something of plastics on
his person. This came about by the organization of the molecules into
theoretical knowledge before it was ever put into extrusion processes. The
character of knowledge is changing and the emphasis, of course, is upon
intellectual power.

I have a cartoon out of the New Yorker here. It shows a fellow who has
seen much better days. He might even have been a psychiatrist. He is un-
shaven. He has his pipe in his mouth but it isn't burning. He has his hat
between his legs as he sits on the sidewalk. There is a mink coat with two
beautiful pins under it going by on the corner and he isn't looking. He is

too woebegone for even that. The sign on his chest does not say "blind." It
says "flunked science."

It's a new world, a terrifying new world. But if we are so terribly dependent
upon the mental processes, the process of constant development and upgrad-
ing, of cultivation and of irrigation, the course of continuing education must
be a lifelong process.

The characteristic institution of the next half-century is not going to be
the productive institution as it has been. The central institution of thecoming

decades, will be the intellectual institutionthe "think tank"the univer-
sitythe research organization.

20

2



But we are shifting, you see. The center of decision is the intellectual
center today and will be more so in the future. If that is not an argument
for the development of continuing ar'aication in any institution, I don't know
what is.

want to say in conclusion that ithese are only two of many otner trends
taking place.

Whitehead once remarked that "a great society is one in which men of
bus:ness think highly of their function." In this context we might adapt
Whitehead thus : "A great society is one in which the educated mian thinks
hur: 2anly of his function," Technolosgy does not think humanly. Let us recog-
nize the fact that these wondlee4 masterful instruments that dazzle our
icaz ginations are merely instrumerats.

L'he computer can take minims of items of data and put them into all
kinds of usable forms. The computer can answer the questions yomprogram
it to answer, but it cannot answer the question "What are the- right ques-
tions to ask?" And all of this panoply of marvelous technologkal develop-
ment that is creating such changes for good and for ill is like dust and ashes
in our hands if all we do is answer the what and the how. Why is a far more
important question than what and how.

This is the area of continuing education which in the kind of life we lead
too often gets lost. The social scientists do not know the answers to the "why"
questions. But any continuing education program that leaves out the "why"
is nothing but the rattling of parts.

Some of us who have been deeply involved in the managerial training
process believe that there is an economic good created by management itself :
it is not just the manipulator of other productive activities: it contributes a
plus, an additional good. The whole is more than the sum of its parts. This
synergistic effect is being noticed in training and education. Just putting
people together. Just assembling employees in a room prcduces a group but
it adds nothing to the quality, of the group or individuals in it. However
when the educational effort is added both the individual and the group have
improved status and consequently improved productivity. This is the syn-
ergistic effect of education.

The same effect is noted in the future's orientation posture in manage-
ment. It adds a dimension over and above the operating effects of a group or
company.

Likewise, the ethical influence in the management process adds an addi-
tional value to the normal mechanical and operational effects in an orga-
nization. Adding the "why" dimension to the "what" and "how" gives
meaning to the process and adds a synergistic value to the quantitative values.
Here is the challenge to continuing education.

The poets often see things we miss. Edwin Markham stated this in eight
very simple lines. He said, "We're blind until we see/That in the human
plan/Nothing is worth the making/If it does not make the man./Why build
these cities glorious/If man unbuilded goes?/In vain we build the world/
Unless the builder also grows."
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Discussion

SESSION CHAIRMAN ALDRICH. In any chnnging ardvity we aL either
participate in or at least pay lip service to th., importance of resea± and
evaluation. In the process of continuing education, we are particularly con-
cerned with the evaluation of attitude change which may not correlate -orith

the acquisition of knowledge. The technology of the measurement olf acqui-
sition of knowledge is so much more advanced than the technology oi meas-
ures of acquisition or change of attitudes that i is likely to take precedence in

our attempt to educate. I wonder if you could indicate if them aret any
areas in which technology can contribute to a better understand-nip: cfr: the
measurement of change in attitudes as contrasted with acquis=inn of
knowledge?

na. oftrom That's the question I had come to ask you.
I shouldn't say I can't, but I'm not equipped as of this moment ,to deal

with the question of technological contributions to the measurements of the
shift and change in attitudes. But I will take just a second to say that in
the practical process of continuing education in any institution, some of the

greatest gains are made where the attitudes are dealt with in relation to the
actual process going on. Take, for example, a department of multiple spindle
drills, where one machine has many drilling spindles. Parts pass under it,
it drills holes by the dozens or hundreds. The department was in the dol-
drums. The manpower supply was high but effectiveness was low. The super-
intendent of that factory came to me and asked, "Is there anybody in the
organization that can do something for us along this line?"

I sent a chap named Bruce Buckler over to look at it. Bruce Buckler was

not a machinist. He wasn't a manufacturing executive. Bruce Buckler was

a man who had some real skills in the relationship of participation to pro-
cesses. He asked the members of this department to draw up some instruction
sheets ,or their work, for he noticed their prints and instructions were dog

emed, dirty, and worn.
He said, "Now, I'll be back in a few days and I hope you will have a

chance between now and then to do something about these terrible looking
things that management should have put into shape before this." He was

on their side. They did it. He took their sketches and their lists and their

orders and he went back to his laboratory of visual aids and put them into
nice form, leaving some of the idioms in, but in nice form. He brought them

back in cellophane packages. Actually the attitudes changed completely and

the department became an example of effectiveness because they participated

in a process.
Wasn't it Edward Lindeman who said, "You can take any period of

human history and discover that in that period there are certain foci
around which the major trends and activities of the period did con-
centrate." He goes on through several periods. For instance, in the. 19th

century he said it was acquisition and competition. He said, "In Vie 20th
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cent=y"and this, he said, at least 35 years ago"our century will be
characterized by participation and coordination."

These are the central foci of our time. And I think attitudes come under
the practical handling of the managing institution. Attitudes are what are
changed by the participation in the process far more than by lectures or by
posters or all of the paraphernalia of Madison Avenue propaganda. Partici-
pation is one of the central foci of our time, and in terms of attitudes I offer
you what technology can do in practical ways. I've seen this work in so many
instances.

CHANGING CONTINUING EDUCATION IN MENTAL HEALTH
An NIMH Perspective

Thomas G. Webster, M.D.

Coming to Chicago, the Windy City and the crossroads of the Nation,
I was moved to think how much this conference is occurring in a most
appropriate setting. I was reminded of winds of change. I was reminded
of the crossroads of civilization, where the intermingling of people from
different cultures and backgrounds has generated new ideas and advances.

Four winds of change are converging to fan the flame of continuing edu-
cation in mental health. We hope that this conference will demonstrate that
a flame thus fanned will shed more light even while generating heat. The
first wind consists of mushrooming new knowledge, rapid technological
advances, and accelerating social change. As we have already heard so
eloquently from Bert Brown and Dwayne Orton, these changes are political,
economic, and human as well as scientific and technical in nature. The trend
is not new and is certainly not unique to the mental health field, but its inten-
sity is ever increasing.

The second wind of change is the national mental health effort. Following
earlier joint commission studies, national and State legislation, and recent
mental health planning projects at State and local levels, we are now at a
crucial stage in which mental health manpower is pivotal for following
through on the nationwide effort.

The third wind comes from the field of education. Improvements in edu-
cation place greater emphasis on continuity and individualization of educa-
tion and on lifetime learning. Not only is it becoming more difficult to cram
total training into the formal years of full-time education but efforts to do so
produce a poor educational system.

The fourth wind of change is the economic base for continuing education,
which base is increasing in both the private and public sectors of the econ-
omy. Despite the fact that at the moment both the private economy and
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public funding are in the midst of difficult adjustments, the longer range
trend has been very encouraging. This increase in economic resources, com-
bined with a gradual increase in available teachers and facilities, augments
the feasibility for making continuing education a more significant built-in
component of all employment as well as a leisure-time pursuit. Furthermore,
economic pressures join with the other influences mentioned to make con-
tinuing education more and more a necessity rather than a leisure-time
luxury. Universities and service agencies can take a cue from industry. They

must give a bigger slice of their total dollar to continuing education if they
are to maintain their pogtion, let alone provide new leadership in a changing

society.

Mental Health Manpower Trends

As background to changing continuing education in mental health we
should review a few facts about mental health manpower.

Figure 1 presents the total manpower pool in the major mental health
disciplines 1950 to 1980. Each of the four lines in figure 1 represents one
of the four major mental health disciplines. Let us fly against the winds
of change for a moment, back to the postwar period. In 1950 there were
approximately 10,000 nurses working in mental health settings, 6,000 psy-
chiatrists, 3,000 psychologists with masters or doctoral degrees in work of

direct mental health relevance, and 2,000 psychiatric social workers.
Currently, in 1967, there are in the mental hez.,1th field approximately

22,000 nurses (roughly 3 percent of all registered nurses), 20,000 psychia-
trists, 13,000 psychologists (roughly 69 percent of all psychologists), and
13,000 psychiatric social workers (roughly 10 percent of all social welfare
workers). Looking to the future we can see in figure 1 that this growth rate
is expected to continue and perhaps accelerate.

How does this growth rate compare to other health professions? As you
can see in figure 1, during the 3-year period 1960-1963, the major health
professions (medicine, dentistry, environmental health, nursing and health
research) increased an average of 18 percent. During the same 5-year period
the major mental health professions increased 44 percent.

For purposes of continuing education we must ask, where are these people
and what are they doing?

Figure 2 presents the four major mental health disciplines by type of
organization in which they are principally employed. The figure is based on
a 1965 survey of former NIMH-supported trainees. The survey was con-
ducted by the Manpower and Analytic Studies Branch of the NIMH
Division of Manpower and Traimibg Programs, the same branch which
produced the other data and illustrations used in this presentation today.

While not completely representative of the total population in the four
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mental health disciplines,1 the figures provide a rough approximation of
the total picture. The type of organization in which these persons were
principally employed reflects the varying nature of the four professions.
For example, the psychiatrists were primarily in private practice (48 percent)
or working in a hospital or clinic (35 percent) . Psychologists were employed
primarily in hospitals and clinics (41 percent) or in academic settings (33
percent) . Nurses were also employed primarily in hospitals and clinics (43
percent) or in schools of nursing (35 percent) . However, the third largest
type of employer of nurses was a health, education, or welfare agency (13
percent), while for psychologists the third largest was a research organization
or laboratory (11 percent) and for psychiatrists, medical schools (12 per-
cent) . The largest number of social workers were working in hospitals or
clinics (46 percent) , second was health, education, and welfare agencies (33
percent) and third, academic institutions (8 percent) .

The following are issues for your consideration in your small group
discussions.

What should be the similarities and differences in continuing education
methods, content, and organization for the different disciplines and the
different work settings?

What types of continuing education resources should be developed, and
with what priorities, in order to achieve maximal impact in the face
of rather infinite need?

How many employing organizations contribute in financial backing and
personnel time?

What new methods and systems of self-education and mutual education
should be utilized?

What new training and consultation do educators and administrators
need in order to develop such methods within organizations?

What new use of technology, organizational science, and communication
systems is required?

What new reinforcements of motivation for continuing education can
be built into career channels and civil service systems?

Moving from work settings to types of activities, how are mental health
professions now spending their time?

Figure 3 presents the proportion of time spent in each professional activity.
It is, like figure 2, based on a survey of former trainees who were supported
by NIMH stipends. Figure 3 presents a picture even more closely related
to the task of continuing education. Taken altogether, 45 percent of time
is spent in clinical services, and from 9 to 12 percent of time is spent in
each of five other activities : teaching, research, administration, consultation,
and supervising or training others.

1 As a group former recipients of NIMH stipends, particularly in social work and
nursing, are probably more apt to be in academic positions than are mental health
professionals who were not recipients of NIMH stipends.

26

3 3-



F
O

R
M

E
R

 T
R

A
IN

E
E

S
 IN

 P
S

Y
C

H
IA

T
R

Y

O
th

er

P
riv

at
e

P
ra

ct
ic

e
48

%

M
ed

ic
al

S
ch

oo
l

12
% H

os
pi

ta
ls

/
C

lin
ic

s 
35

%

H
ea

lth
, E

du
ca

tio
n,

 o
r

W
el

fa
re

 A
ge

nc
y 

1%

.1
\ R

es
ea

rc
h 

O
rg

an
iz

at
io

n
or

 L
ab

or
at

or
y 

3%

F
O

R
M

E
R

 T
R

A
IN

E
E

S
 IN

 S
O

C
IA

L 
W

O
R

K

R
es

ea
rc

h
O

th
er

 2
%

O
rg

an
iz

at
io

n
or

 L
ab

or
at

or
y 

2%

1H
eEduc

at
io

n,
al

th
,

H
os

pi
ta

ls
/

O
r 

W
el

fa
re

C
lfr

kA
ge

nc
y

33
%

46
0/

o

A
ca

de
m

ic
In

st
itu

tio
n 

6%

E
le

m
en

ta
ry

 o
r 

S
ec

on
da

ry
S

ch
oo

l S
ys

te
m

 5
%

R
es

ea
rc

h
O

rg
an

iz
at

io
n

or
La

bo
ra

to
ry

4%

C
ou

rt
s 

an
d 

C
or

re
ct

io
na

l
ln

nt
itu

tio
ns

 5
%

T
O

T
A

L 
F

O
R

M
E

R
 T

R
A

IN
E

E
S

O
th

er
 1

%
C

ol
le

ge
 o

r
U

ni
ve

rs
ity

 9
%

P
riv

at
e

P
ra

ct
ic

e
14

%

40
11

ko
ki

1/
4.

.

P
ro

lle
es

as
i

h on
a 

I
S

ch
oo

ls
10

%

H
ea

lth
, E

du
ca

tio
n,

O
r 

W
el

fa
re

In
du

st
ry

 o
r

B
us

in
es

s 
2%

H
ea

lth
.

E
du

ca
tio

n,
or

 W
el

fa
re

A
ge

nc
y 

2%

F
O

R
M

E
R

 T
R

A
IN

E
E

S
 IN

 P
S

Y
C

H
O

LO
G

Y

P
riv

at
e 

P
ra

ct
ic

e 
5%

O
th

er
 2

%

R
es

ea
rc

h
O

rg
an

iz
at

io
n 

or
La

bo
ra

to
ry

/1
%

E
le

m
en

ta
ry

 o
r 

S
ec

on
da

ry
S

ch
oo

l S
ys

te
m

 4
%

F
O

R
M

E
R

 T
R

A
IN

E
E

S
 IN

 N
U

R
S

IN
G

A
ge

nc
y 

16
%

H
os

pi
ta

ls
/

C
lin

ic
s

ot
he

r 
2%

N
ip

,
iiR

es
re

aL
ra

ch
he

rO
ar

tg
aa

ry
ni

zg
on

40
%

C
ou

rt
s 

an
d

N
ur

si
ng

'H
os

pi
ta

ls
/

C
or

re
ct

io
na

l
In

st
itu

tio
ns

 2
%

S
ch

oo
l

35
%

C
lin

ic
s

E
le

m
en

ta
ry

 o
r

S
ec

on
da

ry
 S

ch
oo

l
A

ca
de

m
ic

43
%

S
ys

te
m

 3
%

In
st

itu
tio

n
(O

th
er

) 
3%

H
ea

lth
, E

du
ca

tio
n,

 o
r

W
el

fa
re

 A
ge

nc
y 

13
%

F
ig

ur
e 

2.
T

Y
P

E
 O

F
 O

R
G

A
N

IZ
A

T
IO

N
 O

F
 P

R
IN

C
IP

A
L

19
55

E
le

m
en

ta
ry

 o
r

S
ec

on
da

ry
S

ch
oo

l S
ys

te
m

 2
%



tg

C
2.

1

F
O

R
M

E
R

 T
R

A
IN

E
E

S
 IN

 P
S

Y
C

H
IA

T
R

Y

R
es

ea
rc

h
F

or
m

al
 S

el
f-

T
ra

in
in

g 
1%

T
ea

ch
in

g
T

%
A

dm
in

is
tr

at
io

n 
9%

7%
C

on
su

lta
tio

n 
9%

C
lin

ic
al

 P
ra

ct
ic

e
58

%

F
O

R
M

E
R

 T
R

A
IN

E
E

S
 IN

 S
O

C
IA

L 
W

O
R

K

R
ea

rc
h 

5%
T

ea
ch

in
g

4%

S
up

er
vi

si
ng

 a
nd

T
ra

in
in

g 
O

th
er

s 
10

%

A
dm

in
is

tr
at

io
n

1.
?/

0

C
on

su
lta

tio
n

10
%

S
up

er
vi

si
ng

an
d 

T
ra

in
in

g
O

th
er

s
11

%

"-
17

T
O

T
A

L 
F

O
R

M
E

R
 T

R
A

IN
E

E
S

O
th

er
 1

%

A
dm

in
is

tr
at

io
n

11
%

R
es

ea
rc

h
11

%

C
on

su
lta

tio
n

9%

S
up

er
vi

si
ng

an
d 

T
ra

in
in

g
O

th
er

s
12

%

T
ea

ch
in

g
11

%

C
lin

ic
al

 P
ra

ct
ic

e
45

%

F
O

R
M

E
R

 T
R

A
IN

E
E

S
 IN

 P
S

Y
C

H
O

LO
G

Y

A
dm

in
is

tr
at

io
n 

8%

C
on

su
lta

tio
n 

8%

S
up

er
vi

si
ng

 a
nd

T
ra

in
in

g 
O

th
er

s 
8%

A
dm

in
is

tr
at

io
n

18
%

F
O

R
M

E
R

 T
R

A
IN

E
E

S
 IN

 N
U

R
S

IN
G

O
th

er
 1

%
R

es
ea

rc
h 

6%

F
ig

ur
e 

3.
P

R
O

P
O

R
T

IO
N

 O
F

 T
IM

E
 S

P
E

N
T

 IN
 E

A
C

H
 P

R
O

F
E

S
S

IO
N

A
L 

A
C

T
IV

IT
Y

19
65

,

S
up

er
vi

si
ng

an
d 

T
ra

in
in

g
'

O
th

er
s

%

T
ea

ch
in

g
25

%

C
. n

ic
al

P
ra

ct
ic

e
17

%



Differences in the professions can be noted. For example, psychiatrists
and social workers devote relatively large segments of time to direct clinical
services. As would be expected, psychologists devote more time to research
than do the other three disciplines. Psychiatric nursing is particularly char-
acterized by large proportions of time in administration, consultation, teach-
ing and supervising others.

Support for Mental Health Training:
Changing NIMH Emphasis

Let me turn now more specifically to the role of NIMH and legislation.
Since its inception in the late 1940's, NIMH has placed emphasis on support
of basic training in the mental health professions. The remarkable growth
of these professions during the past 20 years is now common knowledge,
and you have just seen the evidence in figure 1. It should be noted that
NIMH support is only one of several factors producing this growth. For
example, an NIMH survey of funding for training of mental health per-
sonnel in 1960-1961, revealed that the Fedcral Government contributed
41 percent, State governments 42 percent, and other sources 17 percent
of mental health training funds. There is evidence that NIMH grant pro-
grams served as a stimulant rather than a replacement for other types of
support.

The soundness of the early NIMH emphasis on basic professional training
is self-evident and will continue. Without a large reservoir of highly trained
professionals we would not be in a position to meet the challenges of today.
At the same time, NIMH and the nationwide mental health effort, have
arrived at a new phase of program development. Faced with definite
limits in potential recruits, future developments in basic professional training
will be comparatively more qualitative, and with greater subspecialty train-
ing, even though the growth in numbers will also continue.

Meanwhile the great demand for improved mental health services is
now in the public domain, fostered by both citizen and professional groups
and concretized by actions of legislatures. Acting under responsibilities to
the public and responsibilities for professional leadership the National Insti-
tute of Mental Health must promote more efficient and effective use of
mental health professionals in the national mental health effort. Thie implies
qualitative changes in basic training programs, greater development of
allied professional and so-called nonprofessional personnel, and more active
use of continuing education for existing personnel of all types relevant to
mental health. From the manpower perspective, these developments imply
that basic training and continuing education of mental health professionals
will contain a larger component which prepares them to teach, consult, and
collaborate with a variety of coworkers who are essential for the delivery
of services.

In nursing, for example, we would be closer to an ideal if all nurses in
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psychiatric facilities had masters degrees in psychiatric nursing. However,

an acute shortage of psychiatric nurses has forced such graduates almost
immediately into teaching, administration, consultation, and supervisory
responsibilities. Will the present distribution of work in psychiatric nursing
be the pattern for the other three disciplines by 1975? You may wish to
consider that in your discussion groups.

Regardless of the future patterns of these graphs, there is no question
but what a high priority in continuing education for the mental health
professions will be to help them extend their expertise to others more effec-

tively through teaching, administration, consultation, and supervision of
others. This also implies continuing education to increase their effectiveness

as collaborators, coworkers, and participants in programs not identified as
"mental health" per se, such as in comprehensive health, industry, crime
and delinquency, education and poverty programs. The demands upon
mental health professions are increasing, and when they enter such pro-
grams they have much tc learn in order to make an optimal contribution.
Continuing education at the highest level, the kind of thing that Dr. Orton
was referring to in part, cannot constitute merely a simple redistribution
of mental health professionals dispensing the same kinds of knowledge in

same way to a wider circle of people. The task must be accomplished in
new and innovative ways and by more imaginative use of our manpower
resources.

Training Funds and Programs

Figure 4 illustrates the dramatic increase in NIMH support of training,
including stipends and teaching costs, particularly during the past 10 years.
The middle line represents support of basic training of the four major
mental health disciplines. The lower line represents the support of other
types of training, which has grown at a slightly more rapid rate than bagic
professional training since 1963. Basic or graduat:: programs for the four
major disciplines now total $49 million ; other types of training total
$47 million. The top line represents the total.

We will now take a clor look at other types of training, the lower line
in figure 4. Figure 5 presents the distribution of NIMH training funds which

were awarded in program areas other than basic programs, 1948-1967. Note
that prior to 1960 all other grant programs were quite small, most of them
less than $1 million. Since 1960 most of them have increased rapidly.

Other types of training are research training (currently $11 million),
including research career development; advanced training in applied prac-
tice, and special areas, such as community mental health, forensic psychiatry,
geriatric psychiatry, college mental health, school psychology, etc.; under-
graduate, including the teaching of psychiatry and 'behavioral sciences in
medical schools; teaching of psychiatry to nonpsychiatric interns and resi-
dents; career teacher training for faculty of the mental health professions
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and senior stipends, which are usually for a year's full-time training of
senior faculty; and mental health education in schools of public health.

Another NIMH program, not included in these figures, is the Mental
Health Career Development Program for Commissioned Officers in the
Public Health Service. This program supports basic training and later
supervised field placements for psychiatrists and psychiatric nurses who plan
careers in the Public Health Service.

In the grant programs mentioned thus far the training is either a com-
ponent of basic undergraduate or graduate education or involves relatively
formalized full-time subspecialty training of a year or more. Some of tne
latter are of relevance to continuing education in that issues of professional
mid-year development are involved, but these programs are not operationally
a part of continuing education so far as NIMH is concerned.

The remaining two grant programs have definite continuing education
relevance. Experimental and Special Training Programs, formerly called
Pilot Training Programs, have included continuing education projects, such
as the staff development program sponsored by the Western Interstate Com-
mission on Higher Education. On the other hand, pilot or experimental
programs have also included mental health components of graduate edu-
cation, such as in theological training, and experimentation in innovative
projects in the basic training of the major mental health disciplines. Other
types of experimental and special training include new types of mental
health personnel, such as mature housewives, volunteers, cottage parents,
recreation specialists, junior college mental health technicians, mental health
rehabilitation counselors, master's level teachers of emotionally disturbed pre-
schoolers, other child care worker*_ and indigenous nonprofessional com-
munity mental health aides from poverty areas. Most of these projects are
of an experimental innovative nature and involve full-time basic training of a
year or more. However, some consist of part-time, on-the-job training more
closely related to continuing education. As an operational definition, full-
time basic trainingof at least 1-year duration, which prepares persons for
new careerswould not be regarded as continuing education. However,
an increase in new types of mental health workers has far-reaching impli-
cations for continuing education after the workers are on the job, not only
for the workers but also for their supervisors and colleagues. Supervisors
and colleagues must learn how best and imaginatively to make use of these
new kinds of human resources. Revision of civil service systems and other
personnel practices are necessary in order to provide new career channels
for these new types of mental health personnel as well as to provide con-
tinuing education for existing occupations.

The remaining grant program in figure 5 is now titled Continuing Edu-
cation, though this term was not used until the past year. The line begins in
1959 with the introduction of so-called GP postgraduate education grant
support of psychiatric continuing education for all types of practicing
physicians other than psychiatrists. In 1963 the curve rises sharply due to
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the initiation of so-called Inservice Training grants to State mental hospitals
and schools for the retarded. The name of the grant program has recently
been changed from Inservice Training to Hospital Staff Development grants.
These granl.s of up to $25,000 to State institutions have been used primarily
for aides and attendants, though some institutions have extended their use
to other hospital personnel. During the current year $4,600,000 of the $7
million for Continuing Education are for these Inservice Training or Hospi-
tal Staff Development grants to State hospitals. The sharp drop in the curve
this past year is due to the transfer of lnservice Training grants for State
schools for the retarded from NIMH to the Division of Mental Retardation,
which is now transferred from the Public Health Service to the newly
organized Social and Rehabilitation Service. Except for this transfer of funds
there was in the past year actually an increase of Continuing Education grant
funds for other purposes.

The Hospital Staff Development grants are currently administered by the
Division of Mental Health Services because of their relevance to other State
hospital improvement projects. The Division of Mental Health Services also
supports Mental Health Program Development Conferences, formerly called
Technical Assistance Projects, which provide conferences and workshops for
the development of improved mental health services. These conferences,
which are not included in figure 5, are mostly for key personnel in State
departments of mental health, including hospitals, clinics, and State offices.
The conferences are held relatively infrequently for any one group of per-
sonnel and are not presumed tr fulfill broader and more intensive continuing
education needs.

The National Clearinghouse for Mental Health Information is still an-
other NIMH resource for continuing education.

New Directions in NIMH Manpower and Training Programs:
Continuing Education Branch

In order to implement the new phase of manpower development, the
recent NIMH reorganization included three types of new emphases in
mental health training: (1) a new Continuing Education Branch; (2)
added emphasis on training innovations and the training of new types of
mental health workers 14a. the Experimental and Special Training Branch,
and (3) training in sp.:dal areas of public; health significance as part of

the new NIMH Centers on Alcoholism, Narcotic and Drug Abuse, Crime
and Delinquency, Metropolitan Programs, and Suicide Prevention.

The new Continuing Education Branch was established in July 1966.
A new program of grant support for continuing education was extended

to include all mental health professions, allied professions, so-called non-
professional personnel and citizen groups. An ad hoc advisory committee

on continuing education met in October 1966, to discuss basic issues and
plans for the expanded continuing education program of the Institute.
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Subsequent meetings of advisory grant review committees have provided
further policy clarification and guidelines derived from consideration of
specific grant project proposals. The present national conference while
serving a broader function for the field will be a significant further step in
guiding the development of the NIMH continuing education gran's
program.

Meanwhile, we are not alone. A report of an inventory of federally sup-
ported extension and continuing education programs was made to the
President's National Advisory Council on Extension and Continuing Edu-
cation in March 1967. Last spring the Surgeon General of the Public Health
Service established an ad hoc committee on continuing education to suggest
appropriate measures for more effective collaboration between the many
interested agencies within the Public Health Service. The National Institutes
of Health regional medical programs have large components of continuing
education in heart, stroke, and cancer. The Bureau of Health Manpower,
the National Library of Medicine, and other PHS agencies are actively
developing basic resources as well as specific projects in continuing educa-
tion. Many other Federal agencies have similar concerns, and we are
pleased to have several of them represented at this conference.

The American Psychiatric Association has established a new office on
continuing education for psychiatrists in addition to the older project in
continuing education for nonpsychiatric physicians. Other professional orga-
nizations, university extension divisions, graduate schools, State departments
of mez. 1 health, hospitals, and a variety of other agencies are in an active
stages f-f planning new continuing education activities appropriate to their
reg.: functions.

Dumig the past year our Continuing Education Branch staff has been in
consultation with many of the agencies and institutions mentioned as well as
with experts from universities, industry, and elsewhere. Needless to say, our
own continuing education has undergone a growth spurt, and we look for-
ward to this conference as another major source of information and insight.

Priorities of NIMH Continuing Education Grant Programs

During the weeks following announcement of the new NIMH Continuing
Education grants program last March (1967), we received over 200 inquiries
from the field, and at least that many have been received during subsequent
months. Twelve new grant projects were begun last July, and over 50 new
grant applications are currently being reviewed. As you know from the news-
papers, the 1968 fiscal year appropriation for the Department of Health,
Education, and Welfare has not yet been passed by Congress. As you also
are aware, prospects for the 1968 domestic budget are not quite as exciting
as the manifest interest in the field of continuing education. The major con-
cerns of this conference, however, go far beyond the present year, and the
commitments of the Government and the field are clear.
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I would like to elaborate on the current priorities of the grants program,
give examples of some current grant-supported projects, and in this context
point up some relevant issues in the field. One priority is to develop stronger
divisions of continuing education in mental health within university exten-
sions, graduate schools, and training centers for the mental health profes-
sions. As a field of education, continuing education has characteristically
been a part-time and overtime activity of a busy faculty. While there are
notable exceptions, support for continuing education has been largely de-
pendent upon registration fees and special grants for specific projects. Often
there is not sufficient basic support to provide for administrative staff and
faculty for program development, let alone that "think" work of which
Dr. Orton speaks. There are notable examples of university extension divi-
siorn and graduate schools which have staff devoting full time to the continu-
ing education program, and we are fortunate to have representatives of a few
such universities at this conference. Still, continuing education faculties are
meager compared to undergraduate and graduate faculties and to the urgent
needs of the field. In schools for the mental health professions, and they are
not too exceptional as graduate schools go, relatively few faculty members
have great experience or knowledge in this type of education. There is a
tendency for postgraduate education to be taught very much on the model of
graduate courses and seminars or in symposia that resemble conferences and
annual meetings of professional groups. This is due both to limitations on
faculty time and to limitations in faculty expertise in this type of educa-
tion. Continuing education is adult education and has many unique features
which I trust will be evident throughout this conference. So priority is being
given to the development of stronger divisions of continuing education in
order to develop more experts and more expertise in the field. Furthermore,
the prospect for more adequate continuing education can relieve the burden
on undergraduate and graduate programs which are obliged to cram some-
thing of everything into basic programs before waving goodbye to their
graduates. So the total educational system will be improved thereby.

At the same time service institutions and persons in practice have a much
greater role in continuing education than in undergraduate and graduate
education. They too must have support f or expert leadership in continuing
education and for more adequate staff development programs. This implies
that employers must be prepared to provide leadership and greater seg-
ments of employee time for this purpose.

A second priority is for continuing education to become an integral com-

ponent in the implementation of community and State mental health plan-
ning and program efforts. Educators in university divisions of continuing
education should be familiar with such plans as well as with the mental
health manpower needs in their vicinity. Their continuing education efforts

can thus be targeted where the needs and potential are greatest. By the
same token, persoins in State mental health departments, hospitals, and other
agencies should collaborate with university resources in order to assure
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optimal quality in continuing education programs. Unfortunately, at the
present stage such agencies are apt to find great limitations in the university
resources available. Hence the first priority item mentioned above. One can-
not help but feel that the quality of continuing education programs will be
improved at both ends by such collaboration.

A third priority is for continuing education projects with a program de-
velopment emphasis, targeted to the needs of a specific group of potential
trainees, rather than isolated courses for whomever may be recruited. Pro-
gram development implies gathering of data to assess needs and priorities
and the ongoing impact of the program of the future. As Dr. Orton described
it, to keep very much in touch so that the future is within your grasp rather
than a hope. Program development also implies joint planning by trainers
and trainees plus the other types of collaboration to which I have referred.
Program development implies an awareness of comprehensive health and
welfare programs, of which mental health may be only one component.

A fourth priority is research and evaluation. Naturally, research and
evaluation should be part of every field of education, but the indications are
especially strong in a field so relatively undeveloped as continuing education
in mental health. Some of the skills and attitudes most crucial for effective
mental health work cannot be karned simply as intellectual knowledge or
new technical information. There are always problems in teaching old dogs
new tricks, but this is esper tally true when the task is learning new ways to
work with people.

Since continuing education grants are for training rather than research,
projects in more formal and 2ophisticated research would require research
grant support rather than continuing education grant support. Fortunately,
as far as basic research in continuing education is concerned, we have many
allied resources in the projects supported by other Federal agencies and
nonfederal suurces. Mental health researchers and educators should make a
contribution to the general field of continuing education, particularly in such
areas as professional identity, interdisciplinary group processes, and motiva-
tion for learning. There is also need for collaborative evaluation projects
on a national or regional basis, whereby several continuing projects in
different settings can be used on a controlled experimental basis for compara-
tive studies which no individual project is in a position to provide. A mecha-
nism must be devised whereby, in selected instances, outside research teams
provide objective evaluation of continuing education projects rather than
an evaluation made by those responsible for conducting the educational pro-
gram. At the same time there is also need for guidelines and skills in ele-
mentary program analysis which should be a part of every continuing
education program. Directors of continuing education programs and their
administrative superiors should be provided with appropriate knowledge and
skill in program analysis and evaluation as well as other elementary knowl-
edge for effective manpower utilization.

After describing the priorities for continuing education grant support, I
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should add an additional note about funding. The need for continuing
education, like the need for mental health services, is so vast that NIMH
Continuing Education grants cannot provide direct and total support for
all that needs to be done. Nor is this programmatically or educationally
sound. Some investment by employers and employees in job-related con-
tinuing education can help assure the quality and usefulness of this activity.
No specific fund matching plan is required, but participation by employers
and trainees in planning and funding wi 11 increase the priority of continuing
education grant applications. At the same time, imaginative use of other
sources of funding, such as community mental health center staffing grants
and the anticipated increase in grant-in-aid funds to States following com-
prehensive health planning, may help to make continuing education a
built-in component in the development of new services. Mental health
planners and administrators should be familiar with other Federal programs,
such as regional medical programs, comprehensive health planning, 0E0,
Department of Labor, rehabilitation, and the Higher Education Act which
may conc--ivably support components in their programs which have relevance
for continuing education in mental health.

Examples and Implications in Existing
Continuing Education Programs*

The title of my paper, "Changing Continuing Education in Mental
Health," is admittedly and intentionally ambiguous. One of the meanings
of changing continuing education is that changes are occurring. A second
meaning is that directors of continuing education programs are intentionally
changing them in order to solve unsolved problems and to meet unmet
needs. A third meaning addresses itself to the future. What further changes
would we recommend? What are the unsolved problems and which are
most capable of solution? What priority should be given to one type of
change as compared to other? Once a specific change is given high
priority, what is the sounuest and most effective way for accomplishing it?

The illustrations and discussion which follow speak to each of the above
three meanings of "changing continuing education in mental health," and
provide a few examples of _answers to the types of questions raised.

Continuing Education for Nonpsychiatric Physicians

Grants in support of continuing education for nonpsychiatric physicians
were initiated by NIMH in 1959. While not limited to general practitioners,

*This section was available in mimeographed form at the conference but was
omitted from the plenary session presentation. Continuing education grant projects
described in this section were selected primarily for purposes of illustrating trends,
pointing up issues, and documenting the changes in emphasis of grant projects. Nat-
urally, many worthy and significant projects could not be included in this limited
presentation.
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the grants have been commonly known as GP postgraduate education grants.
This grant program was transferred en bloc from the Psychiatry Training
Branch to the new Continuing Education Branch during the past year.
Because it is the only such established grant program transferred into the
Continuing Education Branch, these grants make up 92 of the 116 ccn-
tinuing education grants now active. As you will see, the 8 years of experi-
ence in this type of continuing education has provided a valuable pilot
venture from which lessons can be applied to the newer broad-scale con-
tinuing education grants program. Keep in mind that physicians, including
psychiatrists, are much more apt to be in private practice than are other
mental health disciplines. Application of principles and methods from these
projects require appropriate modification for other fields, but much is of
general interest.

The grants program for nonpsychiatric physicians has grown from 25
grants, $295,000, in fiscal year 1959 to 92 grants, $1,223,000 in fiscal year
1967. In fiscal year 1967 the funds were obligated for grants which are
active during the current year 1967-1968.

Approximately 10,000 physicians have participated in grant-supported
courses as of this date. A recent report of the American Medical Association
on medical postgraduate education noted the rapid increase in psychiatric
courses in recent years. The number of psychiatric courses for physicians is
second only to courses in internal medicine and its subspecialties. A survey
of practically all psychiatric postgraduate education courses for nonpsychi-
tric physicians offered in 1963-1964, including those not supported by

NIMH grants, was made by Shriver, Arnhoff, and Robe_ tson, Manpower
and Analytic Studies Branch, Division of Manpower and Training Pro-
grams, NIMH. The survey revealed that 57 percent of the participants were
general practitioners, 13 percent internists, 9 percent pediatricians, and
the remainder in lesser proportions from other .medical specialties.

The 84 grantees in 1966-1967 included 44 universities and medical col-
leges; 20 hospitals and clinics; 19 professional societies, academics, and
institutes; and one State department of mental health. Seventy-nine of the
grants were for direct teaching programs; five grants APA, AAGP, ACP,
Pennsylvania AGP, and WICHE were primarily for program development.

While the majority of funded projects are located in areas of population
concentration, the GP postgraduate education program reaches many rural
and outlying areas where basic professional training programs do not exist.
In Connecticut, North Carolina, Michigan, Colorado, Utah, Oregon, and
several other States a concerted effort has been made to carry the psychiatric
postgraduate education to physicians in all parts of the State. These early
efforts are reported to have been very helpful in preparing a more receptive
climate for con-imunity mental health planning and for the development of
coramunity mental health centers. Nonpsychiatric physicians took leadership
in areas where psychiatry and mental health programs had previously been
relatively alien to physicians. in many instances, the development of a
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psychiatric unit in a general hospital had its beginning in such psychiatric
postgraduate education efforts. In States such as California and Nebraska
many postgraduate education courses are based in State mental hospitals
and have brought practicing physicians into more direct contact with such
hospitals for the first time. A number of the projects, such as in Massa-
chusetts, New York, North Carolina, Tennessee, and Oregon, have provided
physicians with new awareness and occasionally first contacts with psychi-
atric social workers, public health mental health nurses, probation officers,
and other community workers. Some of the projects with the greatest payoff
are those based in general hospitals and other community settings where
many professional working contacts develop outside the formal educational
program.

Teaching methods include lectures, demonstration interviews, closed
circuit and educational television, small group discussions, and supervised
clinical work. According to the survey of Shriver et al., courses range from a
1-day symposium to over 500 hours of relatively intensive instruction with
an average of 31 hours per course and an average of 13 separate sessions
per course. Over half are held on a weekly basis. Actual patients are used in
approximately h -af the courses, and case material from the physician's own
practice is presented in over 60 percent of the courses. Movies or slides are
used in half the courses, audio tape in 35 percent and TV or radio in 11
percent. In 90 percent of the courses the top'3s most frequently covered
include the doctor-patient relationship and emotional components of
physical illness.

Experience has clearly shown the importance of galting the active partici-
pation of local medical societies and key nonpsychiatric physicians as
co-sponsors of the courses. In several programs, the use of co-instructors, one
phychiatrist and one nonpsychiatric physician has proven very effective as a
teaching method.

Many of these courses are outgrowths of grant-supported activities of pro-
fessknal organizations. NIMH has supperted the programs of the American
Psychiatric Association for 7 years and the American Academy of General
Practice for 4 years. Collaboration between the two organizations provided a
concerted effort in developing various training approaches for general prac-
titioners. An annuo APA colloquium and a series of APAAAGP regional
workshops have been held during the past few years. Some recent develop-
rnents are very encouraging. State chapters of the American Academy of
General Practice in Connecticut, Pennsylvania, and Ohio are organizing
statewide programs to provide this kind of training. In Suffolk County, N.Y.,
and in other locations, the Academy and the APA district branch have
established courses. A State steering committee on the teaching of psychiatry
to nonpsychiatric physicians has been or is being established in each State.
Membership includes representatives from the State medical association,
State academy of general practice, district branch of the APA, medical
schools, and sometimes the State academy of pediatrics. The national and
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regional organizations of the APA and AAGP participate in fostering the
State programs through the State steering committs.

The American College of Physicians has recently received an NIMH
grant (beginning July 1, 1967) to develop more active programs of psychi-
atric education for internists. The American Academy of Pediatrics, Ameri-
can Academy of Child Psychiatry, and APA currently have a combined task
force for developing similar programs to reach pediatricians more effectively.

The Western Interstate Commission for Higher Education and the
Southern Regional Educational Board have carried out various kinds of
programs aimed at continuing education of physicians and other occupa-
tional groups through visitation programs, demonstration courses, institutes
and regional conferences. As I have indicated, the APA and AAGP are also
organized on a regional basis. I trust that the discussion groups at this con-
ference, particularly in their last two sessions, will have occasion to discuss
and suggest additional regional approaches to continuing education and to
clarify the appropriate role of professional organizations.

The most common format for postgraduate courses for physicians is a
weekly or bimonthly meeting of about 2 hours of a small group for 8 to 12
weeks or even for 1 year. Introductory courses tend to combine lectures with
small group discussions. Long-term or advanced courses tend to rely more
heavily on small group discussion and case presentations. One- or two-day
symposia are still in common usage, particularly as an introductory method
for physicians not previously reached. However, more and more the assets
and limitations of symposia education have become recognized, and the
symposium is seen as only the first step in the educational process. Dr.
William Ruhe of the American Medical Association has observed that
psychiatric continuing education as compared to other types of medical post-
graduate education seems to require more long-range intermittant contact
as compared to brief, intensive exposure.

One of the problems whicil has plagued the field has been the frequent
experience that roughly 10 percent of the physicians respond to psychiatric
postgraduate course offerings, beyond which recruitment problems become
difficult. This 10 percent includes many physicians who are active partici-
pants in all types of medical postgraduate education as well as those who
have a special interest in psychological aspects of medicine. It also includes
a few physicians whose primary concern seems to be the emotional well-being
of themselves or their families. The difficulty of reaching beyond the 10
percent appears as much a problem of the educational and recruitment
methods as a problem of the potential interest and busy schedule of practi-
tioners. Proiects which encounter this difficulty characteristically begin by
mailing circulars to the physician population in their vicinity, and recruit-
ment relies heavily on this method. Involvement of key physicians in a com-
munity and in professional societies in the planning and conduct of the
continuing education program defmitely improves recruitment, though this
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is no panacea. The following are just two examples of new approaches which
have been successful in reaching virtually all physicians in the target groups.

A grant to the Connecticut Academy of General Practice supports a
project which is cosponsored by the Connecticut District Branch of the
American Psychiatric Association. Responsibility for the educational aspect
of the program is borne by Dr. Stephen Fleck of Yale and Dr. Austin Mc-.
Cawley of the Institute of Living in Hartford, representing two of the major
psychiatric training centers in the State.

Although utilizing organizational methods more familiar to sales experts
than psychiatrists, the project is proving successful in reaching a very high
proportion of the target groupgeneral practitioners throughout Connecti-
cut and many other phOcians as well. Average attendance is over 80 percent
which is quite high for busy practitioners; 83 percent returned for an ad-
vanced course.

One lesson that academic persons may well learn from marketing experts,
and a lesson that is especially relevant to continuing education, is the im-
portane of understanding the consumer and involving his motivation in the
program planning rather than to assume that one is marketing pure gold
and that those who do not partake of it are "poorly motivated" or in some
other ways not up to snuff. Continuing education has great potentials for
recka:ing some of the town-gown problems which must be solved if all citizens
are to receive their fair share of the benefits of scientific advances in the
mental health field. The Cormecticut project is only one example of the new
partnerships between univ ties, professional associations, and exper,2 from
other fields in developing more effective continuing education programs.

The North Carolina Department of Mental Health has sponsored a project
that established regular contact with 64 of 68 physicians, essentially all those
in active practice, in five Applachian counties in western North Carolina.
Dr. James Cathell, a circuit-riding psychiatrist teacher, traveled from his
base in the nearby Broughton State Hospital, seeing physicians in their offices
and hospitals with an individualized approach. A side benefit was that a
number of public health nurses, social workers and workers in 0E0 and
rehabilitation projects became involved, and physicians learned much more
n bout how to work with such resource persons of whom they were occasion-
ally unaware. While the psychiatrist's primary function was educational, an
important element was that he was available by phone at all times, and the
State huspital and mental health clinics provided backup services for his
teaching efforts.

One of the advantages in working in a specific geographical area and
with such a targeted group of potential trainees is that the relation of the
educational program to the development of services becomes more tangible
and measurable. During the first 2 years of the North Carolina project the
admission rate to the State hospital from this five-county area decreased
approximately 25 percent, whereas admissions to the same hospital from
other surrounding counties was increasing approximat.:ly 150 percent. The
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general increase in admission rates was due to the development of new mental
health clinic services in the area, which is always accompanied by an initial
increase in the admission rates to State hospitals. Not only did Dr. Cathell's
work seem the primary contributing factor to the decrease in admissions, but
by the end of the 2 years Dr. Cathell could almost name the potential hospital
patients which were now being managed satisfactorily by the physicians.
There were many instances in which crises were averted that under other
circumstances would have led to a hospital admission.

Certainly most psychiatrists would not care to undertk:, :n an activity
full time, and there would not be sufficient psychiatrists in the county to
operate all educational programs in this marmer. Questions arose as to how
much Dr. Cathell's success was due to a particular individual rather than his
method of approach and how much it related to the particular geographic
area which he served. Dr. Cathell has now moved to a new base of operations
in a more eastern urban area of the State in order to test his methods in a
different type of setting. Meanwhile, many of the State mental health clinics
and hospitals are successfully utilizing some of their psychiatric staff for
consultation and teaching activities similar to those which Dr. Cathell
pioneered. It will t,ecome an integral part of the State mental health pro-
gram, supported primarily by the State mental health budget.

One of the issues this project raises is the distinction between consultation
services and e',13 ication. The borderline is not sharp but some distinctions can
be made. Dr. Cathell never saw a patient in consultation unless a physician
was present. He used the opportunity to teach, following the interview. The
aim of an educational approach is for the physician gradually to learn to
generalize from the experience ra',her than to depend on the teacher for the
solution of similar problems. Dr. Cathell emphasizes that this takes time.
He was repeatedly amazed to find that the physician would not necessarily
transfer principles from one case to another where similar principles were
involved. However, when reviewed repeatedly and in different contexts, the
principles gradually took hold and the physician integrated his learning
experience at a level which cannot be accomplished by the customary semi-
nar approaches. This illustrates how the teacher-student work goes through
progressive stages, some of which are unique to each student and some of
which are quite common to all students.

An teachers of practicing professionals are aware that the initial questions
practitioners ask of an educational program is that they get practical and
down-to-earth answers to their everyday problems. Here the teaching is
more like advice, direct information, and recipes. Sometimes clucators
with high aspirations are concerned to teach basic principles ancl mistakenly
a ttempt to bypass this important f. -t--"Ye of continuing oedon. Their
more sophisticated or intellectualizii. .tudents find suci: .-E-tical prin-
ciples meaningful or at least intellectually stim+11., but the remainder of
students must be listed among the "poorly motivated." On the other hand,
a consultant or teacher may skillfully speak to this need for practical advice,
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but leave the recipient dependent upon the "expert." In such a case, the
practitioner does not integrate new functions into his work because the
educational process has not advanced to the later stages.

A number of psychiatric instructors in GP postgraduate education projects
have described the transitions that have occurred in long-term teaching
projects that start with practical patient management issues and which
eventually whet the physicians' appetite to understand more of the 1-heD-
retical principles by whkh they can generalize their learning. Occasionally,
in Dr. Cathell's project, a sufficient number of physicians have arrived at
the same stage of learning so that it becomes appropriate to hold a seminar
or special group session, perhaps with a visiting expert, to treat a subject
in more comprehensive and academic terms. However, such seminars are
held only when the timing seems right. Suggested readings can also be
handled on a similar basis. Dr. Cathell's approach obviously has great
limitations as a solution to all continuing education needs, because of
teacher shortages as well as for other reasons. However, every compre-
ensive continuing education program may do well to have at least one

such intensive individualized project in order to keep the continuing edu-
cators in tune with some of the deeper issues of the learning process and
professional development while carrying out more broad-scale projects which
have more limited aims.

A third type of example for reaching more physicians is through imagi-
native use of radio, television, and television systems. UCLA has developed
a closed c:rcuit TV project with two-way communications to reach phy-
sicians in the outlying areas surrounding Los Angeles. Physicians meet in
their own general hospitals. In Vermont, in Detroit, and elsewhere, educa-
tional TV has been utilized. In Vermont this is supplemented by periodic
visits to small community hospitals and a 24-hour telephone consultation
service that is availalle to all physicians in the State. In Nebraska and else-
where closed circuit t, 1.evision is regularly used to connect the medical center
with the State hospilals. Such circuits are characteristically used for a
variety of purposes, including programs for physicians in the vicinity of
the State hospitals. Use of these n 1:wer communication systems can be
valuable adjuncts to continuing education programs but have great limita-
tions if relied on too exclusively. I have talked with physicians who describe
significant number5 of the group falling asleep at the end of a busy day
while watching a closed circuiL TV prograir re are also rapid drops
in attendance after the novelty has worn off, if the program is not accom-
panied by other types of more direct work with the physicians.

The need for teacher training is another issue which has arisen in pro-
grams for nonpsychiatric physician& The WICHE project sponsors annual
teacher training sessions for psychiatric instructors. Last year the teacher
training focused on child mental heath and geriatric psychiatry as well as
improved teaching methods. An annual colloquium sponsored by the Amer-
ican Psychiatric Association has been a valuable method for bringing to-
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gether teachers and project directors throughout the country and for rapidly
disseminating new approaches and research findings in this field of education.

Continuing Education for Mental Health Professionals, Allied
Professionals, and Other Mental Health Personnel

Continuing education grants for all types of personnel other than non-
psychiatric physicians are at this stage quite nev and few in number. Two
previously existing grant projects were transferred to the Continuing Edu-
cation Branch, and the other 12 are new projects which began July 1, 1967.
A few examples will be described to give you some idea of their diversity
and to point up some general issues which are illustrated in specific grant
projects.

Several professional associations, particularly those of the mental health
professions, are currently developing plans and some are contemplating
continuing education grant applications to extend continuing education in
their respective disciplines. The unique and apprOpriate role of the national
professional associations as compared t, universities and mental health
agencies must be defined within each profession and each association. The
same applies to citizen associations, a number of which we are pleased to
have represented at this conference. One example is the American Psy-
chiatric Association which established a task force on continuing education
for psychiatrists approximately 2 years ago. The task force made a national
survey of existing continuing education courses for psychiatrists, which, as
might be expect-A, were relatively few, and surveyed the membership regard-
ing the expressed needs and interests of psychiatrists in continuing education.
A new continuing education grant will support an APA staff member to
faciitate the work of the task force by fostering program development
among the district branches as well as through other channels. Last month
Dr. Hugh Carmichael, Professor Emeritus of Psychiatry at the Unlversity
of Illinois, assumed this staff position at the American Psychiatric
Association.

Psychiatric nursing educators have a very large task in providing con-
tinuing education to nursing personnel working in mental health settings,
many of whom have had little formal training in psychiatric nursing per se.
There is another large educational task outside mental health settings for
nurses and allied nursing personnel in positions of mental health relevance,
such as public health nurses, school nurses, and nurses in general hosp;tals.
A new continuing education grant project at Ade lphi University School of
Nursing provides extension courses and repeated workshops in psychiatric
nursing for all levels of nursing personnel at a number of surrounding
institutirms and for public health nurses on Long Island.

Many mental health professionals are already in positions of responsibility
for community mental hec-lth programs. They have little formal training
na the special tasks of community mental health compared to their basic
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professional training. An example of a metropolitan program to fill this
education gap is a project in continuing education in community psychiatry
sponsored by the associated faculties program in the Great : Washi
D.C., a.-..ea The associated faculties program in community ps!,chiatry is a
cooperative project of major teaching institutions and Federal facilities in
the Washington metropolitan area. A. senior seminar is held monthly oa a
continuing basis for consultants and teachers in community psychiatry. A
2-year weekly part-time seminar is held for psychiatrists in the Washington-
Baltimore area. Most of the participants hold responsible administrative
positions, often as directors of psychiatric facilities, and their everyday prob-
lems of program development are wov,n into the educational design. This
is an ex-..,aple of a continuing education program which is having an im-
mediate and direct impact on the development of mental health services in
the Washington area. Psychiatrists who are classmates in the course are at
the same time colleagues in the development of new community mental
health services in the Washington area.

The Emory University Department of Psychiatry and the Georgia Mental
Health Institute are initiating an interdisciplinary continuingeducation proj-
ect in community mental health. The 3-year project plans for graduated
program development, beginning with continuing education in community
mental health for the faculty and staff of the Georgia Mental Health Insti-
tute, which will also be the major faculty in Subsequent phases of the pro-
gram. The Georgia Mental Health Institute is viewed by the Commissioner of
Mental Health as the "mental health manpower factory" for the State of
Georgia. The project has been planned in close collaboration with the State
mental health agency and department of public health, and the continuing
education will be closely linked to county public health departments. Several
types of continuing education will be available, including periods of full-
time intensive training, part-time seminars over a continued period, and on-
site consultation-education in the trainees own community. Because public
health and mental health programs in Georgia are organized mostly by
counties, important target trainees are the county public health officers and
ilTolic health nurses. Another special target group will be staffs of new com-
munity mental health centers as they are established. The proje.at is a good
example of collaboration between the university and the State mental health
project. One issue that arose in this project was the importance of collabora-
tion between various schools for the mental health professions in such inter-
disciplinary projects, even in the interdisciplinary setting of a university

tea ..,ting hospital.
rrie of the problems in implementing co: amunity mental health pro-

grams, let alone developing continuing education in community mental
health, is the fact that most faculties as well as institutional administrators
have had little formal training in community mental health or public aealth
as a component of their basic professional training or as subspecialty training.
Fortunately, this educational gap is gradually being filled by new components
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in graduate training programs and by subspecialty training in community
mental health. Meanwhile, the establishment ofmany new community men-
tal health centers and the introduction of more corneninity mental health
components into basic curricula means that faculty and administrators
require continuing education in 'ills field. The two previous projects are ex-
amples. A project geared wen more specifically to faculty is one which will
be conducted in 1968 at the Boston Univers11. '...)artment of Psychiatry.
A 4.-clay intensive workshop in community psychl:_ 'ctr all the departmental
fak a lty, representing all major mental health disciplincs, will be conducted
by a visiting faculty team from Columbia University. A sociologist will be
part of the project in order to evaluate the impact of the workshop on the
participant group during and follc ing the workshop.

The California Department of Mental Hygiene sponsors two centers
for training in community psychiatry, in Berkeley (Dr. Portia Bell Hume,
director) and Los Angeles (Dr. Arnold Beisser, director) . Both provide in-
terdisciplinary continuing education in community mental health to large
numbers of personnel from State and county institutions and community
agencies. A valuable feature of the Berkeley program is that it is organized
to fit a variety of individual interests and schedules: part-time courses in-
tegrated with supervised field experience during three-quarters of the aca-
demic year, full-time intensive traing during the summer quarter, or full-
time subspecialty training which lasts the entire year. An impressive feature
of the Los Angeles program is that the director has spent a great deal of tirne
canvassing and visiting many mental health agencies in his area, so that the
educational program could be. designed and integrated with the ongoing
ne ds of the individuals and agencies involved.

The Los Angeles County General Hospital psychiatric unit is a goed ex-
ample of a psychiatric facility in tra.nsidon from a more traditional inpatient
unit to a modem community mental health program. It is also a good ex-
ample of the large municipal general hospitals which are irnmdated with
emergency admissions and a large and rapid turnover of patients from lower
socioeconomic groups. Medicare, Medicaid, and the development of the
community mental health centers will gradually change this picture, but the
old problems still exist in every metropolitan city or county hospital. At Los
Angeles County General Hospital, an imaginative program of new serv-
ice- 'las been initiated, greatly reducing the emphasis on inpatient care uhile
devoting much more staff time to walk-in emergency service, preventing of
hospitalization, rapid treatment, and extension of immediate consultation
services from the emergency room to the community. Such tramaions of an
entire psychiatric hospital unit axe easier said than done. This particular hos-
pital is at a stage where new ideas are being implemente d. and the value of a
new approach ha.s been demonstrated to the satisfaction of the administra-
tors, but all the staff flnd themselves involved hi new problems of readjust-
ment and morale. Giving up familiar approaches to patient care, in which
one hafi been trained and has developed skill and conviction, in order to take
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on new tasks for which one has some skepticism and little specific training is
not e?sy. t new multidisciplinary continuing education project has been
initiated for the entire staff in order to facilitate the transition. Learning new
concepts and skills is perhaps the easier part of the task. Changes in the insti-
tutional social structure, increased turnoved in staff during the transition,
changes in professional identity, changes in professional values and atti-
tudes, plus intensive factional disputes and interdisciplinary adjustments are
all part of the change. At the present stage it remains to be seen what con-
tribution a more concerted effort at continuing education can do to facilitate
the many changes throughout the institution.

Examples of new -:ontinuing education projects for other typz-s of person-
nel include a project at Butler Hospital in Providence, R.I., for clergy and
educators as well as persons in social agencies and mental health icilities.
Consultants from the school of education in the neighboring university
assist in the educational design.

The University of Oklahoma Medical Center and Extension Division will
hold a 2-week training institute fc.,r biostatisticians from State mental health
departments. The Southern Regional Education Board has participated in
developing such projects for State biostatisticians in the southern region.
The institute will be sufficiently individualized and provich for sufficient
follo wap so that the continuing education will be closely geared to the
specific responsibilities and dircering biostatistical systems which are part of
each ongoing work.

Research and Evaluation of Continuing Education

Current examples are based primarily on the GP postgraduate education
program. At the 'Zhiiversity of Pittsburgh, Dr. Lucy Zabarenko aid her
associates have engaged in systematic observations, using rating scales for
physicians at work in their own offices. Physicians include those taking post-
graduate education courses and a control group of physicians not taking
crurses. This is a longitudinal study which includes observations before,
during, and after the postgraduate education courses. A monograph on this
research project will be published.

Evaluation studies sponsored by WICHE have utilized sociological
methods of research. Judson Pearson, Ph. D., is the director of the research
project. A published report of the study may be obtained from the WICHE
office in Boulder, Colo.

At the University of Southern California a rather extensive research
project by Drs. Allen Enelow, Stephen Abramson, Leta Adler and associates
has developed comparative studies of different physician postgraduate
groups. The large-scale project utilizes computer me;ihods for comparative
studies of changes in attitude. One unique special study by a social scientist
of this group concerned a GP postgraduate course which received an un-
usnally poor response from physicians. The sa.nc faculty and teaching
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methods had had many successes in other settings The failure to fully ap-
preciate and wont through the power structure of the medical community
is described in "Desert City: The Ethnography of a Course That Failed."

The Individual, the Organization, and Society: Problems
and Potential yor Continuing Education

Much of what has been said thus far about continuing education is very
much in the context of manpower utilization. However, a precious value in
all education foruses on the self-fulfillment of the 2ndividual learner. In the
manpower pers ective, each person is a pair of hands or a set of skills to
accomplish the job, whether measured singularly, as a team, or by the
thousands. Self-fulfillment and the pursuit of individual interests is the
individual's perspective of continuing education, which is not always the
same as a place in the manpower pool.

Failure to give adequate attention to this fundamental issue contributes
to a more rapid tnrnover in the staff of an institution as individuals seek to
find work in which they can find themselves and fulfill aspirations. The
problem is compounded by identity problems of individuals who have diffi-
culty finding themselves in any single position. All this in turn greatly in-
creases the task of continuing education. One of the findings of the WICHE
staff development projects for all types of mental health personnel was the
large number of trainees who had moved on to other institutions and some-
times to quite different positions within a relativvly short time after complet-
ing a job-related staff development project.

In spite of all that I have said about the need to relate continuing
education to the development of new mental health services I think all per-
sons concerned with manpower problems, whether in a small clinic or a
large national program, must keep constantly in mind that individualism is
part of the manp wer problem and of its solution as well.

Although an educational dilemma exists, these two forces need not be
in conflict. Part of the identity zask of young individuals and mature adults
is to integrate broader social needs into their own self-image. If continuing
education does not aid them in this task, it is apt to be inefficient. In this
age of rapid social change the identity adjustments of adolescents and young
adults must be recapitulated in new contexts roughly four or more times hi
the working life of each individual. Hopefully, this is an area where con-
tinuing educators in mental health can make a contribution to the larger
field of continuing education. At present I am not sure that we have dis-
tinguished ourselves by our educational solutions to such problems, even
though we have done so as therapists of patients and as supervisors of gradu-
ate snidents.

A related problem for both the individual and his work organization is
the thwarting of aspiratinns. The problem is central to motivation for coil-
tining education. One of the most important tasks of adults who keep grow-
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ing is successful atinstment to the unfulfilled ideas and aspirations of younger
years. Success stories become well known and are an inspiration. But for
every success story there are dozens of hidden disappointments. All too often
the adjustment has an aftermath of resentment, depression, withdrawal,
resignation, and altered motivation. Individuals, teams, and entire organiza-
tions gct into ruts. Efforts at continuing education can become intellectual
entertainment which is more a diversion than a solution to deeper aspirations.
At earlier ages and at the extremes such problems lead to school dropouts
and many of the familiar problems of poverty. For every individual and
organization these pi.. -lems are to some extent a part of the human condi-
tion, facts of life which must be accepted. But I believe much can be done,
perhaps more than we imagine at the moment. I trust the conference groups
will consider this question : What can be done in the administrative design of
work organizations, in personnel practices, and in staff development to help
people stay out of ruts?

We are all familiar with the rigidities in organizational structure that are
associated with a lack of adaptability to change and with minds that
are closed to learning. This is not nee. ,sarily cause and effect, but the rela-
tionship is clear. Servir.:e agencies are under great pressures to produce
services. Yet budgets devoted exclusively to services, overattention to the
immediate visible production of service, and lack of attention to the indi-
viduals and human organization that render the sezvice, can result in rigid
hierarchies, resistance to change, and a tendency to hold onto patients or
clients for gratification, just as surely as the social structure can result in
thwarted aspirations. Overburdened health and welfare facilities character-
istically have these problems. In the zeal to produce results, in the long run
they may produce less results.

When a rigid hierarchy dominates and pervades the social structure there
appears to be a tendency to reinfor_e human aspirations to rise in the social
structv e. Inevitably, there are frustrations and reinforcement of power strug-
gles, competition, and discouragement. But people are flexible and gratifica-
tion of other aspirations may occur quite independently of the hirearchy if
suitable alternatives are available, valued, and rewarded by the organization.
Such alternative gratifications include creativity, productivity, and learning
as well as financial rewards that are not tied exclusively to ti-.e f,;rmal admin-
istrativ e! structure.

not s,3gestin,cj that changing the table of organization,Will solve these
problems, though it can sometimes help. These are human preblems that can
only be solved partially by organizational structure alone. I submit that
every organization that does not have an active program of continuing edu-
cation or staff development is increasing the problems of thwarted aspira-
tions and reducing the learning potential and the productivity of the
organization, let alone its capacity for change. However, these are not prob-
lems which are solved by a seminar or lecture for the staff. The staff develop-
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ment program must be integral to the ve7y fabric of the organization or it is
apt to be an empty intellectual exercise.

Administrators of service agencies are under great pressure to deliver
services when clients are knocking at the door and trustees or legislatures
review budgets. Carving out time and funds for continuing education of
staff may seem like a luxuryand it may be a luxury if the continuing edu-
cation is unimaginative. Those who pay the bill have a responsibility too,
and they are most moved by what they call the facts. Perhaps they, too,
should have some continuing education as to the facts of manpower utiliza-
tion and human productivity. But it is up to the continuing educator and
the institutional administrator to make the facts available, to relate the
educational program to the productivity of a human organization, and to
present the case clearly.

Isolation is another factor that is deathly for individuals and organiza-
tions which must maintain vitality, optimism, and responsiveness to change.
Continuing education programs can be a most significant wedge in the
problems of isolation, but education can itself be subject to the same influ-
ences. The syndromes of the ivory tower, intellectualism, and the instructor-
in-a-rut are well known. So far as adaptation to social change is concerned,
continuing education has the handicap of being adult education instead of
child education. But as education, it has the great advantage of being an
active participant in ihe outside world, off campus and outside the classroom.
This can be the continuing source of its youth, its vigor and its growth.
Neither a school nor a service agency can have vitality in isolation.

Let me make one final point about growing pains, changing identity, and
changing continuing education in mental health. Historically, the postwar
growth of mental health programs, large increases in funding by NIMH and
State governments, and the timely attention that has finally been called to
the importance of mental health and mental illnessone of society's great
unmet needs that had been relegated to the skeleton closet--have tended to
command most of the attention of overburdened mental health professionals.
New programs to meet other needs, such as poverty and comprehensive
health care, much of which has mental health relevance, are now receiving
increased funding. Comprehensive health planning will soon be under way
just a few years following the initiation of major mental health planning.
Regional medical programs for heart, stroke, and cancer have been launched.

The mental health field very much needed and deserved the spotlight of
attention and the priority in funding it has received at all levels during the
past two decades. The task of implementing new mental health services has
only begun, and the enlistment of an even wider range of allied professions
and other personnel must continue to expand. Not infrequently we hear
concern expressed that we may have overextended ourselves. But our posi-
tion is not one that any profession can take onto itself; the voice of the public
has also been expressed, and it takes the form of new demands and tax
support for better services. As we turn our efforts more actively toward
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preventive programs we can look forward to becoming an even more integral
part of comprehensive health, maternal and child health, the legal and
correctional system, public education, the poverty program, labor and indus-
try. At first glance the pressure to integrate mental health programs into
larger human service conglomerates appears to be happening too quickly.
We already have more problems than our mental health manpower can
handle. Yet, perhaps we cannot afford not to broaden our efforts and our
self-image, just from the standpoint of enlightened self-interest for mental
health programs. For a relatively small investment in continuing educatbn
and mutual education we can gain some powerful allies in tackling problems
that concern us all. Thus, continuing education in mental health may have
some identity adjustments of its own to make even while it is at a very
young stage of development. Herein is an additional meaning of "changing
continuing education in mental health." Herein I believe this conference,
with the rich variety of backgrounds represented, is a significant historic
occasion.
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My thoughts about continuing education, adult education extension,
whatever you may call it, as it relates to mental health are certainly my own.
But I will say at the outset that this merger of agricultural extension, general
extension, and radio and television at the University of Wisconsin, which
raised extension to the level of other university units, would not have been
possible without the genuine and sincere commitment of the president of
the university. And this commitment extends to budget allocation and other
responsibilities for strengthening the outreach mechanism of the university.
It goes right up and down the line.

Probably the only showdown or near showdown that we had in the matter
of cooperative extension service was the matter of who was going to be
the director of cooperative extension. As you know, every place in the country
had a director of cooperative extension who has had an agricultural back-
ground. My being a mere historian did not seem to qualify me to meet the
standards of this appointment. -There was a protest all the way to Secretary
Freeman, and out of it came another example of President Harrington's
commitment. We told him what was up, and he said, "No. We're going to
insist as a land-grant institution that we can appoint the kind of person we
want"

It was proof to meand I have seen even more in budget sessionsthat I
do have the commitment of the president. I make this pointto emphasize that

*Chancellor Mc NeR substituted for President Harrington.
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while what I am saying to you today represents my own thinking, I'm sure
the philosophy behind it would be endorsed by my president.

I read the original letter to the president from Tom Webster asking him
to talk on the subject of continuing education in mental health, and Dr.
Webster had three points. First, he asked Dr. Harrington to talk about the
broad historic perspecfives of adult education ; second, to talk a little bit
about some of the new university extension approaches in continuing educa-
tion; and, third, to sketch for this group some of the issues, problems, and
priorities of continuing education.

Naturally, because rm not an expert in the field of mental health, I have
to confine my remarks to general policy matters, though there may be some
illustrative examples of some of our programs that might be applicable.

Let me try to summarize for Perspective purposes some of the trends in
higher education and some of the reasons for everybody's interest in adult
and continuing education.

It is quite obvious that everybody in every profession and every occupation
is beginning to realize that new technology has brought the need for whole
new groups of skills for which we do not have the talent. We are finding
also as we progress in our society that there is a great deal of obsolescence
in many fields and occupations. Tied to this, of course, is our profligate waste
of talent both in the slums and suburbia. We know that in and out of occupa-
tions many of our people certainly have not reached their capacities. We know
that among the poor there are millions of people who could fulfill productive
jobs in society and that we have not even yet begun to reach these people.
This waste of talent and this obsolescence is also relevant to the whole matter
of having an informed citizenry in this democracy of ours.

There are all kinds of levels of being informed. Take your own field of
mental health. We do know that we need educational programs for the
public in the field of mental health but there is great confusion, great mis-
understanding about what you people are trying to do.

As people begin to realize that public education in certain selected fields
your own included---is a must, the pressure upon the universities to do some
of this kind of work is going to increase.

Everybody talks about the implications of increased leisure time as we
shorten the work week; and it is going to be shortened even more, and yet
we have not prepared for it. We have gone into spectator sports and tele-
vision, and only now are we beginning to legislate to create support for public
broadcasting in the educational field. We have not designed any good pro-
grams, any far-reaching implications to handle the great amounts of leisure
time that we are going to have in the next 50 years.

Along with the need for professional education and general adult educa.
tion, society's major problems are also forces for more university involvement.
Universities, for the first time in this interaction between society and the
institution, are becoming interested in matters of race and poverty and land-
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use management and pollution, mental health, the indigent, the prisoners,
the total educational program of the total citizen. -

These outside forces are beginning to break through the ivory towers of
the university, and their impact comes strongest through certain specified
agencies. The first of these, one would have to say, is the Federal Govern-
ment. The trouble with most uni-ersities is that they have followed instead
of led. It's been up to the Federal Government to provide the leadership,
which it certainly has.

If you look over the "Great Society" legislation, you will find to some
degree or other written into every piece of legislation some demand and some
money for vocational and adult education or higher education.

Just last week I talked to the people in Secretary Weaver-'s office in Hous-
ing and Urban Development. As this agency moves into the cities, there is a
whole array of training programs for all kinds of people involved with solving
urban problems which must be done, and the HUD people are going to be
coming to the universities to get them done.

The Office of Economic Opportunity, HEW, Laborall want au exten-
sion service. The whole idea is spreading throughout the Federal Govern-
ment. We now have a National Advisory Council, on which President
Harrington serves, along with a couple of other people from the continuing
education movement. When they looked at what Federal Government
is doing in continuing education and when they I- n to add up the totals,
it was simply staggering.

Cy Houle has just done a paper in which he there are 37 separate
agencies doing continuing education programs the U.S. Government
The Department of Defense is just one of thc agencies. Millions and
millions of dollars are being spent by the Federa; Jovernment either for the
re;Taining and continuing education of their owti people or for training the
people they have to deal with as they implement the policies of their
particular agency. Second, while the Federal Government is certainly in
the leadership position and universities are too often in the process of
reacting instead of telling the Federal Government what is good continuing
education, the State governments are now moving in.

In Wisconsin we have programs of continuing education for virtually
every State agency: agriculture, conservation, welfare. We have just gotten
into the prison movement for the first time to work with custodial officers,
and with the inmates themselves. Every State and local agency has some
relationship With the university in a teaching way, in our providing some
kind of learning situation for them. We are exceptional in that we have a
particularly large staff and have a good State commitment to the idea
of extension.

The State governments are now taking some kind of a leadership position
and the demands from the State governments on the universities are going
to be far above those of the Federal Government because they axe close
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at hand. They know what the issues are, what kind of people have to be
trained, what kind of education is needed.

The last group, which you could call professional groupslawyers, engi-
neers, physicians, nurses, social workersare also increasingly coming to
the university with requests for specialized educational programs.

Beyond that there are the cultural programs, the women's programs and
general programs for adults. There is a trend now toward going back and
rescuing those people who did not go to college and encouraging them to
finish their college work which is goilig to call for some rim approaches
to higher education, and it is going to have a great deal to do with con-
tinuing education.

In short, there is a growing movement in the United States toward a
concept of lifelong learning. Small wonder it is strange that a university
should take a young man and a young woman at age 18 and teach them
until they are 22, or if they get a master's, until they are 23, or if they
get a doctorate, until they are 26, or if they are a physician, until about 33,
and then drop them. What we in higher education and continuing educa-
tion have never been able to understand is why this is so. What makes the
universities feel that their responsibility for education only goes so far and
then should be taken over by some other agency in society? Why should
the student body be restricted to a certain age group with access to a certain
place where only certain methods of teaching and learning are followed?
It simply does not make sense.

But now the times have caught up with the universities and society is
changing so rapidly that the universities will be forced to change, too.
Here let me hasten to add that along with this new function of continuing
education or extension we at Wisconsin would certainly preserve the ivory
tower components of the university. Certainly these institutions must encour-
age and support certain types of researchers who are not oppressed by the
immediate needs of society.

What we are saying is what every institution in the land has said. "We
believe in teaching, research, and public service." Yet, many institutions'
performances have indicated that they are indeed interested in that order:
research primarily, teaching secondarily, and public service after that. Proof
comes from their budgets, the level of self-support imposed on extension
programs, the way their professors are hired and what they are paid to do,
the extensiOn function, and the nature of the reward system. In 99 times
out of 100, the public service function, particularly as it is administratively
assigned through extension programs, is not keeping pace with the teaching
and research function.

Given this traditional view of the university's priorities, it is difficult for
many institutions to respond to new pressures for public service and to use
new techniques. Take the new media, for example. American institutions
of higher education have hardly touched television. In the first place, they
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do not know how to use it and they are not willing to learn. There is a
traditional hidebound attitude in American universities which holds that
"hardware" is gimmickry. Yet we know for a fact that in certain disciplines,
to teach certain kinds of subject matter, various media and approaches
television, programed instruction, the tape recorder, playing records back
and forth, lecturing by telephone hookupwork better, more efficiently,
more economically than the lecture in the 50-minute hour.

We have an experiment in Wisconsin now called AIM. Too bad the
educators have to get hold of this, but you have your jargon and they have
theirs. AIM stands for Articulated Instructional Media. What it means is
that we take and design courses in new ways. We use correspondence; we
use tape recorders; we use audiovisual materials; we use television; we use
radio. Peripatetic professors are involved, too, sometimes for a few days,
sometimes for a few weeks. We export education in all kinds of ways to
increase our effectiveness in reaching the off-campus learner who cannot
come to the campus for regular sessions. We have an educational telephone
network now in Wisconsin and we are getting all of our county agents to
install it in the courthouses of the State.

A week ago Monday every county agent in the State participated in a
long-distance staff meeting which I conducted from one of our educational
telephone network stations in Madison. Not only could I reach all the
agents at once; they could also call in with questions and reactions which
could be heard by everyone on the hookup.

We are also using a second channel on our State radio network for con-
tinuing education. Special receivers in courthouses and hospitals and on
university center campuses enable lawyers, doctors, nurses, engineers, social
workers, veterinariansgroups of all assemble easily for programs
which usually originate on the Madison campus. We can work with com-
munity beautification people, we can train county board members, we can
do all kinds of things through these and other new media at low cost. The
major consideration, it seems to me, is to be sure we know what we want
to do and then adapt the media to it. And what we do in extension experi-
mentally can be very useful to residence people when they start using media,
as they undoubtedly will in the university of the future.

A year ago university extension rented a storefront in the inner core in
Milwaukee in which there are 86,000 Negroes. You have been hearing
of Father Groppi and his work in the ghetto. We work with Father Groppi's
people. We have hired some of his people as neighborhood aides so we
know what's going on in that neighborhood. We have a prenatal and a
postnatal care provam that we demonstrated could be operated out of
that storefront, and now the Welfare Department is going to take it over
and institutionalize it. Extension program people were the first to go into
the schools and get the mothers and the fathers in these ghetto districts to
sit down with the school teachers and find out what the problems of the
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Negro arepart' ,ilarly the problems of those Negroes who had come from
Alabama and Louisiana as recently as a year ago. This program paid off
immeasurably, and now a school board is going to take it over and make
it an on-going program. We also get at some of the emotional problems
besetting the city of Milwaukee in our public affairs programs. Currently
in the works is a television series which will tell the ghetto story like it is.

We are also planning to rent space on the South Side and start working
with some of the clergy there. A young Negro is starting that project. It
began partly because the Polish people in the South Side of Milwaukee have
a collective guilty conscience about a terrible demonstration they once staged
against Father Groppi. We are capitalizing on this willingness to try and
we are going to move into the south side as a university unit, maybe in a
supermarket. I think it's interesting that the riot in Milwaukee in July
1907 started right across the street from the university extension storefront,
and our window was the only one in the block that wasn't broken. It means
that we reached the people. We listened before we talked, asked for corn-
munity ideas before suggesting any of our own. What we ultimately came
up with was the result of an honest interaction. Right now in American
universities there is a big push for more student involvement. Extension
has worked on the principle of student involvement for years. We do not
design programs without involving our clientele, whether it's your group,
a group of housewives, farmers, businessmen, or people in the ghetto.

As the University ceases to be a geographical entity, the campus as we
know it will disappear and the continuing education people are going to
help make it disappear. We are going to have units all over the cities. We are
going to have local libraries; and we will be tied into the local library as
a study unit for people. We are going to be offering classes at different hours
of the day, different kinds of classes. They are all going to be connected
visually and auditorily in the future. We know this. We are just taking the
first feeble steps.

The supermarkets and the libraries have gone out to the suburbs and
broken up the strong central cores and universities are going to have to do
the same thing if they are going to meet the educational needs that will
confront us in the next 50 years. Education, learning situations, will be
all over your cities and towns. Campuses will literally be coming to you.

A new approach to community development is also a most important
factor in the changing university. In too many universities and in too many
communities, continuing education is thought of as a process where a pro-
fessor goes out to a certain, town and talks for four or five nights.

In Wisconsin we feel we are accomplishing a lot by working with people,
by merely finding out what they want, by designing programs for teachers,
for social workers or for whole communities. We do a great deal of this,
and it's hard to define because it's a little bit hazy. It's almost a consultation
service, but it's a consultation service that no other agency in society will
provide. We can provide it and we have the resources to do it.
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While we work directly with individuals, groups and communities we
also have to step up our efforts to train the people who in turn will train
other people: vocational school instructors, people in universities, high
schools, elementary schools, and so on. This community development, along
with the old continuing education., is probably one of the most significant
things that is going to happen in institutions of higher education in the
future as extension moves into its proper place in the university structure.

Clark Kerr has just called for an urban grant university, patterned after
the land grant university. I agree with him but he doesn't go far enough.
He is really only thinking of outreach in terms of undergraduate and
graduate education but he does not allow for the extension's approach of
mobilizing many university resources in a variety of ways.

Let me on my third point talk a 'little bit about some of the issues and the
priorities as I see them. In the first place, in our efforts to disseminate
knowledge to professionals like you we have to keep the tieback to the
research function. This is what has made co-op extension great.

Consider the professor in the classroom who just makes his notes out
after the Ph. D. and then never changes them. That's why the "publish
or perish" controversy really arises, you know, because of those of us who
insist that the scholar has to keep going on being a scholar.

We have to keep doing research in extension, too. If we lose that con-
nection with research which is going on in the university, then we are
going to lose our validity. Given the nature of extension, we need to be
particularly strong in applied research. And we would like to get the people
on the resident campuses to make a direct .hookup with the extension or
outreach mechanism so that we can get the best of the research findings
out to the professions. Along with taking specialized research findings out
to professionals like you, we also ha-ve to maintain a general program. While
we contribute to specialization by sharing the resources and the knowledge
we have in particular fields and disciplines with practitioners like yourselves,
we must also maintain some kind of a general program aimed at destroying
specialization and improving the total man.

Thirdly, as I've indicated, we m7.ed to work at using new media intel-
ligently and we need to continue looking for new program formats. We
could, for example, in the medical field do advanced clinical training by
visitation or we could find a good program some place in the country and
take people to that.

Fourthly, we need to work at making what we learn from our experience
in ihe field apply to improving graduate and undergraduate instruction.
What we report from our experience in the field should also suggest new
lines of research. In short, keeping extension and teaching and research in
tcuch has real potential and both extension and residence people should
work to develop it.

Increasing Federal and State involvement with extension sets another
priority. We are going to have to move much more vigorously in response
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to these demands, and we're also going to have to counter with demands
of our own. One demand is for flexibility and independence. The university
should not become analagous to a gas station, serving any group or agency
who comes along and says, "Give me 3 hours of this kind of classroom
discussion or 4 hours of that kind of seminar." It must retain the freedom
to exercise its competence not only in supplying resources but also in deter-
mining what the ideal resources are and how to use them. Such an attitude
is not always applauded by many agencies who want to run programs
themselves, but it is essential to the university's freedom and effectiveness.
The university of the future is going to have all kinds of partnerShips:
with the Federal Government, with organizations like yours, with individuals.
It must insist on terms which make it a full partner.

The most pressing priority is destroying the self-support principle which
most American universities have imposed on general extension programs.
Our big moneymakers in Wisconsin are the medical education program, the
engineering program, and our Management Institute. What the principle
of self-support does is steer a program off balance by forcing it to focus
on clientele groups like yourselves who can pay. There is also a tendency
to charge plenty where we can in the hope it will help carry no-yield pro-.
grams in areas like poverty. We often overcharge those who can afford it
in an attempt to get around a system which won't allow us to focus on
ehose who can't afford it. Show me an educational program based on a
self-support principle and I'll show you an inadequate total educational
program because you simply cannot mount it on the basis of charging
the well-off to help the poor. You have to have some kind of financial
commitment from the State or Federal Government or developmental
funds from your own institution to allow you plenty of lead time to plan
and plenty of time to design the program and put it into effect, particularly
given our recruitment and retention policies in the university.

Another of our priorities is changing the whole university reward system
which I mentioned, along with its implications for extension. Reworking
the reward system is particularly important because it is closely related to
our recruiting. We do have talent searches in universities, but we often
overlook the best talent because it does not come fully covered by academic
credentials. The story that UCLA wouldn't give Jascha Heifetz an academic
appointment because he didn't have a Ph. D. may be apocryphal. But
this one I know is true. Our extension lost a lawyer to the University of
Maine because the campus department would not provide him an academic
home. All he was good at was going out and training county board mem-
bers about what a good local pollution ordinance ought to be, and he knew
all the legal implications of it, which was precisely what we needed him
to know.

In the future we are going to have to use all kinds of people as university
professors that these ivory tower people never thought of. Why can't a
lawyer, a practicing lawyer who is a specialist in a certain field, teach
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something in the legal field without having seven books and 42 articles
and a Ph. D. or a J.D? It's insane. Universities simply have to open their
eyesand their credentials-oriented mindsand get off the elitist kick
they seem to be on.

Lastly I would like to taik about two other points that concern us in
Wisconsin and around the Nation. One is the difficulty universities have
in organizing really interdisciplinary programs. I think extension is the
one place where it can be done.

I have three deansthey are not deans like counterpart deans on the
campus. There is a dean of professional and liberal education, a dean of
economic and environmental development, and a dean of human resource
development.

I just appointed a task force on health to come up with a plan for what
we ought to be doing as a university for all of the health services across
the State. On that committee is a physician, a lawyer, a social worker, a
nurse, and a sociologist Here is the interdisciplinary approach at v,ork,
and it's an approach we must use. Problems are no longer codified the
way the departmental structure of the university is. We must do some-
thing about getting mobile and flexible, without getting tangled up in minor
jurisdictional squabbles within institutions.

We have to preserve in the university the ability to experiment and the
ability, above all, to b.,: wrong or to fail. If we always succeed, then I would
guess we are not doing our job properly as a university, but too many
people are unwilling to take risks. What we are urging at Wisconsin is that
the university set aside some risk capital, that we try some bold, new, and
daring programs and try to reach audiences we have never reached before.

It's significant that in the city of Madison all our extension programing
for housewives is done on the West Sidethe wealthy sideof town.
We overlooked the East Side, where the majority of "blae collar" and lower
status "white collar" jobholders live. Nobody is paying any attention to
these people Yet they vote, they make judgments, they have to cope with
our society, too. Here's an area in which we haven't even begun to
experiment.

I am not saying that the university should do all things or be all things
to all people, but I think we ought to try some things. We ought to be
showing the way so that other agencies can take over and carry the job
on from year to year while the university moves to new adventures, new
experiments, and new demonstrations.

Above all I would like to stress the importance of these evolving part-
nerships that we're building now with ether institutions of higher education
with State and local agencies and with the Federal Government. If we can
evolve a partnership that means involvement of both sides and a respect
between equals, then we'll have something that no other country has had
or probably will have.
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Discussion

DR. HERBERT LEIBOWITZ. I'd like to ask that you give us a definition of
community development. You indicated that you felt the university has
something to offer.

CHANCELLOR MCNEIL. I would pose a broad definition of community
development. It ranges all the way from economic development to some-
thing we're doing now in Wisconsin called total resource development. What
we're trying to do is organize citizen groups to sit down and analyze their
community as it is right nowin terms of educational opportunities, eco-
nomic opportunities, health service, cultural programs, social services, and so
forthdetermine what changes they want to see, set priorities, and develop
a comprehensive plan of action. Developing and carrying out these plans
involves almost every discipline in the university. Take my own discipline
of history, for example. What does that have to do with community develop-
ment? Well, one of the things that tourism promotes in northernisconsin
is capitalization of the area's colorful history which tourists find fascinating.
Similarly, there are all kinds of disciplines that can be Utilized in different
ways to promote the N. . elfare of a given community. So when we are talking
about community development, I guess in a sense we are talking about cover-
ing just about everything that that citizenry does, how it makes a living, how
it spend time, what its recreational facilities are, and so on.

NN SHEATS. Do you, from the point you just made, also
ag th for a kind of competency and expertise on the part of
the t. . worker which is not necessarily chara,Aeristic of the traditional
extension function?

CHANCELLOR MCNEIL. Yes, that's correct. One of our big problems, since
the merger, has been to take abou4_ 322 people on the county staffhome
economics agents, the 4-H agents, the agricultural agents, the forestry agents,
educational agents, and so onwho once were linked only with the College
of Agriculture and make them conscious of their new responsibility for
drawing on all the university's resources. In some instances they did this
very well. In fact, agricultural extension had been moving in this direction
for a long time. When I first became chancellor I discovered that our best
poverty program was run by the agricultural extension service in Milwaukee,
where you wouldn't think the "aggies" would be at all. But they certainly
were, and they had a splendid program in consumer education. They were
working with the county welfare department and the Red Cross and had
designed a program they called Project Off for A.D.C. mothers. At last count
they had taken over 200 women off the welfare rolls in the city of Milwaukee.
This urban program, you remember, came from agricultural extension.

We are going to have to broaden the outlook and the approach of the
county agents, I think, but the U.S. Department of Agriculture realizes this
and I think they are moving already toward an urbanizing approach.

DR. EUGENE LONG. Have you been able to use the old curriculum designers
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and planners, or have you designed any method of teaching new curriculum
planning skills for your new articulated teaching program?

CHANCELLOR MCNEIL. No. For our articulated instructional media pro-
gram we have all kinds involved, particularly technicians. Our biggest
problem is to find the people who can teach via this new media. For example,

we have a man in Milwaukee who designed a biology course. Well, on the
first go-round all he did was to tape record it, then add a bibliography and
a few slides that students could use in a portable projector. Well, this isn't
quite what we're talking about. We have to find people who will analyze
every piece of knowledge that is going into that course and see how it can
best be presented to a student sitting in the isolation of his living room 200
miles away. These people are hard to come by. When we find them, we give
them some free time, spring them away from their teaching duties and let
them design their courses.

DR. HAROLD D. CHOPE. Do you have some specific examples in the field of
community mental health you could cite which Wisconsin has done?

CHANCELLOR MCNEIL. No, but I brought an ally along who certainly can,
Dr. Victor Howery of the Social Work Department.

DR. VICTOR I. HOWERY. There are a number of brochures on the Wisconsin

program on the table. (Available by writing University of Wisconsin Exten-
sion, Madison, Wis.)
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REPORTS OF COLLATORS AND PANELISTS

The conference plan provided for feedback through the - ---1 e
after the second and fourth small group sessions (see pagi abi. L,Is
was done by three collators, who circulated through their assigned discussion
groups and met after each small group session with the recorders of the
group units. Through discussion and the summaries provided by the record-
ers, the collators gave the reports to which the panelists and later the audi-
ence reacted. In the final plenary session Mr. McGlothlin incorporated the
essence of the fifth set of group sessions into his closing summary.

Reports of Collators on First and Second Group Sessions

Allen J. Enelow, M.D.
Groups A, B, and C

In Group A, questions were raised such as the changing roles in mental
health, the gap between the planners of mental health services and the com-
munity leaders, and the underutiliPation of services by those needing them
most. Finally, there seemed to be a general discontent with the lack of defini-
tion as to what is mental health, what is mental health care, who does it, who
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promotes it, and, lastly and probably most important, do those who !iced
it get it?

In the afternoon they struggled with some educational concepts of the
nature and characteristics of learning, which led to the question "Learning
for what?" which is, of course, a very important question. At this point, a
professor in the group went to the blackboard and proceeded to help them
formulate the goals by abstracting everything into a series of outlines under
four headings: "Why?" meaning why do we do it. "Who?" meaning who do
we offer this to. "What?" meaning what are we going to teach them. And
"How?" which has two aspects: How do we fund it and how do we teach it?
They're only part way through that, and / presume they're going to go on
and try to develop that further.

Group B concerned themselves with evaluation, how to measure the im-
pact of education on adults. After struggiik, with evaluationthat is, the
choice of parameters and measuring thos ,tls against setting more global
goals and then figuring out how to measum thoseit was finally agreed that
nobody knew what to evaluate, but that wn all ought to do it. There was
total agreement that evaluation should be preceded by goal setting. The talk
then revolved around teaching methods for adults, such as the involvement
of the learner and low manipulation and cc,atrol as opposed to the education
of children.

There was general agreement in Group b that extension divisions of uni-
versities should bring together the funding sources and the working agencies
who want to do the training, and that the agencies and extension division
should work in a kind of partnership.

Group C was full of fireworks. Speaking in the idiom of th,Ar various dis-
ciplines and attempting to communicate, made Group C. seem to have a dif-
ferent flavor than A and B. There was some ambiguity at first about how to
differentiate education from treatment, and at least one discussant felt there
was no reason to try to differentiate.

One group proposed devising evaluation rmasurements to determine the
degree of change in certain areas of social alterationssuch as, the number
of first grade children who are having difficultiesin a target population in
which these outcomes were deliberately sought or, in other words, where
the program was deliberately designed to achieve such outcomes. Another
person, using the idiom of the engineering profession, said exactly the same
thing, only he had inputs, outputs, and grids in his statement. Still another
viewpoint was that since there are so many intervening variables, it is diffi-
cult to correlate social outcome with a positive or negative effect from con-
tinuing education, at least at this point. Others felt that one can measure
the effectiveness of an education program through problem solving, or prob-
lem reduction I should say, and that seemed te Ile where it ended.

In summary, then, defining goals and trying to figure out how to deter-
mine if they have been reached, was the trend in all three groups.
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Victor I. Howery, Ph. D.
Groups D and F

I'm not going to identify the contributions from Group D or Group F
but will attempt to merge them in a summary that grasps their contributions
around a single point with the hope that this kind of organization will be
helpful in the movement of the conference towards its goals.

I sense that one of the perplexing questions advanced by both of the
groups revolved around how do we motivate and what kind of a state of
readiness exists that will lead us to adjudge that there is a clientele for con-
tinuing educationare we spinning our wheels in developing educational
ventures without any affirmations that they will take? So both groups spent
some time talking about motivations for participation in continuing educa-
tion activities, and I have identified six points related to motivating forces
that would generate some enthusiasm for participation, and four that will
help to sustain motivation after individuals become participants in an edu-
cational venture.

First the group suggested that there are individuals occupying roles and
carrying out functional assignments who have a general sense of dissatisfac-
tion or anxiety about the way they are performing their assigned roles and
that this in itself will be a motivation for participating in continuing educa-
tion ventures. Can one deliberately stimulate a sense of dissatisfaction? The
group felt that if there was adequate supervision and consultation with
members of the staff, a sense of dissatisfaction in a positive way could easily
be aroused. If it were an imposed prescription, dissatisfaction with perform-
ance might not be the result. People would be dissatisfied with the quality
of supervision and consultation.

Second, that professionals do have a general subscription to the mandate
of keeping up with their own professions and this in itself is motivating.

Third, that individuals carry assignments which require some skills or
improvement of skills that have not been a part of their preservice education,
so that the assignments are not central to their professional identity and in
consequence they will be motivated towards continuing education. Further,
that there are groups of people, such as ministers, law enforcement officers,
and teachers, who are drawn toward a supplementation or an enhancement
of their own educational background and may be drawn into the field of
mental health and, therefore, want mental health education through con-
tinuing education routes.

Fourth, that there are problems which arise in communities and are ac-
cepted by professional groups as problems 1-elevant to their professional
conceins, and that these groups then feel a sense of obligation to prepare
themselves for some kind of intervention on behalf of the community with
which they identify. So it's a social concern which may well motivate indi-
viduals to participate in continuing education.
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Fifth, that the professions may w )e moving towards building certificate-
type programs or statuses which in ate that certain members of the pro-
fession have reached out to develop skills and competencies not held by all.
They are awarded certificates as indications that they have been participants,
and this would be motivating.

Sixth, there is the fact than an organization can be so vital and alive that
the general social climate stimulates all to a highest level of competency, to a
state of making productive use of daily experiences, and that in the peer
relationships, colleague relationships, the general work situation, and the
whole climate of intellectual and professional curiosity and inquiry will be
a real motivating factor. This is a well-developed, positive bureacracy.

As to ways of sustaining motivation, first, if participants are involved in
planning for educational activities, this will increase their readiness to invest
th ems elves.

Second, if the participants feel that the training ventures or educational
activities have a direct focus upon their perceptions of their own needs, their
motivation will be sustained.

Third, if the instructors who are selected are identified as individuals who
have personall experiences and specialized training directly relevant to the
assignments of the trainees, they will wish to join the instructor or teacher.

Fourth, as often as possible, the training activities which are carried di-
rectly to the work setting of the trainees will sustain their motivation and
indicate a concern.

These last four suggest that the role distinction traditionally associated
with being a learne2 and a teacher needs to be made so-newhat fuz-,gy in
continuing education; that the stereotype of a teacilL., is doing the
giving and the learner who is taking it in needs to be shaded so that the two
roles are somewhat mergedthat they are joining together in an educational
adventure in which the teacher learns from the students, the students learn
from the teacher, and the roles are not quite so distinct. This seems to be an
important condition to continuing education. Thank you.

C. L Winder, Ph. D.
Groups G, H, and I.

The approach that I have elected to take as collator is to try to identify
some major topics, and under each of these major topics to try to formulate
a series of what you might think of as hypotheses or propositions or maybe
just hangers for further thinking.

Some of the discussion falls under the heading of philosophy of continuing
education. When education is advocated, the objectives should be specified.
The need is for concepts such as those of the educated person or the trained
person.

Education and selection can be posed as major alternative strategies; for
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example, in meeting manpower needs or to achieve other objectives. Selec-
tion at the present time seems to compare favorably with education and train-
ing because of the low level of effectiveness of the latter.

Educators and trainers have been preoccupied with teaching to the neglect
of attempting to understand learning. The issue is between teaching versus
learning as a way of conceptualizing the problem. What conditions and
emphases yield the best results in a teaching emphasis or a learning emphasis?

There is a concern that an emphasis on teaching techniques and tech-
nological aids may further dehumanize the educational process.

There is such a thing as negative education. A person may seek out experi-
ences under the heading of education which simply serve to confirm his
beliefs and sustain his practice, however unenlightened these may be.

Another general topic is methods of continuing education. Continuing edu-
cation seems to have borrowed heavily from the usual concepts of education
and teaching and these principles do not seem to be particularly powerful.
There is a need for a stronger conceptual base for continuing education.

To the extent that spot lectures and preconceived instructional packages,
such as courses that simply move from on campus to off campus, are the
methods of continuing education, progress has not been sufficient for the
needs. There are suggestions of a good many people here regarding methods
which show promise. Some of these are an emphasis on problem solving as
the focus and stimulus for learning; a recognition that individual case wr,rk,
or focus on cases, is useful in building personal 'nter- ..; that g .Lion

and feedbacl- . m nds to be progressive; and that in con-
timuing education we often fmd that the peers, colleagues, families, com-
munity of the educational target group, want to become involved. If the
professional gets involved in continuing education, his wife wants also to
be4nvolved, et cetera. Consultation was suggested as a method of education.

1There was a considerable amount of discussion about conditions which
faaitate or inhibit learning. One of the topical areas un der this was motiva-
tion and reinforcements by rewards.

ll'here is recognition that the purpose of some learning is to reduce the
amciety associated with professional responsibilities. On the other hand, there
may be a loss of motivation when the individual is relatively successful in his
practice.

I thin& many of las feel a desired basis for learning is a self-concept, that
the adequate professzonal is a person who continues to study and to learn.

There is recognition that financial gain can be made the basis for partici-
pation in education. The example is teachers for better or for worse.

Public and peer acceptance of continued study is an influence on the
continuing education process. Acceptance probably tends to promote, but
there can be negative attitudes in those around us which tend to limit par-
tLcipation in further educational experiences. Professionals who are not
inclithed to seek further education will probably be threatened by programs
and.suggestions that they would participate in further work of this kind.
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Then there was a more philosophical note calling attention to the general
problem of fear of change and the threat of change, the existentialist kind
of concern with dynamic versus static positions.

Also under the heading of conditions of learning there was concern with
the involvement of the potential learner. The point was made that often
the educator wants to specify the program without adequ?..te knowledge
of the interests of the potential learner.

A further point was that experience tells many of us that participation
by professionals in continuing education especially seems to hinge strongly
on their involvement in planning and development of their educational
program. If learners are involved in planning and revisions of plans, their
felt needs become known, their anxieties about participation become explicit,
and they are handled, and they accept the role of learner more effectively
and the educational experience is relevant to their problems.

There was some mention of the problem of how do you group the learners.
Do you group them homogeneously by background, like put all the psycholo-
gists together? Do you form teams such as all the staff of a clinic? There
are advantages and disadvantages which need to be explored and recognized
any way you go at this.

We, too, had discussion oi evaluation. My overriding impression was that
this particular area is identified as a tough problem. There was a good deal
of discussion of methods; suggestions that you measure interaction of stu-
dent and tutor, that nonpart3cipant observers are useful evaluators, that
student evaluations of their program are useful, and that change in behavior
during the educational program is a suitable emphasis in many educational
programs.

There was a redefinition of evaluation, putting the emphasis on evaluation
as process. Evaluation and feedback within a program are a means of promot-
ing learning and increasing motivation. There was recognition that reinforce-
ment of the learner during the program presumes and assumes evaluation
and that that should be explicit rather than intuitive, that is, the basis for
evaluation.

There were some somewhat philosophical comments on evaluation, such
things as "We're probably inclined to take the easy road; evaluation has to
mean more than measurement of retention; evaluation should be related to
explicit goals of the education, the course curriculum, the program, and that
inevitably evaluation provokes fear and may reduce motivation."

Continuing education tends to produce problems of role definition, stand-
ards for practice, job classifications, levels of pay, et cetera. Continuing edu-
cation is an upsetting process. When training in skills and techniques, which
were reserved to a profession or to a group of professions, is offered to others,
it gives rise to strain in regard to past institutionalization and role definitions.
Then there is the problem of a new phase of institutionalization and role
definition.
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There was also attention to what seems to be a particularly current prob-
lem, namely, the institutionalization of continuing education in mental
health organizations, and maybe we're heavily involved in that at the
moment.

Finally, one of the groups in particular, I think, made a distinctive con-
tribution; one that probably needs a good deal more attentionI would label
this the problem of the varied audience for continuing education. The
particular examples in this group were that we want continuing education
for professionals but we also need continuing education for such groups as
volunteers.

Part of the task in mapping the terrain is to conceptualize the many audi-
ences for continuing education in mental health.

Reaction Panel

Werner W. Boehm, D.L.

I find myself in some problem of either identity crisis or role confusion
or whatever you people who judge will call it. My comments, and I assume
the comments of my fellow panelists, axe entirely unpremeditated, un-
rehearsed, and unplanned. Any duplication which may occur is due.to the
fact that all of us are very creative.

What I'm trying to do is twofold. I shall try within the limits of the
time allotted to me to identify what in my view are some of the major
themes that have been covered, and perhaps to suggest whether here, there,
and the other place some of these themes might be developed further.

It seems to me that there are some manifest themes clearly identified
and perhaps developed to quite an extent, and others that are more latent
and not so well developed and not so clearly identifiable.

One theme that is clear, I think, in both explicit and implicit terms, is
change; that education seeks change. What is not so clear perhaps is the
direction of change. Is it change in attitudes? Is it change in the devel-
opment of new knowledge? If it's in the development of new knowledge,
is it change in behavior, development, or improvement of skill? Or is it all
three? I think we all are clear that it conceivably could be any one of
those or all three combined. Perhaps one might add, hopefully, that further
discussion might cause us to consider for the practitioners in the mental
health professions, whether the third of the possible changes, namely, the
development of skill, might not be considered the most important, and
what the relationship of the development of skill might be with the devel-
opment of knowledge and attitudes.

There has also been another theme, barely touched upon and perhaps
deserving of more development, and that is the nature of continuing educa-
tion and the levels of continuing educationcontinuing education for a
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variety of personnel on a variety of levels, professional, subprofessional,
volunteers, et cetera. The notion implicit here is that continuing education
is education that continues something, that builds on some level that is
basic, and tha t level may be anywhere in the wide range of types of formal
education, high school, less than high school, college, post graduate, and
so forth.

Another theme which was very thoroughly discussed, apparently by vir-
tually every one of the groups, was the theme of motivation. I am impressed
that we spent so much time on modvation. Maybe this is due to the fact
that we all come from professions which are concerned with change in
attitudes, development of personality, and perhaps increased social func-
tion. If you want to infer from what I just said that perhaps we spent more
time on motivation than is necessary, this inference is correct.

Another theme is the matter of the process of education and the process
of learning. Here I wonder whether we have gone as far as perhaps we
may wish to go in the remaining 2 days of this conference.

I am impressed, for instance, that the term curriculum, even though we
talk about education and refer to processes of learning and of teaching,
has not been mentioned, to my knowledge, in any of the reports we have
heard today. Yet we have talked upon one aspect in the triad of curriculum
building, namely evaluation.

It might be of some value to consider that evaluation is only one of the
elements of curriculum building, and I quickly add that I don't believe
that good curriculum is necessarily an effective answer to good teaching.
I would say that one can be a good teacher without a good curriculum,
although I think it is difficult; but I'm also convinced that one can be a
much better teacher with a good curriculum, but a good curriculum in and
of itsell, of course, does not guarantee good teaching.

I am impressed with the fact that we have not spent as much time,
as conceivably we might, with one of the aspects of curriculum building,
namely, the identification of objectives. This has been covered in several
of the groups, but perhaps not as clearly, explicitly, or thoroughly as might
be desirable. What changes do we seek to accomplish? Do we want attitudinal
change? Do we want knowledge development? Do we want skill change? Or
do we want all three? I think that objectives might be further developed.
Another matter is the focus on the learner. If once we are clear about what
we want to achieve, what objectives continuing education should have, the
question naturally arises what activities should the learner engage in? What
are the learning experiences which we in our best judgment seek to help
the learner to engage in?

I am impressed witi:s the fact that we have spent much time on the
third aspect of curriculum building, namely, evaluation, which is an out-
growth, literally, of what we do by way of objectives and by way of learning
experiences. Perhaps one of the problems of evaluation is that we're not

71

7 8



as clear as we might want to become in the course of this conference about
desirable educational objectives of continuing education and appropriate
learning experiences in keeping with these desirable objectives.

We have also spent some time on methods of teaching. Perhaps more on
that might be feasible if time permits. I would, therefore, do no more than
second the comments of the last collator, Dr. Winder, who raises the question,
whether or not the concepts drawn from learning theories which are appli-
cable to younger learners, late adolescents, and early adults are also appro-
priate for the learning of young and not so young adults who are the
consumers of continuing education. Thank you.

Louis R. Mobley

It's interesting how, as different institutions and organizations encounter
the problem and process of education, there is a tendency to reinvent the
educational wheel, but this is not all bad, in fact. Indeed we discover now-
adays, when the world is changing so rapidly, that some of the most
interesting innovations being made in any field, including education, are
innovations made by individuals who are not part of that professional field.
Perhaps the reason is that they are not burdened by all of the things
they know.

One reaction I have thus far is that our professionalism is perhaps getting
in our way. I chose purely from random a paragraph from one of the
reports that came from a collator, and this in no way is being critical, to
illustrate the tendency to reinvent the wheel. Pm quoting from one of the
groups: "The potential participants should feel a positive attitude toward
continuing education in their social milieu. More specifically, motivation to
learning, effectiveness of learning, and acceptance of learning must be con-
ceptualized in the following social context: social or peer relationships in the
work situation and in the learning situation."

All of which is great stuff, but as I read that a fifth time I finally
recalled what Lyman Bryson saidand I think he was saying the same thing,
but he said it somewhat differentlywhen he reminded us that education
is effective only at the time of felt need and clear relevance.

Now let me illustrate an approach to continuing education which is ust;c1
by a few people in other institutional contexts. I'm referring to some of the
things that business and industry have learned about continuing education,
having been involved seriously with it since World War II.

If I were to put the point of view of an educational experience most
succinctly, I would say in any educational planning or experience for
continuing education we might well pause to ask the questions "What's the
problem?" and "How can we fix it?" Now let us elaborate it a little. There
has developed a rather respectable body of experience in continuing educa-
tion with respect to problem solving and decision making. Problem solving is
simply a question of perceiving what exists in the real life situation. This
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is the problem of perception. There are courses in perception that are
available, and can be given to anybody at any level of their development,
courses like persuasive listening. We even have self-learning programs on
these kinds of subjects as well as sophisticated curricula. Secondly, the
concern of what ought to be. Now, this is the problem of goal setting. It's
a problem of visualizing the future, where facts and figures are helpful but
not the whole answer. Goal setting is a creative process. It involves affective
values, including personal commitment; and professional education doesn't
have a great deal to say about these kinds of affective values. Today they're
exploring them very seriously. Now, having defined what is and what ought
to be, step three is a very obvious one: note or define the deviation. What's
the gap between what is and what ought to be? There are entire courses
dealing with the process of perceiving the gap; and we might refer to
this area of educational curriculum as systems design, a rather important
new concept in society today. And, finally, step four, take action. There's
no lack of material, or curriculum, or courses on the process of management
or administration.

Having stated these rather homely approaches to the educational process
to a group of public school educators, I received a rather interesting reaction
from an educator who said, "That's not education. That's life."

Arthur Brayfield, Ph. D.

The reporting this morning and the reporting on the reporting has been
so comprehensive and so beautifully done that I couldn't possibly comment
as a professional.

I merely want to say that if you people are going to take continuing
education seriously, I hope that it will be possible to involve lay and citizen
groups very extensively.

The only other comment I would make is this : My experiences the last
day-and-a-half have led me to hypothesize that probably the greatest fallout
in continuing education, the greatest, the maximum educational benefits, will
accrue to those persons who are actively involved in developing the con-
tinuation program or programs. It will not necessarily be to those who are
the recipients, but it will come to those who are involved.

Howard M. Kern, Jr., M.D.

In looking through all the group discussions I saw no mention of joy
or fun or pleasure or delight. One of the discussants did mention intellec-
tual thrill and exuberance and this came closest to what I would like for
us to try to think about in education.

I think we have to somehow think of the preventive approach and get
further down into the educational process through graduate training and
undergraduate training, and probably even earlier than that, to keep from
destroying the joy that children do have in learning.
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There was one other thing that came up in our group which I think
is very important We do know a great deal about educational theory.
At least I'm told this by people who do know. We do know that participa-
tionyou heard this over and over again this morningand involvement
and finding out and felt needs and all this is important and, yet,
week after week, month after month, we give courses. We design the
courses so that they can be evaluated, because if you just let two intelligent
people get together and talk about something you can't evaluate it, so
it isn't a course, you caret give credit for it, and it's hard to get a grant
for it.

Also, we keep falling into these rituals of having groups and having re-
corders, and having recorders of the recorders, and recorders on the record-
ers of the recorders, and taking up your time like this, so I'm going to stop.
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I won't be able to report on all of the comments and points touched upon
in the two groups. I do want to try to pass on to you some of the thinking
that seems to be beginning to be organized that shows the movement of the
conference and the way the group is moving toward the conclusions of its
discussions.

In one of the groups some of the gentlemen who represent the operating
agencies who carry an administrative responsibility for translating social
policy into a program of action sketched or traced the developments of their
program. As they did so, the group leader was able to introduce a schematic
that helped the group identify the learning tasks which were associated with
the tracing of these developments. So the group was engaged in identifying
learning tasks, of which there were 10. I have indicated a couple of them.
For example, in establishing or modifying outpatient departments in the
community mental health centers, or modifying the patterns of work of a
child guidance clinic and organi7ing community support for this, one of the
tasks was to leant how to work with advisory or citizens' committees. Another
example would be learning how to study the dimensions of a community and
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then tailoring a program to meet these dimensions or these understandings
of a community. Altogether the group has 10, and I'm sure ill the proceed-
ings you will capture and be able to see all 10 of them (see page 131) .

At the same time they were identifying target groups for continuing
education. Group one is identified as the professionals in the headquarters
group. Now, this headquarters group may be a regional community mental
health center administrative group..lt may be a Stateheadquarters. Then the
suggestion would be that lealrningItow to work with advisory cithens' com-
mitteef- is something applicalige to tthis group, this headquarters arofessional
group.

The second group is the citizens themselves, the citizens who participate
on these advisory committees 1rning how to work with them is not appli-
cable for continuing education. ,SD they are not a target group for this
partkular learning task. rf it wem-:ohrased "how to function as an advisory
citizens' committee," then it would be applicable.

The third group would be those persons who were associated previously
with outpatient departments, child guidance clinics, who are taking on
assignments quite different under the new concept of the comprehensive
community mental health centers, so working with these groups would be
applicable.

Now, this device or schematic for thinking seemed to have great impact
as a way of organizing one's thoughts and proceeding in developmental stages
towards the task of mounting continuing education programs. I would be
assuming that the group, as it carries its deliberations further, will be dealing
with the matter of who are the resources that can help to translate this
identified learning task into learning activity as such. It will be looking at
what kind of cooperative relationships will be developed and answering such
questions, "How does one create a state of readiness on the part of the
trainees to become full participants in programs that emerge from these
kinds of tasks, their identification tasks?"

The other group also looked at target groups. They went at it in a slightly
different way and they enunciated some principles. To date I have simply a
circle here to start a picture. In one group they identified the core profes-
sional specialists. There is a suggestion that all of the mental health spe-
cialists, the four core disciplines, have something in common and some
differences. Continuing education directed toward core professionals may in
some sense make this circle more round and firm and fully packed; but, on
the other hand, it may also create spurs. That is, one of the core professional
groups, through continuing education, will become equipp&d to carry on a
highly unique function and we, therefore, get a new kind of spur of activity.

These core disciplines will need other groups with which they will be
working, the nonpychiatric group, which might be teachers. The idea being
that the teachers in some way are related to the core group, with a common
body of knowledge, but in no sense identical; but that as continuing educa-
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tion activity is carried to its most fruitful p, '''e nonpsychiatric groups
may move further into the circle. On the other hancl, where we now have,
say, the police related in some way to the core dl Aptlin with mrne overlap,
it may be that continuing education may basicaillylhawe- the fcticn of: ar=
:iculating the related assignment as it pertains to zmenraiLhealtEtt= the police,
to the extent that they are no longer active in the.same way -nt core dis-
ciplines are but are really contiguous to the core Emil:dines, acii, adjacent,
but in no way interrelated.

One could say that the point may arise wherea4gr= suclr.:......the clergy
group, through continuing education, will reach a poilmtiothere -.Eley are very
close in their identity and ftmctions to that of the core of mental health
dis ciplines.

It is highly possible that, in the eyes of one of :dhe g.---ximps, that :there will
be new mental health specialists who will be deveko-gtea through continuing
education. I don't know exactly how to depict th" _But, at anycrate, there
will be this group that may start out there, butas continuing education
develops they will be drawn into first this kind srEf a relationship, then as
continuing education allows for the socialization process and then the pro-
fessionalization process, we may find that through the route of continuing
education we have begun steps towards the development of a new mental
health specialist and really end up with five disciplines. Continuing Edu-
cation may have been the spur in thrust that started this.

Around all of these are citizen groups, groups whose motivations make
them attentive and concerned about the efforts of these people whom we
have identified as groups carrying functional assignments on behalf of the
mental -health field, and, therefore, continuing education will be dealing
with these community leaders. As these community leaders profit from ad-
ventures in continuing education, we can expect all of these groups to coalesce
in whatever way each perceives his mission. We can see progress of the kind
that all of us keep plugging for.

I hope that I have captured the thoughts of the group. Perhaps this after-
noon, if I have made any errors in catching their intent, I can correct it.

They also talked about principles that seem to be emerging in continuing
education. One, in some way, challenges some of the statements that were
made yesterday. That is, that continning education is built upon a base of
preservice education. There seemed to be some question about whether or not
this was a principle in which one wanted to get into a lock-step relationship.
They are saying that efforts to maximize interdisciplinary education in the
continuing education phase of one's professional growth seem highly im-
portant and that we can expect some interdisciplinary kind of understand-
ings and appreciation to occur in the preservice professional education, but
it is really when one gets into full professional endeavors that one is really
ready and prepared to maximize interdisciplinary team-type efforts. In conse-
quence, the principle was proposed for further study and question: "Should
continuing education really try- to maximize the interdisciplinary areas?"
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Another principle talked about was that of diversity : id flexibility in
program format. The traditions and format of preserv: '2ducation are
managed. The contimthig pcilleation programs 'I^ not have:Aie same roari-
date for that kind of management, and so one can get built-h diversity and
flexibility in the format and one can build in far greater diversity in the
range or learning experiences. The question might be, "Sham ld continuing
education really be viewed as holding a potential and promise for innova-
tions in training, for great diversity of learning experiences, for some real
breakthroughs in education techniques?"

A third principle that appeared to be emerging was that cooperative ac-
tivity is highly significant. The decision-making assignment to the faculty
of a department of psychiatry in a university is pretty clear. They are in-
fluenced by the American Psychiatric Association, but the decision-making
authority is located within the faculty of the department of psychiatry. The
same would apply to other disciplines.

In continuing education maybe the decision-making authority can be
viewed as cooperative. If the trainees themselves could make decisions, the
administrative bureaucracy can contribute to the decisions. The educational
resources, the technicians, and the scholars may contribute. The profession
may contribute. So you get a different kind of cooperative activity between
agencies with various educational resources.

Another point was that regional activities, such as that undertaken by
WICHE and SREB, hold promise for an input of wisdom different from that
which we would find if we have only relationships within a given geograph-
ical area, or relationships that are built steadily with only one training

resource.
I believe I heard the group say that meritorious ideas find their way

through communication channels into such organizations as NIMH, but
that some of the functions assigned to NIMH mitigate against a reverse
process of communication, and that the NIMH, as a point of national lead-
ership, might well take on an assignment of communicating meritorious ideas
back to the field on a far broader basis. That places in their hands, then,
some kind of an assignment to identify meritorious ideas, test their merit,
and then in some way disseminate thse ideas to the field. I hope the group
will deal with this to give it further articulation.

C. L. Winder, Ph. D.
Groups G, 1-6, and 1

Dr. Howery managed to show a remarkable flexibilty in his approach to
the problem of being a cA-Alator. Your misfortune, I suspect, is that I have
fallen into a pejorative pattern and so again I'll present you with my notion

of the major topics and some related hypotheses.
The first major topic that I think I discern in the groups is concerned
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with the cruestion of who has the responsibility bor continuing education
programs. And the answer seems to be, as one would expect, that there is
a multiple and overlapping set of responsibilities involving the professions,
agencies, universities and- other educational instiitutions, and government
at various levels. There were some points of emphasis. Mental health agen-
cies and other service agencies that have mental health goals have a
fundamental responsibility to arrange for continuing education oppor-
tunities. Then there was the notion that several agencies, or even large
numbers of agencies, should probably pool their needs and try to arrange
with a set of resources or an educational resource to mount the needed
programs in the interest of efficiency and prevention of an overlapping of
fu nction.

There was a reminder again that when programs are mounted by such
venerable institutions as universities, they may very well miss the target of
the audience; and a reemphasis again in this area of the responsibility of
continuing educationists to take very careful account of the audience needs.

Another major topic was what you might call effective program design.
Here there was a suspicion that brief programs are often ineffective; the
major exception probably being programs for sophisticated learners who
do seem better able to profit from the one-shot, one-day, one-lecture kind of
educational experience.

When we move to an education program for people from outside the
mental health professions, such as police, clergy, teachers, general practi-
tioners, the opinion was expressed that there is a need for rather extended
learning experiences, and, further, that such continuing education programs
should often provide for a followup phase.

There was also a discussion that I have titled "Management of Conflict."
This should fall into the category of effective program design. The specific
topic was sensitivity training. It was apparently assumed that as the number
and kinds of people involved in mental health services become more
heterogeneous, there may be increasing sources of conflict and tension, and
that continuing education opportunities should first be available to all and,
secondly, should be in part concerned with the resolution of tension.

A third major topic was practical politics. There is a need to build con-
tinuously relationships and communication between citizen leaders and
mental health professionals. This is a basic requirement that has some
implications for continuing education activities for both groups.

Mental health professionals must learn as well as teach. They need to
learn from politicians, citizen leaders, and outside innovators. This is a
concept of reciprocal learner-teacher relationship.

Continuing education for citizen leaders is a fundamental responsibility
of the mental health professionals. Citizen support must be enlisted for
mental health activities.

As we plan to train new types of personnel, we must pay attention to the
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attitudes, needs, and responsibilities as well as powers of those \who ca.::
dictate whether they will be employed or not. So there is a job of practical
politickfrig to insure job opportunities for new types of mental health workers
who may be created by continuing education program.

The group very appropriately continues to call our attention to tht:
volunteer groups. Here I want to emphasize two of their points: one is thaq,
traditionally, volunteer groups have supported innovative programs, and
this is a continuing need if you lool: at the total problems of the society.
That implies a certain kind of flexibility. The second point is that the volun-
teer groups are particularly good vehicles to arrange for continuing educa-
tion for the citizenry.

Then there are two things that rm not at all sure I read in the reports.
Perhaps they simply reflect my rich fantasy life late last evening; but I do
believe there was some mention of the very real continuing problem of
identifying and strengthening leaders in all these different segments that
D. Howery was talking about. The second one of these thin threads is the
concern with what is yariously known as standards, quality control, and
accreditation. This is perhaps an especially knotty problem in the area of
continuing education.

Allen J. Enelow, M.D.
Groups A, B, and C

I think there are two things that I would describe as major trends. Even
though I may deal with them slightly irreverently, I'll try to fill in with
details. The first of these was the rather interesting experience of watching
what happened in each of groups A, B, and C when they got past the
initial exchange that took place on Wednesday. Of course, I've always been
impressed with the fact that you can go away with all kinds of information
that you can't evaluate if you have only one exchange.

The other trend is that one knows better how to evaluate what the other
fellow says if you listen to him a couple of times. The second trend was one
in which initially the accusing finger was pointed at the psychiatist, per-.
haps, a little more than was fair in that it seemed to me that it applied just
as much to every other group here.

ln essence the theme everywhere I went is that roles are changing, that
role differentiations are beginning to melt and slide into each other, and
that we all have to begin to think in new ways of distributing the responsi-
bilities for what we are doing.

Now I'll particularize. Group A continued to develop systematically their
chart on the blackboard, first developing the formulation of goals they began
on Wednesday. They spent quite a bit of time discussing the new function
of mental health professionals as leaders and consultants to other groups,
taking full cognizance of the fact that mental health professionals are ill-
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prepared for this and that the professional schools are not turning out
people who are any better prepared to assume this new role.

One of the proposed answers would be that ongoing supervision such as
has been practiced for years in the social work field might very well help in
some of the other fields.

That right kind (discipline) of eaduate, they pointed out, was not neces-
sary for shifting roles after one gets into a new kind of situation where new
demands are made on one because roles shift and blend. And to go on
with the same theme in a .slightly different area, it was pointed out that
an equal fluidity is indicated in the type and locale of continuing education,
which has to move out of the ivory tower and into the area where the
action is.

Now, for some reason my recorder said that the following was asked to
be put into the minutes. I wasn't there so I missed the tone of this, and I'm
going to paraphrase it just slightly. This was, "Labor doesn't dig the psy-
chiatrist." This is paraphrased. She didn't write it that way. The psy-
chiatrist should come out of his ivory tower and learn from them what they
really need. I give you that quote from group A.

In the afternoon some particular programs in general practitioner's psy-
chiatric continuing education were described. Two in particular were dis-
cussed : one, in terms of involving the doctor in a see-it, do-it, teach-it
sequence; the other in developing collaboratively with community hospitals.

Then, as always happens, funding came up. How much could one look
for from NIMH? Where else one can get funding? Finally, they concluded
by discussing the resistance to programs, which they divided into two types:
consumer resistance, which I might parenthetically add in general practi-
tioner education is very, very high, and, second, administrator of agency
resistance, which I gather is equally high.

Moving on to Group B, they also got down to particulars. In fact, one
gentleman, as soon as I walked into the room, rolled up his sleeve and went
to the blackboard. One statewide proposed program was described there.
In that State the department of mental hygiene, hoping to use funding
from NIHM, State and agency sources, would function to coordinate local
cooperating agencies with all educational resources available to them by
putting a coordinator in each of five regional offices under the guidance of
a regional advisory committee. This proposed model for a statewide plan
was discussed, which led to the difficulties involved in putting together a
truly inter-disciplinary training program.

They raised a total of nine questions which are quite pertinent and
which will appear when you receive the final proceedings. I'll give you
just a few to give you the flavor of it. One, "Will NIMH assume a clearing-
house role disseminating information about continuing education in mental
health?" This seems to fit one of the things that came up in Vic Howery's
discussion. Second, "Will NIMH give consulting help to people who want
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to start new programs?" This perhaps is the kind of thing that we might
nd out when we're about to put the proceedings of this whole workshop

together. Third, "Will NIMH coordinate programs?" And fourth, "Will
the university be able to propose innovative programs?"

Group C has presented me with an excellent summary which reads as
follows: "Continuing education in mental health cannot be divorced from
political activity." I sat through part of that discussion and I might say
that there were some very striking examples of how this is done, including
one which was labeled "A Political Science View of How to Solve a Prob-
lem." That was such a beautiful exercise in practical politics that I hope
that diagram will get reproduced in the proceedings for this meeting
(page 122).

They feel, in Group C, that we must identify mental health needs by
being on the scene. Programs must be worked out using existing political
organizations and using the democratic process through arbitration, com-
promise, consensus, and developing alliances among power groups. There
were quite a few good examples given of how this can and has been done.

Three pervasive ideas ran through the discussion: the goals of continuing
education in mental health and training the mental health workers have
to be related to diagnosing and treating the mental health needs of a com-
munity; second, that the process is essentially political; and, third, that
this process can be applied to either a geographical type of community,
such as, say, Woodlawn or the State of North Carolina, or an occupational
community, such as the psychiatrists or the clinical psychologists.

The discussion became increasingly integrated. The members in th group
began to explain to each other the idiom of their fields, and I could watch
the communication improving as it went along. Ideas crystallized; and this
time, instead of leading to a kind of semantic confusion, it seemed that hav-
ing viewpoints in different fields tended to crystallize these ideas and make
them seem more clear.

I would say, in summary, in all three groups I felt that yesterday was
characterized by coming more and more to a kind of resolution of the
differences in idiom and in background and toward a coordinated tackling
of the problem dealing much more with particulars.

Reaction Panel
Jules Pagano

I think perhaps the conference might lead to talking in a different kind
of language about some significant things that all the reports have em-
phasized. I'd like to take a political language tip from the last reporter and
start talking about it in those terms, take away the words "Great Society"
and put in some other adjective and see what we come up with.

I think one of the important trends is the question we face throughout
this country right now of the credential society. We certainly have ear-
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marked this as a major concern of how continuing education might relate
to the problem. No longer do we really understand how to educate people
to do the job that has to be done, but we are concerned about the educa-
tional level that may allow people to continue to do whatever they were
supposed to be trained to do.

The second one, I think, is the question of the educational society. Can
this society really be an educating society? How do we use the experiences
of the work and activifi'es performed in our kind of society effectively?
What learning can we get out of experience? How do we evaluate it? How
do we legitimatize it so it can perform the work that must be done, recog-
nizing limitations of talents, recognizing the task before us as an integrated
multi-merit kind of approach.

The third one, I think, is looking at society and talking about the kind
of technological society we live in, where the role of science is the great
challenging idea of the last part of the 20th century. This has implications
for everybody. It means that technological society is probably developing
new values for us, and it's going to determine motivation in a different way
for all of us regardless of the level we are at. This speaks then, I think, to
the question of leadership.

In our society the real problem about leadership communication is some-
thing like this: "Now, if there is some way in which we can find the
answer together we should try, but it's quite obvious, unless you shared my
experience, you can't possibly understand what the real implications of
the solution are."

So I think this points to the need of continuing education for developing
leadership that's flexible, general. Perhaps here we have to take a look
at Secretary Gardner's famous quote, "No one is in charge of the broad
questions, no one raises the broad question."

Your conference has put a challenge to continuing education that's in
tune with the kinds of challenges that face the total society and that you
certainly have articulated quite well in the questions. I would like to end
with the question you raised about the role of the Federal Government.
That certainly is a dialogue that has to be continued. It's being raised
in all areas in our society, in all professional areas, all, the activities we're
invo?ved in.

It seems to me that a very crucial question has been raised about the
total role of the various areas of responsibility, where the resources are,
and where they are given bases or opportunity for articulation.

John B. Holden, Ph. D.

I think since we are talking about accreditation in the chicken yard, that
in all fairness to the Department of Agriculture I should explain that grad-
uate school is the name of a continuation program for the Federal com-
munity and that we do not have any money to allocate and we do not have
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any degrees to give out. All we are trying to do is to help people continue
their education at their own expense, mostly on their own time.

I want to congratulate Dr. Webster on the concept and the operation and
expectation of this conference. I am a little concerned as an adult educator
becauso the adult education field is already quite fragmented. In fact, I
think we must have at least 15 national groups that are primarily concerned
with adult education, and, as I attend this conference, I see the possibility
of six or seven more in the field of mental health.

I would like to come back to John Gardner, and I think that the chal-
lenge is here. John Gardner said that the most significant thing that has
happened in the last 10 years has been the recognition of the essentiality of
education and the support of it. One of the most significant things that I
have noticed in 10 yearsand this doesn't take any great perception on my
partis related to what we are talking about here : the new appreciation of
the behavioral sciences in the last 10 years. Ten years ago in the Federal
Government sensitivity training was a pretty bad word. But now we are
engaged in a seminar in which the top executive officers of the Federal
Government, including the Assistant Secretary for HEW, are asking us to
conduct a seminar on what behavioral science has that will help them to
administer and carry out their jobs.

I don't suppose that we will be able to resolve all of these problems in '3
days, but I think this attempt to tackle a few is quite significant. There are
many programs. Someone said the other day we have 37 national programs
giving out grants. Actually, I think there are 40.

My next point, relates to the essentiality of cooperation. As I hear the
reports, I have a feeling that this group may be "starting all over again."
Dr. flowery left out one thing that was mentioned in our group. There are
sorne books that have been written in the field in which we are struggling.
I would hope that you would look at what has been done rather than to do
it over, because what we need now is not a repetition of A, B, or 0, but we
neod to get to D, E, and F. I think you people have the potential to do
this and I hate to see you dissipate your energy going over old ground,
rather than uncovering some new ground.

The next thing that I would like to emphasize, two or three of the collators
have already mentioned. It relates to fixing responsibility. In the final analy-

sis, I think programs should be coordinated and planned in the local
community. The local community develops leadership, and this is our re-
sponsibility. After all, the Federal Government responds to the local com-

munity needs. If we have the right kind of leadership we can develop and

improve the quality of living in a community through cooperation.
sense that even within the mental health group there is quite a bit of

competition. In other words, it seems as if each discipline feels it has the

answer, and if everybody else would just cooperate with them, and do what
thoy want them to do, the problems would be solved. I don't think it's quite
that simple. We're really going to have to plan together and work together
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and I guess we're going to have to find resources. It seems necessary to come
to a conference like this to discover resources and to get acquainted with
people in your own department, perhaps in your own State.

I find in the Department of Agriculture, the nature of my work cuts
across all the agencies. I sometimes am introducing people who are in similar
work and have been in the same building for 10 years and may not know
the other person. Cooperative planning is essential.

Referring to Dr. Winder's statements about sophisticated people being
able to take short courses, I suspect that's right, but I hope the sophisti-
cated people will not spend all of their time becoming more sophisticated
and more specialized without relating themselves to the total issues of the
community and the life of the individual.

Sheppard G. Kellam, M.D.

I haven't been looking forward with much eagerness to coming up and
making these few comments. I think there are a number of reasons for
my sudden lack of eagerness to give a public speech.

I can say that I'm very proud to be in group C on the basis of Allen's
comments.

I suppose I was asked to participate in the panel because I have been
working in the neighborhood and developing a mental health center
which is partly true since we have part of a mental health center. We may
never in fact have the rest Of it.

I can, I suppose, look at the conference from the vantage point of what
the "political" aspects feel like. Are they really political? The process is
one of becoming involved with a community, of establishing some kind of
priorities in collaboration with a community, of really thinking out what
there is in psychiatric theory that we could somehow interpolate and use
when we sit in the neighborhoods. There are a lot of problems. And looking
around for a "how to" operate is no easy task. It is probably the reason why
most of the conference, it seems to me, is having trouble keeping its feet

on the ground. I don't know if we've solved anything with this conference.
I guess the chairman's comment that we weren't supposed to is a relief.

It seems to me that we've said, essentially, all the general banalities we
can think of to say, which are really very relevant. That is, you can not talk
about continuing education in the abstract. It has to be related to some
degree, to where we are in the field. We are not talking about educating
psychiatrists to be cabinetmakers or, giving them a sense of fulfillment in
their personal lives or somehow improving the sex life of psychologists.
We are talking about a very specific problem in the field. We are talking
about educating a large section of the field, most of which is represented
in the power structure of the field, about where the field is going. It seems
to me there are two or three aspects that we have to play with.

We've got a notion about a drcumscribed community area that somehow
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Adolph Meyer saddled the 20th century with. I think this is what we are
beginning to be able to consider doing.

There is also the question, "Well, does epidemiology have anything to
say at all about anything? How do we define the patient?"

If you take the office door away and suddenly you don't have that criteria
of the guy coming through it, how do you choose who the patients are in
the neighborhood? That's a very unhappy kind of a problem. If you've
got a target population, young kids, whom we have chosen as the first
priority, how do you choose which kids are patients?

There are some tremendously important basic unsolved problems for
which we still don't have solutions, but for which we somehow have got
to loosen up our structure, our power structure, our training structure, so
that we can consider with flexibility some of the solutions. I guess this
conference is a way to begin.

How we involve the men who are now chaimien of departments, how we
involve those who are directors of analytic institutes, and how we involve
other groups which are quite important in value setting and in training,
I don't really know.

In group C, Walt Head got up and said, "Look, I'm from the Brookings
Institution. We're past masters at taking big shots off into the country and
getting them to feel dignity in the role of students in reconsidering problems."
So maybe the Brookings Institution has one kind of solution to how we, at
least, can get people to reconsider criteria and training.

I know that essentially the job of being a psychiatrist has basic similarities
whether it is being a psychiatrist in the therapeutic community setting or
in the psychotherapy setting. Essentially, if I had to say what those similari-
ties are, they have something to do with a sense of interpersonal process, of
how to see what the person you are talking to feels, what are his needs.

To go and talk to Art Brasier, president of TWO, is not political to my
way of thinking. It's not unfamiliar to him either. It's not unfamiliar when
you're talking to Saul Alinsky about "what ies like;" when you talk
about mass group process or engaging with the neighborhood. One of the
lessons we got from Saul when we moved into Woodlawn was that we didn't
know beans about engaging with large groupswhat big shots might say
about a ward. We didn't know anything about community groups, or how
you become involved with them.

You can describe this as political, in the sense that it's got to do with
masses of people, but it's psychiatric in a sense, too. I can feel some comfort,
and Shelly Schiff, my buddy, can feel some comfort, because, you know,
you can begin to understand. You look at a minister in a community. He's
an important man, and you know that somehow you've got to make it
with him, and he's got to work with you, and you've got to make it as
partners, except that he owns the turf. It's not like the old ward days when
the Doc owned the turf. There are some basic differences. On the other
hand, there are these sensitive similiarities. Saul taught us the principle of
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"hot pursuit." How do you pursue TWO? You don't write them polite
letters, it turns out, and say, "We need you." You've got to barge into the
delegates' assembly and say, 'Look. We've got something important we've
got to bring up. We're technicians. We can't work here if we don't get
help and permission from the community."

This is the ethos of our neighborhood. I don't know that you would go
into Wellesley and talk like that. I know what happened to Eric Lindermann
when he didn't talk to the community. He's very willing to describe it. He
got tarred and feathered. This almost happened to us in Wood lawn. It
happened to the board of education in New York recently with P.S. 201,
the model school they put up in Harlem without parent participation.

What is parent participation? I think we have to be careful about the
banalities of saying how to work with an advisory committee, or that the
whole thing is a political process, or any other kind of phraseologies which
somehow imply that you really don't have to get into it and apply some
kind of personal investment to this process of engagement. And it helps to
be a mental healther. Maybe that's one of the few things that mental health
has had, leadership characteristics, to offer other agencies. We're supposed
to have, and I think we do have a sense of interpersonal process that goes
on among people. It's got something to do with how you engage, how you
move in, and how you establish relationships.

I think we can go much farther than that really. I think there are plenty
of pieces of psychiatric theory which link the community theory, and we
have to learn to look for those links. We've got to ask ourselves questions like
where does identity formation take place in the neighborhood? Who main-
tains it? By what process? We join in a community process, not as a politician,
but as a psychiatrist. In my case it was as a mental healther. I don't think
there is anything sacrosanct about the role of psychiatry in leading this thing.
I think we should start diversification in looking in a variety of places and
in developing models. There are plenty of roles that other individuals and
other disciplines have learned to play which can help and teach us in the
end how problems are solved. How much of what is done in Wood lawn can
be translated to what is done for a city? Well, we really don't know. But I
know that what I'm suggesting is either the beginning of the end or the end
of the beginning.
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Over the years, I have had the opportunity of working with a number of

professional groups. I have great admiration for people in the professions,
and particularly for educators in the professions. They have the most difficult
of all educational jobs. They must provide a basic understanding of the con-
cepts and knowledge of a field and, in addition, they must aid the student to
apply those concepts and that knowledge to the solution of human problems.

As I think back over the meeting we are now concluding, it seems to me
that we have talked about two different kinds of things. One kind has been
to define wap of keeping mental health professional persons abreast of new

knowledge and new concepts and masters of new methods. The second kind
of talk has been concerned with ways of extending mental health services
through modifying the competence and attitudes of other professionals, not
so-called mental health professionals but other professionals, subprofession-
als, and nonprofessionals: other professionals such as general practitioners,
clergy, teachers, and so on; subprofessionals, such as aides and attendants;
and nonprofessionals, such as parent and other lay groups.

We talked a great deal about modifying general practitioners. We talked
somewhat less about these others, but the implication was always there.
When I worked with the Pilot and Special Projects Committees of NIMH
this was the area in which we enjoyed the greatest freedom and experiemed
the most fun. We considered how we could help lawyeis learn something
about mental health, how we could help marriage counselors learn some-
thing about mental health in spite of their feeling that they already were
pretty competent in that field, and how we could encourage theological
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schools that wished to modify their curricula. We worked with a great
many groups in the hope that out of these kinds of efforts more sources
of advice and assistance would be available to peopie. in need of mental
health services.

This effort is really quite unusual because in many fields the professional
person tries to make sure that nobody else discovers how he does what he
does or how he does not do what he does not do. The primitdve medicine
man, for example, transmitted knowledge of his magic potions md incanta-
tions straight down through the family line. Tla:Trnfessionals inithie mental
health fields are quite aware that they themseknot satisfy.alll the needs
and all the demands and, therefore, they are azziams to encourage others to
undertake more of the total task. I think this; i-,:te unusuaL It fits very
well, then, within the field of continuing edumf -In, 'The effortais --,to extend
the competence of other groups into this very 1 x r d and very signifirant field.

Now let's talk more specifically about the acrtrence itself. Its ,.composi-
don, as you have been aware, is an interesting one.. We have repre=tatives
of the various mental health fields, the big Ent. the biggest of which, in
terms of numbers, is nursing. There are oth= with) are not in the mental
health professions, and these include representatives of law, of parents, and
so on. We axe very grateful to these people for contributing their insights
and their feelings of reality to the work of the conference.

With such a varied group I have wondered what kind of expectations
we had when we came together in this way. What did we hope would
develop out of the interaction of these varied people?

I long ago concluded that a group of this size cannot be creative. The best
a group like this can do is to arrive at what is the highest common denomi-
nator, at some agreement on feasible courses of action. It can serve as a test-
ing ground for proposals, 'and can make judgments about the possible
support such proposals will elicit.

The conference provided a great deal of information to people who needed
the information, so it satisfied that objective in part. Largely, however, I
think infomaation was obtained through individual exchanges rather than
from any presentations to the group.

One of the great things we accomplished was the appreciation of the dif-
ficulties that confront us. If we intended to expand the amount of mental
health information, kaowledge, and appropriate attitudes through the United
States and if we planned to use this conference to establish priorities for
that task, we have accomplished less than we had hoped.

As I look back on what we did, my guess is that we felt that one of the
things that we could manage best would be the exchange of information
among these diverse groups and some acquaintance with their values, their
language, their intent and, most important of all, perhaps, the kind of people
they are.

What difficulties did we have in doing these kinds of things? There were
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several and I hesitate to mention them partly because it sounds as if I am
being critical and I don't intend this at all.

Some of the groups were struggling in the quicksand of evaluation, Let
me hasten to add that I am not attacking evaluation. Evaluation is an essen-
tial part of any kind of activity, particularly a social activity. -But it is pos-
sible to avoid worrying about the problem, by worrying about the evaluatilon,
before you ever get around to what problem you are going to evaluate. This
is what some of the groups were doing that first day. They seemed to be
concluding that we should undertake only those programs for which an
evaluation scheme could be established. If they had stuck at this point, they
would have adopted a fairly dangerous conclusion. There are many things
which seem to be useful on a broad scale that I am sure cannot be evaluated
with any precision. So the question is not whether you evaluate or not, but
whether you get hung up on it before you advance to program planning.
In the Tennessee Valley Authority a head of our accounting department
tried to persuade us to change the program so that it could 1---J more 'easily
accounted for. This seemed to me to be mixing accounting up,with program
planning. It is this kind of problem that I think we were struggling with.
The significance of a program cannot be determined by ease of evaluation.

I am thinking back about what Dr. Louis Raths, when he was at New
York University, said one night. It startled me. He spoke of what creativity
is or what it is dependent upon. In his mind, creativity is dependent upon
at least two kinds of willingnesses. One is the willingness to be destructive.
In other words, if you are going to be creative, you are doing something
that is different and overturns something that was before. Unless you have
the courage to be destructive it is difficult to be creative. If you do not believe
this, go into any city that is in the early stages of urban renewal. You will
find acres of land in which the buildings have been torn down, the rats
have all moved over to other territory, and there's nothing there at all. Later
on the creativity comes and the buildings rise.

The second thing that Dr. Raths suggested, and this is equally difficult,
is that you have to be willing to act without being able to foresee all the
consequences. Now, this jars us because all of us like to think that we
can look down the road and see where the mad is going to turn. We cannot.
If we imagine that we can puzzle out every possible consequence before
we act, we shall never act at all.

A second difficulty was that we had what I call the lure of the negative;
,

that is, there is some obviously good research that shows that very short-
tenn educational activities are not very useful. You can get a lot of people
together and get them excited, but the next day it is all gone. It simply
fades away. In one group this concept was allowed to shade over into the
belief that education itself was inadequate and should be avoided. I found
myself resenting that apparent belief. We must make sure that we do not
get enamored of the negative, or of saying things cannot be done before we
even attempt them.
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Some years ago a vice president of Macy's store wrote a book on logic.
In it, he points out that he had to disciplitne himself to respond to proposals
positively and favorably rather than to saT, "Oh, that can't be done."
He had discovered that his automatic first :tteactions were almost always
negative, anri"r e had to learn to respond differently.

To do something means you have to change something. it is usually
much easier 7--) do nothing than to do something. This is what I call the
lure of the negzative.

The third -::.-lifficulty was that our knowledge of universities is limited.
Complaints -we;re made that the response (of universities is inappropriate,
dna they a.A_- unwilling to respond to problems, and that they sometimes
accept funds and use them for their own purposes. Well, I don't know.
It's a little _difficult to talk about universities, a university. The difference
between nrc:- 'n'tstitution and the University of California at Berkeley is not
a matter of degree. It is a:matter of kind. Even my institution is complex
enough to :keep anybody from saying "the University of Louisville."

There is a lot of opposition to departmentalization, a lot of feeling that
academic departments ought to be discontinued. I do not know what should
take their place. It is a little hard to imagine organizing a university around
human problems. You wOuld have to reorganize it frequently, perhaps
issuing different organization charts morning and afternoon. Departmentali-
zation represents fields of human knowledge, and it has all the disadvantages
of any organization. You create sharp boundaries and then you discover
the problems do not fit those sharp boundaries, so you have to find some
way to get people to cross back and forth. Nevertheless, the department
is a valuable asset to universities, and I can assure you it will continue to
be the basic organizational unit of the university for some time to come.

I was at the University of Michigan this past spring When they appointed
a new president. As far as I could tell nobody noticed except the students
who invaded his press conference. I think the reason is that schools and
departments at Michigan have so much autonomy that the president is re-
stricted to major policy judgments and ceremonial roles. Instead of in-
creasing centralization in universities, we have consistently decentralized
over the past years until the department and school have become virtually
the dominant units of administration.

In our institution the names of the faculty who are to be appointed
are still presented to the board of trustees for approval, but response is
largely routine. The board of trustees asks the president, "It there anything
unusual in this list?" and when he says, "No," approval is almost automatic.
The real decision on appointments is made by the department with con-
currence of its dean.

The boundaries of the departments of course are being traversed. Where
anatomy departments were once solely descriptive of structure of the body,
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they have ofmn 'become cytologists, whose interests are close to- those of
their colleagues, the physiologists. Cherniistry and biology feed into biochemis-
try and physics and biology into biophysics.

Furthermon, universities are beginning to group activities into institutes
or centers bY -focusing on areas or problems. They are struggling to cross
departmentaLlines. A division of university extension or of continuing educa-
tion is one of rthe means to this encl. Many institutions in the United States
have establishnd centers of urban studies, for example. A center of urban
studies cannot be placed in the departmental structure. It is related to the
social sciences, to education, to engineering, and to public health. It is
intended to merge contributions of various departments and focus on them
on an area problem.

It is the same thing that agricultural colleges did when they established
agricultural extension services, except that this was to take knowledge from
the campus to the farm. When they discovered they did not have enough
knowledge to take, they set up agricultural experiment stations as distinct
research units. Unfortunately, in most land-grant colleges the agricultural
experiment station has little to do with the departments of biology, oddly
enough. Often the extension group has little to do with the school of educa-
tion, even though it uses educational devices all the time.

At the University of Chicago the title of interdepartmental units is dif-
ferent. They are called committees rather than institutes or centers. The
term makes them sound ad hoc but I notice that they go on forever. The
Committee on Human Relations served as consultants in the Tennessee
Valley Authority, making anthropological studies of what was going on
within that agency.

Universities are responding therefore, to some of the urgent demands
made upon them. To do so, they have established special organizational
units to supplement the basic unit of the academic department. And in
our concern that the university act in our interest, we must recognize
and support the crucial task of the universityto advance theoretical
knowledge.

Theoretical knowledge is not theoretical in the vulgar sense of being
inapplicable or inappropriate or irrelevant. It is extremely relevant because
it can be applied to hundreds of different situations rather than to a single
one.

Also, we are diffident about knowledge of the processes of education.
I was in one group in which the leader responded so vigorously to statements
that we know nothing about adult learning that he put a bibliography on
the blackboard. He was kind enough to limit this to three books. There is
a good deal known about how adults learn, and these three books were only
part of the bibliography that you would have to explore if you were going
to find out about how adults learn.

Let me suggest that as you develop your interest and concern with con-

92

99



tinting education you investigate the bibliography related to that field just
as yar._ 'would investigate the bibliography related to any other field in
whiCh -you are interested. These are small cavils. They are part of the
reason for having the meeting: to give you an opportunity to understand
what:is necessary and needed in the various fields.

Let me talk now about achievements. As I wandered around silently I
was struck by several significant achievements. Although we were feeling
our-Tway the first day, we gradually developed a good deal of momentum
and we began to draw charts on the board and to relate to various kinds 1

of knowledge that we had.
The first thing that struck me was that out of all this welter of activity

began to emerge a definition of the purpose of what we were doing as
change in behaviornot knowledge, not information, not happiness, not
joy, not credits, but as actual change of behavior. It seemed to me that
this was one of the real achievements of this Conference. I think it may
be easier in a mental health group than it is in some other group, but it is
significant that we were willing to look for possible evidences of change of
behavior and suggest the kinds of things that would indicate the success
of what we were doing in the evaluation process. We saw the difficulties
of trying to find out about changes in attitudes, and yet some of the groups
who struggled with this developed a pretty clear understanding of the
kinds of things that might be involved.

A second achievement was the recognition of need for planning and
analysis, for evaluation, and for replarming. This is a continuous process
and it never ends. Evaluation, although it sometimes is listed last, ought
to get us back around to the beginning againto replarming. Without
evaluation the replanning is a sort of by-guess and by-gosh thing. With
evaluation it is also sometimes hit or miss but evaluation gives some leads
in the processes of planning.

In addition, we began to recognize that we would have to identify re-
sources and problems of organization. The resources and organization are
sometimes much the same sort of thing because the orgathzation has to
find ways of capturing the resources but if we did nothing else in many of
these groups, however, we found out that there are many resources, not
enough perhaps, but many resources upon which we can call.

I was impressed by the appointment of Dr. Hugh Carmichael in the
American Psychiatric Association to be responsible within the field of psy-
chiatry for extending understanding of mental health concepts and prin-
ciples. There is clearly, as some groups recognized, a need for State training
officers and possibly for regional ones, meaning sub-State ones.

We made some definitions of resources with the possibility of lifting out
of these definitions the ones that are appropriate to particular kinds of
activities. Universities, yes. Agencies, yes. Community colleges, yes. Voca-
tional schools, yes. And you could add any number to this: PTA's, libraries,
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=and on. So that I think if we came here with the feeling that universities
e the only place to look for help, we ought to have disabused our minds

1-r- mow. If we came feeling only the agency could do the job, we ought
vj 'nave disabused our minds of this also.

-,_mn California, several of the mental hospitals have so-called professional
.Liidings. These are buildings for inservice training on the mental hospital
-7...mapus. You would think that this would mean they were doing all their
--rx-rt training and all their own educadonal activity. They are not. They

working with the University of California. They are working with
c:lamnunity colleges which sometimes are located just across the street from
-them, as at Napa. They are making a wonderful effort to pull together in
that facility the resources that are available to them in that very resourceful
State.

It is highly important that we recognize the need to combine resources
and I am delighted that we have.

We also became aware that many things were going on in continuing
education. There was a good deal of exchange of experiencesin my place
we do this and in your place you do that. Many things are going on and
many of them can be expanded.

Fimlly, I think, even in this brief time, language difficulties between
granaps were being reduced. I did not find people using the same words
-14±±:b__ misleading differences of meaning. At least we were smart enough
tcecatch these as they happened.

Let me close with some suggestions for the future. I can address two
groups only: one is you and one is the National Institute of Mental Health.

Let me start with suggestions to you. The first is based on an old principle
wf_fund raisers. You do not go out and ask for money until you have given
.srnme yourself. The more I think about this principle, the more important
it seems to be. So Pm going to suggest things that you should do in terms
of continuing education for mental health, before you try to get somebody
else to do it.

In the first place, find out what is going on within your community or
your profession. There will be many things you did not know were going on.
The second is the converse of that. Find out what is not going on. I guess
you can do that by subtraction. Third, identify the resources available to
you. This is partly what we have been doing at this conference. Fourth,
propose a program, no matter how na1l, which you think will succeed.
In other words, it is important to do something that you think will have
301:-zie good chance of success rather than trying to undertake more than that.

IrmaIly, after you have succeeded in your program, let others know what
you have done. The clearinghouse function that was suggested for the

Institute of Mental Health is something thxv: has to be done every-
It cannot always be done by the National Irrititute of Mental Health.

Now let me turn to the National Institute of Mental Health.
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I have a great admiration for the National Institute of Mental Health,
although I objected to the aide training program because it seemed to
start at the wrong end. It assumed that the National Institute of Mental
Health or the Congress or somebody knew what each State ought to be
doing. I do not doubt that the program has done a great deal of good,
but I think there were other ways that would have done the job better.

I hope that you, the National Institute of Mental Health, will support
leaders in continuing education in mental health in established organiza-
tions. To do so may require that you help to establish the leader in State
departments of mental health, in the mental health professions, such as
Dr. Carmichael, and in extension or continuing education divisions of the
universities.

Continue to support mental health programs in regional education agen-
cies such as SREB, WICHE, and NEBHE the regional education agency
for the six New England States. Provide funds to universities with adult
education programs to establish stipends for mental health continuing edu-
cators, for people going into continuing education, or already in continuing
education, to study for significant periods of time periodically. Organize
an annual conference on continuing education in mental health for perhaps
a 5-year period. The value of this kind of interchange is well established.

It is particularly important that you contract with universities to make
and publish studies of continuing education in mental health to build a
theoretic base for specific activities. Establish experimental programs in-
tended to discover new methods and solutions for persistent problems in the
field.

It is my conviction that we must plan carefully, but that we must plan
only as prelude to action. It is the fear of inaction, of inappropriate action,
that lies behind the phrase "the ivory tower" which has occurred throughout
the conference in commenting on universities. It is an appropriate phrase
only if you do not get contemptuous of what goes on in the ivory tower.

Let me leave with you one story which has stuck in my mind ever since
1958 when I participated in a conference on graduate education and
psychology supported by the National Institute for Mental Healthwho
else?in Miami.

A discussion of the curriculum during that meeting was warm and
vigorous. Some wanted to adopt a core curriculum. Others feared that such
a step would lead to accreditation of graduate programs, which they violently
opposed. So the controversy went on and on until even the major pro-
tagonists began to tire. They had been supporting and opposing the pro-
position that some similarity was necessary, that some control was needed,
that some teeth should be put into the declaration that graduate education
should be of higher quality; otherwise, they maintained, this was just a
pious statement. It really had to have teeth. As the argument became
acrimonious, Filmon Sanford, then executive director of the American
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Psychological Association, asked for the floor to make an observation. He
said, "I followed this discussion with interest, Mr. Chairman. I'm not certain
what regulation we should recommend, but this much I do know, and I
know it with absolute certainty. If we don't put teeth into this regulation
we've just been beating our gums." If we can look forward to placing the
ideas we have generated here into social action, we can feel pleased with
the certainty that we have not just been beating our gums.

Discussion

DR. LUCY ZABARENKO. Hopefully I have not risen to speak about evalua-
tion, but I have been interested in what you were saying about the necessity
for relevant theoretical studies based in the university, especially when one
thinks of a movement like continuing education for mental health which
is action oriented. Would you like to say more about how you could put
teeth in that so you can take the bull by the horns and go down the road
where you can't see?

MR. MC GLOTHLIN. That's the trouble about saying anything. I suspect
what I'm saying is a hope rather than any real suggestion of how it can be
done. I know it won't be done unless people who are in the action end of
things put a value on it, because the action end of things is so much easier
to support. It is so much easier to obtain support for action than for
theoretical studies. I have heard, for example, that we have been running,
in physics, let's say, for some years on theoretical knowledge we got from
Germany and that we have just about run out of this. We shall have to
build up our own theoretic base.

If you follow the congressional discussions, the ones we have the worst
trouble with are not what are you going to do about cancer in. terms of a
clinic or in terms of a new surgical procedure, but what are you going to do
about physiology or cytology. The interest of the Federal Government up
to recent years has been in the categorical. What this means is that you
define the disease and then you set up an agency to find the reason for it
and to eliminate it, or to try to eliminate it. I once heard Mayhew Derry-
berry, when he was with the Public Health Service, claim that it was very
easy to get Congress to appropriate for disease and very difficult to get it to
appropriate for health.

This is the difficulty. I guess what I am saying is that it is going to be
possible only as people who are in the front line, the people who are action-
oriented, recognize that their action is supported, guided, directed, made
possible by the theoretic base on which it rests. It's on some base and the
more solid, more sound the theoretic base is, the more likely the action is
going to be valid.

DR. FORREST B. TYLER. I've encountered this gentleman by virtue of my
being at NIMH and his being on conference progams over a number of
years. He made the comment earlier that it seems to him all a conference
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does or can do is to define the highest common denominator. I'd like to ask
him, as someone who has been at the forefront of innovations in mental
health in and around NIMH for a number of years, what he sees as signifi-
cant changes in the highest common denominator of what we're doing and
talking about.

MR. MC cLoTHIAN. One of the things is that nobody is scared of NIMH
any more. When the program began people seemed to be fearful that NIMH
was going to take everything over, that it was going to run the country.

think this attitude has pretty well disappeared. It seems to me that now
we are operating much as if this is another resourcea partner in this
operation. I think it is a great tribute to the personnel and policies of NIMH.

The second thing is that I don't get as much feeling of status and role
conflict, if I can use those rather difficult terms, as I did. When we first
began to see these meetings that would cross discipline lines, people tended
to huddle together. You did not see nurses talking with anybody but nurses,
psychiatrists talking with anybody but psychiatrists. I get the feeling there
is a lot more interchange now than there used to be.

I think that we have moved back some from the categorical into the
theoretical. I still think it is easier to organize a conference around what
to do about some specific thing than it is to organize one on what is the
theoretical knowledge available to a field. How long does it take now to
get an article in the American Psychologist? The last time I looked it was 2
years, but I don't know what it is now. Maybe four. So that this kind of
exchange is pretty important.

We have been able to incorporate in this kind of meeting, sometimes, peo-
ple who are more community or political figures than professional figures.
I get the feeling that professional people are not as fearful of political figures
as they were some time back. I think this is to the good. The result is that
ve are not always just talking to ourselves, and we can possibly suggest to

other people that the theoretic base is highly important to any field.
DR. TYLER. I don't know whether it is just a phase in any exchange, but

it seems to me that the first time I was at a meeting of this kind there was
really a kind Of battle about whether there was any point in trying to interact
in the community, in the professional agencies and so on. In this meeting,
at least, we have gone far beyond that, Nobody has really raised that ques-
tion. They have accepted the task as a legitimate one to work with, so I
guess I would define that as one.

MISS CECILIA CONRATH. I would like to comment on your point about
providing support for adult education. If I understood what you were saying,
you were encouraging NIMH to explore the provision of support for adult
education in mental health, that is, to interest adult educators to work in the
field of mental health. Am I hearing you right?

MR. MC GLOTHLIN. Yes. That was the one where, having read it, I began
to wonder whether I meant health education or adult education, and I don't
really care, you see.
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MISS CONRATH. All I wanted to do was to offer the suggestion that this
may be one of the aspects the Division of Regional Medical Programs and
NIMH may wish to explore together. At the present time we are supporting
two rather large divisions through contract mechanisms, training programs,
at the postdoctoral level in educational evaluation to work in the medical
area. Naturally our interest is heart, cancer, stroke, and we have a categori-
cal emphasis on this. I am only offering this as one of the ways in which these
two parts of the Public Health Service may find further exploration mutually

helpful.
We recognize the tremendous manpower shortage in the area of training

people in evaluation of continuing education efforts, and I think this may be
one of the places where we can at least get started together and compare
notes on both resources as well as the scope of the program.

MR. MC GLOTHLIN. Wonderful.
SESSION CHAIRMAN MCPHEETERS. From my own point of view I think one

of the most significant things I have gotten from this meeting is a little bit
more understanding of your program and the tremendous resource I think
it offers in tying some of our continuing education efforts together between
mental health and regional programs. I think this offers a tremendous re-
source. We ought to keep in touch.

DR. HERBERT LEIBOWITZ. One of the kinds of things I've picked up during
the 3 days we've been here is that with the budget negotiations going on in
Washington and all sorts of reorganization, it seems to me that many of the
things that we have been talking about, hoping about, for the past 3 days,
are kind of threatened by things like Vietnam and domestic budgets, et
cetera. And I just wanted to challenge Myself and others to look upon this
as really a very realistic need for social action.
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Introduction

In determining the design of the group sessions, consideration was given to
the importan.-e of some structure to maintain focus on the objectives of
the conference. Suggested questions (see appendix B) on general topic
areas to initiate but not constrain discussion were distributed to the leaders
and participants before the first session. They related to specific subjects
but allowed for flexibility so that the character and autonomy of each
group could flourish. The focus of the initial session was on individual and
small group aspects of learning. The suggested sequen,:e of later group
discussions focused on school, institution and agency responsibility for con-
tinuing education; ou community and state involvement in implementing
knowledge and skill of mental health personnel at any and all levels; and
finally, on the opportunities and problems which must necessarily be con-
sideree .in orr-i,;..nization of mental health continuing education programs at
regional and national levels. It was further suggested that special attention
be given to organizational aspects of continuing eduction programs at all
levels so that identified program goals could be achieved.

Each of the individuals invited to the conference was an expert in a spe-
cial area of competence and had a well-known interest in continuing educa-
tion. The plan was to have nine discussion groups, each made up of at
least one representative from each of the identified fields of competence.

Because of travel restrictions, some representatives of Federal agencies
were unable to attend the conference as planned. The decreased enrollment
necessitated a reassignment of members initially in group E to other groups.
This action maintained as nearly as possible a representative and numerical
balance of experts in each of the remaining eight groups. Feedback from the
small groups to the general sessions was accomplished by the methods de-
scriLod on page 64.

Because of the expertise represented, a specific effort was made by the
leaders to encourage all to share their unique contributions for the record.
The group discussions varied considerably. The mixture of academicians,
practice-oriented executives, and citizen or service group representatives
induced interesting and lively discussion. Important questions were posed
and ideas rather firmly held by some were often challenged. Members did
not always agree or reach conclusions, but when there were points of con-
trast, expressions were most often identified as those of individuals rather
than as of a profession or of practice. One such discussion resulted from a
statement questioning the lasting value of 1- r 2-day conferences or work-
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shops often referred to as "one shot deals." This type of experience was
contrasted with a planned sequence of learning experience§, the value of

which it was suggested, could later be judged by trainees' performance. An
emphasis noted through most of the discussions was on consumer participa-
tion: the involvement of students or target groups in planning for their

own continuing education. There seemed to be agreement that learners,
whether professionals. paraprofessionals, or indigenous leaders could be re-

cruited and their interest and investment in continuing education sustained

only as their participation in planning assured content and methods relevant

to job performance and satisfaction.
Group discussions in general began with education and learning asso-

ciated with individuals. Some groups more than others focused on learning

theory, felt needs, motivation, and involvement. Others struggled initially

with evaluation but recognized also the importance of preceding such dis-

cussion with the delineation of clearly stated objectives for individual or

group experiences which were related to program goals. The focus on real-

istic objectives was stressed by some groups at an early point because of the

ultimate need to assess goal achievement.
The importance of methods used in adult education was voiced by many

in various groups because of realistic concern about the reasons failures were

experienced in some continuing educationofferings. The causes of underuse

of known viable resources were explored as was the overuse of stereotyped

methods such as didactic presentations which often lack a dynamic quality.

The value of new methods was thought by many to be underestimated as

techniques, and their contributions, therefore, not maximized.

Exploration of the subject of agency-institution relationships remained

fairly objective in spite of "vested interests." The discussion which moved to

community and State involvement in implementing knowledge and skill in

mental health continuing education was particularly stimulating in several

groups. While there was consensus that the power structure and the political

implications had to be known, the methods of dealing with them or being

positively involved remained unresolved. Agftement about the importance of

developing more knowledge and skill in these areas was based on the fact

that new and effective methods of service delivery must be devised and

mounted. These in turn make new demands for manpower.

Organizing for continuing education at State, regional, and national levels

was touched on by a majority of the groups. Specific recommendations for

action at the national lewl and particularly for NIMH were also considered

and made (see Part Three) .
The reports which follow reveal that participants made considerable effort

to get at pertinent common factors underlying continuing education in all

fields and later to identify specific areas of concern in continuing education

in mental health. Group reports varied in style but a minimum amount of
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editing has been done in order to maintain, for readers interested in the
process, the individuality of each group and the variety and types of contri-
butions made to the concept of continuing education by individual
participants.

MARGARET E. HOFFMAN, ACSW
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SISTER JANE CUSHING, Recorder
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SESSION 1

Following self-introductions by the members of the group, several points
were discussed and agreement was reached on the following:

The clarification of role is most sigthficant in the field of continuing
education in mental health.

The constant changing of roles is of key concern in continuing education.
The nonfeasiblity of separating education and training from the needs

of patients experienced in day-to-day relationships must be recognized.
Nonprofessionals have made a tremendous contribution to the overall

mental health field. They can be readily utilized as tasks and responsi-
bilities are more clearly identified for this group.

Lack of knowledge about mental health is a problem for all leaders in
a community.

The potential recipient's lack of awareness of his need for mental health
services is a great problem.

General practitioners want the services ot mental health consultants to
help them do their job in mental health more efficiently.

People's real needs frequently differ greatly from what the professionals
assume their needs to be.

The need for continuing education in social and/or mental health fields
is best generated among the students or learners themselves.

SESSION 2

Concepts of Continuing Education

Two questions were posed :
What are the key concepts in a philosophy of education? Which are most

unique to continuing education?
It was agreed that education is continuous throughout life; that it is

experiential, academic, and verbal; and that it relates to the whole man. It
was noted that medical education has the strength of being primarily ex-
periential as opposed to being solely academic or v erbal. The purpose of
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education was seen both as self-development and as a
of everyday living.

In attempting to delineate aspects of continuing
health, that is, what should be learned, by whom, and
following outline was developed through discussion:

Why? (Purpose)
To treat mental illness
To prevent mental illness
To promote general well-being

Who? (Target groups)
Mental health professionals
Psychiatrists
Psychologists and behavioral

scientists
Social workers
Psychiatric nurses
Mental health workers

Other professionals
Clergy
Legislators
Teachers
Lawyers
Police
Nonhealth workers

What? (Content)

tool to solve problems

education in mental
for what purpose, the

}visible and invisible.

Health professionals
General p:actitioners
Nurses
Technicians
Health workers

Nonprofessionals and/or
citizen groups

Community leaders
Service groups

Others
indigenous leaders
Client or patient groups

New knowledge: Power, structure, organization, administration, cornmun-
cation, politics, social science.

New roles: Leadership, teaching.
New emphasis : Service through active participation in alternative non-

traditional settings.
New skills: Group process.

How? (Achievement of purpose)
Collaboration with exp,trts in own and other disciplines.
Participation and cooperation with consumer or student groups.
Measurement or evaluation of results.
Fund raising.

The problem of planning programs in continuing education for (1) serv-
ice, (2) teaching, and (3) research, with emphasis on service, was recognized.
There was consensus that professionals are by fate cast in roles of generals

420-089 6-171-8
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but are not always being used by new community leaders who are springing
up. There seems to be a move toward more citizen participation but it must
be admitted that as yet we don't know whether subprofessionals can do
better or as well as professionals in some areas. Many individuals have more
potential than has been recognized. Some in the group thought that mental
health and health professionals will in the future play a smaller role than is
currently taken in contrast to natural leaders who will be emerging in the
field.

SESSION 3

Mental Health Professionals as Leaders and Consultants

Some recapitulation o le discussion in session 2 emphasized the group's
concern about finding rewurces for continuing education in mental health.
Interest was expressed in knowing more specifics about the program of the
Continuing Education Branch of NIMH as well as other resources within
the Bureau such as staffing grants. There was discussion of additional topics
as follows:

In the community mental health center, mental health professionals
should act as leaders and consultants to the other groups listed in the
session 2 .section entitled "Who?" (health professionals, other profes-
sionals, nonprofessionals, and others).

New types of functions or roles for psychiatrists, psychologists, nurses,
and social worL qften result in their becoming professional resource
persons.

The new functions described bring out the fact that mental health pro-
fessionals are ill prepared to work with the other groups listed under
"Who?", i.e., health and alliod professions and nonprofessionals. The
American Psychological Association is ahead of other professions in
relation to exp,:ctations of graduates in this regard.

An action-tr .-olution to fill this gap was suggested through a super-
visory approat.h. Training of psychiatrists, social workers, and some
other mental health professionals depends on supervision in the acqui-
sition of certain specific skills but not in the whole range of training.

Involving mental health professionals, as relevant, in continuing edu-
cation in the process of supervision is action that tends to be fruitful.

Bringing in pioneers, specialists, and community leaders to perform func-
tions in which they have knowledge and skill can result in mutual learn-
ing through interaction.

Formalizing an informal system can result in some loss of expertise.
Professional labels should be forgotten and there should be assessment
of where we are and where we want to go. Certain tole expectations
require expansion of roles, and for this continuing education is neces-
sary. A blending of roles between all those listed under "Who?" can be
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upsetting, but the gains are worth it. When this is done, inservice train-
ing is needed as is the adoption of new labels to fit those performing new
roles.

Training of key personnel is extremely useful and makes it possible for
effective education to be passed down the line eventually to resource
people in the community.

There must be realistic communication between all those listed under
"Who?". Seminar-type teaching may not prove as effective as experi-
ential use of psychiatrists as teachers, or training carried out in shop
workers' lunchrooms. Education here comes through involvement. But
learning by doing can be pushed too far, particularly if personnel are
not in reality being trained to perform better the jobs they are actually
doing. Continuing education of mental health professionals should
progress to a more fluid state in training centers, but it was recognized

that the bureaucratic syst em will take a long time to change.
Closing the gap between practice agencies and educational institutions

is necessary. One way to achieve this is for the universities to have con-
tinuing education resources that training centers and agencies can use
effectively.

Universities Professional associations Agencies

General know- Rolesatfitudes. (Basic professional
ledge. schools should train f or new roles

but if new roles develop, agencies
should accept the lead in establish-
ing training;)

If new skills needed are
very specific , agencies
have the job of train-
ing and handling
these.

From labor's concept of what is happening, psychiatrists do not reso-
nate to individual worker's problems, Therefore they should get out of
their ivory towers and down to the grass roots. If the gap in under-
standing is too great, mental health professiona1 s. will have to go to
labor's schools. People in the labor movement want to know about and
promote mental health. Labor unions want more wide-range education
in the field of mental health foi their members. Such knowledge could
be specifically helpful in worker's usefulness and as a solution to
behavior problems.

SESSION 4

Continuing Education for the Nonpsychiatric Physician

Continuing education is being and becoming interrelated in changing
situations. The question was posed: What sort of changes can be built in to
affect staff and community in a positive way?

The individual physician has to feel he is giving excellent service. In many
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general practitioner programs there is both continuing education and on-the-
job training. If continuing education takes place in the field, there must be
additional budget considerations as it usually proves more costly.

Oregon General Practitioner Program

In Dr. Daugherty's program in Oregon he talked to many general prac-
titioners initially and asked them what they needed most to be more effective.
They replied they needed stimulation and were adversely affected by being
bogged down with technicalities. Seminar-type sessions were developed in
which experts in mental health were put in contact with groups of general
practitioners. Later some of the trainees became teachers of other non-
psychiatric physicians. In this planned learn it, do it, teach it program, non-
psychiatric physicians became clinical instructors and with the aid of a
psychiatrist taught two general practitioners at a time. This has become a
fundable type of program.

In working with community hospitalsmeeting with high status staff
peoplegoals of the general practitioner program were broadly described.
This allowed the community hospital staff to particularize their specific
goals and plan and mount the courses. Meantime a core curriculum devel-
opedcourses were run to meet the physicians' needs and the courses which
were built around these needs were planned on certain basic principles. Half
of the funding was from NIMH. Hopefully more generic interdisciplinary
types of programs will be funded in the

Further discussion included the need to involve the target population in
planning programs. This is important in terms of making needs more visible.

If continuing education is built into the structure of the program of an
organization or institution, better results occur than when it is imposed
from without. Agencies have to see results, and obtain rewards concomitant
with the training program.

There can be resistance to these programs on the part of the consumer
and the administrator. People in power and the consumer must both be
involved in developing continuing education programs.

NIMH with emphasis on "continuing education in mental health" has
"gone categorical," and this is meaningful in funding. Participants were
not generally aware of alternatives to funding continuing education through
other than Federal sources.

SESSION 5

A Case Aide Program

The case aide program as used in one State Hospital in Massachusetts
makes it possible for one and one-half so-ial workers to run a program far
approximately each 200 patients with the help of students and case aides.
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The plan under phase I has been in operation since 1953. This involves 10
undergraduates working with a social worker. Each one of the students
makes a friendship relationship with one chronic patient. He tries to help
in any way he can. If the patient is released, the student continues to
maintain contact with him on a followup basis. Thirty percent of the
chronic patients have been released since the inception of this program.

In phase II of the program, adult case aides work with the social
worker in the same fashion as do the undergraduates. In phase III,
the talented undergraduates and the adults working in the case-aide
program are selected ar trained to take responsibility as leaders.

A Community Mental Health Center Model

New ideas are being implemented in the mental health field. They are
now being developed and practiced at the neighborhood level. The example
cited was that of the work of Drs. Sheppard Kellam and Sheldon Schiff,
psychiatrists who have been successful in working with public assistance
clients among others in a Chicago neighborhood. The mental health pro-
fessionals are not the only ones responsible for reaching the target popula-
tion. But they help by moving into the commmiity and joining with the
community leaders.

Recommendations for Continuing Education in Mental Health

1. Guidelines for the development of a continuing education program
need to be implemented.

2. Every major city mental health division offering its own continuing
education programs should also be tied into a statewide or/and regional
program. Geographic areas suCh as the northeast, which do not have active
regional organizations at the present time, should be encouraged to imple-
ment or establish such organizations.

3. A qualified person should be made responsiole for coordinating what
resources existtalent, agencies, mental health boardseither regionally
or locally to prevent expensive duplication of effort.

4. The group suggested that NIMH take responsibility to provide State
staff development offices, or at least consultants in continuing education,
to encourage the development of necessary guidelines and to provide exper-
tise for the formulation of successful continu:ng education programs in
mental health fields.

5. The final recommendation was that insofar as feasible the members
of this conference on returning to their own regions stimulate the devel-
opment of regional conferences to be followed with another national con-
ference as soon as the proceedings of this conference become available.
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SESSION 1

The members of the group introduced themselves and related their indi-
vidual interests and experiences with continuing education programs for
mental health professionals.

Discussion of Plenary Session

The members' reactions to the previous general session were summarized
under two headings: (1) commendation of NIMH for its formal involve-
ment in continuing education; and (2) learningconcepts, theory, and
practice.

No one questioned the importance of continuing education for mental
health professionals ; the group was pleased to see the NIMH assume a
formal role in continuing education.

Learning Theory

Some of the important concepts in learning theory that were discussed
included:

Involvement of the learner.
Education as a dynamic process.
Interests and background experience of the adult learner as important

considerations in adult education.
The desire of adult learners to have education which is relevant to

their needs and interests.
The voluntary nature of adult participation in learning activities.
Appropriate methodology for adult learning.
Measurement and evaluation of behavioral change.
The involvement of adult learners in the planning process and the choice

of methods for Leaching adults were identified as primary issues in continu-
ing education. It was acknowledged that potential learners may not have
been asked during the planning process about their interests and needs in
subject areas. Dr. Brechler considered involvement as a significant concept
in learning and in social change.
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The involvement of the learner was also the central issue in the discussion
of educational methods. Dr. Levy viewed learning as an active process in
which the content of the learning is relevant to the need of the individual as
he himself perceives it.

Criticism was voiced against both lecture and small group methods. Dr.
Kern felt that adults rebelled against the use of lecture methods when used
in continuing education and Mr. Hubbard obst:rved that we usually fail
back on the traditional ways of imparting information. It was pointed out
that, with a lecture, it is difficult for learners to have a feeling of participa-
don and with a small group, the experience may deal mostly with the process
and thus lose the subject matter content.

Mr. Mob lc_ty, drawing upcn his experience in industry, expressed the
view that industry sees the classroom experience as only one area of growth.
At first, industrial training was perhaps 85-percent lecture and discus-
sion; now, the inservice education program is approximately 80-percent
direct ir" -ement of the learners through simulation and role playing
experexLL. and tutoring the man on the job.

At this point some problems were identified: (1) The failure to pay at-
tention to learning theory; ( ) the lack of assessment of the impact of the
learning experience; and (3) inadequate understanding of how to apply the
results of research. These questions evolved into a discussion of evaluation
and measurement of the educational change.

Although one of the gioup members felt that "analysis kills" and said
that he resented an evaluator, Dr. Zabarenko reported a study of general
practitioners in which an evaluation was conducted without disrupting med-
ical practice or destroying the people concerned. She pointed out the im-
portance of prior preparation and training of the research team and the
value of involving the general practitioner as a member of the research
team. It was also pointed out that verbal reports of what a person says he
learned should be viewed with skepticism. Often, there are discrepancies
between what is verbalized and what a person does in *nis actual operations.

Some practices considered inconsistent with learning theory were cited:
Reliance on traditional classroom methods for educating adults.
Frequent dictation of educational practice by economic considerations

rather than by principles of learning.
Inadequate assessment of the impact of the learning experience.

SESSION 2

Methodology

Motivation and appropriate teaching methods were discussed. It was
strongly felt that adults need more involvement in the planning and in the
learning experience itself than is usually recognized. It was suggested that
the lecture method is overused and often inappropriate. It was felt that
adults resent the manipuladve efforts of teachers to control much education.
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The task of making the learning relevant to the adult's nezds and inter-
ests is being tried in various ways :

Silaulation experience, such as the Kepner-Tregoe courses which
Mr. Mobley reported are used to teach decision making in business
organizations.

Problem-solving experiences using actual problems of the organizations,
e.g., budget development.

Participation labs, which Mr. Rooney described as discussion sessions
in which individuals analyze their feelings and personal behavior.
Dr. Levy also cited a series of meetings in which Manpower Develop-
ment and Training Act trainees looked at their own feelings toward
their job, and their interpersonal relations.

Techniques which involve the active participation of the learner, e.g.,
the in-basket teclmique.

Locus of Responsibility for Providing Continuing Education
Where should the responsibility reside for providing continuing education

activities? The group agreed that mental health professionals should not
be restricted to university-provided education. Dr. Levy suggested that the
responsibility is actually shared: the individual profe,sional has a major
responsibility that can be pursued through reading, consulting, and self-
directed study; the employing agency ha.s responsibility for orientation, i
service and supervision programs; the professional associations should
provide continuing education activities through conferences, seminars,
short courses, graduate study courses, and programs. The university
may be in a position to provide needed competencies in specific subject
snatter areas and in areas of adult education programing and methodology.

The best alternative for mental health professionals would seem to be
the formation of partnerships in this effort between opating agencies and
universities. Dr. Kraft suggested that a parLiership between inental health
field agencies and universities would produce better results than separate
fundings by NIMH to educational and operating agencies for continuing
education programs. Mr. Hubbard saw the agency contribution as essential
in any joint effort because the operating agencies really care about the results
of continuing education activities.

Measuring Impact of Continuing Education

How do we measure results? Assemment of the impact of any continuing
education activity was acknowledged as very complicated. True, tl,. tent
of satisfaction with a learning experience and the acquisition of certain
kinds of knowledge and skill can be measured. But Dr. Kraft questioned
if our criterion should be "Are people enjoying it more?" Dr. Zabarenko
pointed out that no de/ink-lye research exists as to what the "good" executive,
physician, etc., is and does.
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The goal definition problem may be equally as difficult. Dr. Zabarenko
reported that 8 months were needed to define the goals of one study in
operational terms. Mr. Mobley questioned if we even know how to evaluate
attitudes and values. It may not be posgble to define goals at a very general
level in operational terms. But, if we -cannot define mental health, or mental
illness, or treatment, Dr. Kraft asked the group, do we have to settle for
the "traffic" kinds of measures of our work? Dr. Enelow suggested that
instructional objectives have to be defined through the interplly of the
needs felt by the learner and the conviction of the teaching group about
the behaviors which would best meet the needs. If results are to be tested,
some indirect ..neasures can effectively be used. For example, inferences can
be made about behavior change by determining before and after actions
of general practitioners such as numbers of refenals made, the intervening
time spent with each patient, and whether or nol: th e. whole family is seen.

The group seemed to agree with Dr. Zabarenko's summary that the
cosmic questions have not been 'answered, that general goals are still needed
although we should work towara defining goals in unambiguous and con-
crete terms, and that researchers must observe and evaluate where they
can the present methodology. Really meaningful evaluation will involve
the commitment of considerabk resources.

Is retention of staff one r11-.:ective of continuing education?
How can we deal with the economic factors in continuing education

without sacrificing learning theory?

SESSIONS 3 AND 4

Proposed Statewide Plan for Interdisciplinary Training Program
The group explored the question of where and how resources for con-

tinuing education could best be invested. Mr. Hubbard discussed a proposed
plan for California.

On the assumptions that (1) the department of mental hygiene has
responsibility for training a variety of types of people in the mental health
field and (2) adequate educational resources exist, the department is
proposing to employ staff to bring the educational resources and the per-
sonnel together in appropriate continuing education activities. Funds would
be used from national, State, and participating agency sources to employ a
coordinator in each of the five regional offices in the State under the
guidance of a regional advisory committee. The job of the coordinator would
include getting and working with an advisory committee, determining train-
ing needs of agency personnel, and making arrangements for educational
programs to be developed to meet these needs. The sources for providing
educational programs could be the universities, colleges, junior colleges,.
university extension, the two centers for training in community psychiatry,
State hospitals, professional organizations, agencies, and public schools.
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Whether the coordinator would be hired from tlie fields of psychology,
psychiatry, social work, or adult education is an unresolved problem.

Resources for Continuing Education

The question of the best investment of continuing education resources
was raised. The self-supporting characteristic of some university extension
services was discussed. Mr. Mobley pointed out that if industry didn't
have a 3- to 5-percent increase in staff in a year, inservice training wasn
provided. He thought that inservice education should be recognized as
one aspect of a larger manpower system and that training could be an
"upsetting" activity to the system. Mr. Mobley also discussed some of the
available educational technology that can be used to solve problems of
distance and resources. Dr. Kern described the use of a closed circuit, two-
way TV at Dartmouth Community Hospital, but also suggested that the
group experience would be important for achieving some goals. Dr.
Zabarenko stated that the learning climate and the instrictor's ease and
comfort in the use of a method were probably two important considerations
in selecting an educational method to use.

Interdisciplinary Efforts

Problems of coordination and interdisciplinary decision making in orga-
nizations with particular reference to providing effective interdisciplinary
training programs were discussed. It was felt that the task is difficult, yet
relevant if you think of treatment teams. The group felt that interdisciplinary
eL ort probably does not happen spontaneously but develops as a result of
common experiences over time as people learn to work with one another.
There was speculation that professional schools have either not tried or
have failed to help students acquire the values of life-long learning and
interdiscirAinary problem solving. Tackling a common problem or task
would seLm to be one way to remove barriers to irdisciplinary eff-Irt
in continuing education.

Role of NIMH

The future role of NIMH was also of intz_rest to the group. Questions
raised were:

Would NIMH assume a clearinghouF.e role in disseminating informa-
ins don about continuing education opportunities in the mental hcalth
fielci?
Would consultant assistance be available from 1"MH to assist States
and individuals to develop continuing education pr .ns?

How serious is NIMH about continuing education?
Cr NIMH assist in the coordination of planning of contmiAing edu-

cation activities in States and metropolitan areas?
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What is the role of NIMH in developing courses in curriculum or pro-
gram planning and teaching for those wishing to develop or improve
competencies in these areas?

Other considerations:
What can be done about perceived limitations of resources for continu-

ing education programs such as money, human resources, ideas,
sanctions?

Will continuing programs in the field of mental health be supported for
public officials as well as for professionals and allied professionals?

Will established university departments be in a position to propose in-
novative projects in continuing education?

What can be done about the accreditation practices of professional
associations that prohibit accreditation for some impoitant forms of
continuing education, e.g., consultation?

SESSION 5

Commnnity Role of Mental Health Professionals
Does the professional mental health worker have a community

responsibility?
A lively discussion evolved around the role of the mental health worker

in community action projects. One argument was presented that once the
mental health worker assumes a leaders:lip role in a project such as a rat
control project in a slum area he becomes an administrator (manager) and
ceasus to be a specialist in mental 'health. A counter opinion was: Why
should the mental health professional not get involved in helping a commu.-
nity organization and other professionals control rats or improve schools or
improve recreational facilities when a mental health clinic m.ight be 10th
on a list of priority needs for that arear 2.cls.ne felt that there are already
designated agencies and organizations wEch have the responsibility to orga
nize the community and mobilize resource; for community action. Others
were not so sure that this is the case. They were inclined to feel that the
mental health worker might be more successful in attaining mental health
objectives if he assisted with achieving other goals of the area involved.

The question was not resolved but was left as two questions for mental
health personnel: (1) Does the mental health educa '. r get out of his office
and into the community? (2) If so, to whom does he talk?

Common Curriculum

The question of a common curriculum for all mental health professionals
was alluded to. Even if it were possible, it probably would not be desirable
to have one curriculum of inserviee or continuing education. Some univer-
sities will respond to the continuing education needs of mental health per-
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sonnel, other will not. The philosophy, tradition, and reward system of the
institution, the sources of its support, and the special intermts of its professors
will all play a part in the kinds of continuing education programs that emerge.

Evaluation

The session ended with a brief discussion of the evaluation of continuing
education activities. It was pointed out., in the absence of valid data, that
programs -will survive if they are seen to be "useful." It was felt that continu-
ing education programs should be challenged by new research findings and
new theories, otherwise much "useful" inservice training would be provided
merely to perpetuate an institution.
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SESSIONS 1 AND 2

Continuing education in mental health and the mental health function
are intertwined. One defines each in terms of the other. In defining both
of these concepts, one starts with a general response, a general idea of
mental health, which then becomes more circumscribed. This movement
from general to specific is a dynamic, a process which feeds from one to the
other.

Programing Continuing Education

The discussion was started by Dr. Hargrove who outlined the program
k postprofessional continuing education for psychiatrists in North Carolina.
The question he placed before the group was: What approach should be
usei to improve the competency of mental health personnel : should the
approach be formalized education within professional groups or a reality
experience approach such as Kellam's group is attempting? Dr. Carmichael
pointed out that there is very little continuing education in the mental health
field for professionals with the possible exception of nursing and social work.
He felt it would be good to have a cha-age from the present way of operation
but thought the problem for psychiatriets was motivating them to be in-
volved in postprofessional training.

Dr. Kellam stated that mental health functions axe evolving so fast that
it is hard to tie the function down, and that the program gets changed in
the political arena so that nonprofessional and political agencies are involved
as well. Dr. Wittman asked if equal priorities should not be assigned to post-
professional continuing education as well as to systematic efforts to change
education in. basic programs.

Dr. Blau, who has been working extensively in the field of programed
ins: =don, called for the consideration of terminal goals. He felt that in
order to build a sound educational program, a good design is needed. He
warned that one should not ask experts for the design as: they could not
supply a simple enough framework. It is his opinion that generalists should

111

123



design a program with terminal goals and experts could then put the "Meat
on the framework."

Following much discussion of what terminal goa T.s were desirable in the
continuing education of mental health personnel, two way. of defining
mental health programs and continuing education in mental health evolved.

rt-. Kellam said that goals should be specific. One defined a target audi-
en:_e, such as a population of 16 year olds, and then ;.fled on how one
could operate to effect good mental health in that pt ',ion. Mr. Held
introduce:4 the Brookings' plan for defining target areas in public policy fields.
Broad educational goals are obtained by examining three areas: knowledge,
attitudinal reflections, and tools of performance to deal with these Problems.
The institution then specializes its programs for specific groups. He em-
phasized that they take the position that nothing is hallowed and that they
are prepared to use any methods or program to obtain their objectives.
When questioned as to how the Brookings Institution judged the effective-
ness of its programs, Mr. Held acknowledged that they are only able to do
this successfully in the knowledge area.

The view, -int of the economist as espoused by Mr. Held was supported
by Dr. Kellam. He felt that we have not been economical in our efforts,
and that there must be more awareness of the economic aspects of problem
reduction. He emphasized that this could be done more easily if the target
audience is the community. One could then measure problem reduction
by two types of behavior : socially adaptive and symptomatic.

Dr. Enelow challenged the assumption that the community approach was
that easil:- evaluated, as one had no In ay of measuring intervening variables.
He felt tb ,t one can measure cognitive and attitudinal change but that one
cannot positively link it up with behavioral change.

Mr. Littlestone agreed with Dr. Kellam that educational and functional
goals have to be separated. He argued, along with Dr. Kellam, that the
place to start was to define the population and the strategic points where
intervention would result in goal accomplishment He felt that one should
not only look at the high. risk populations but also look at other populations
such as the school-age child. He criteria as to its success in working with
population -groups such as these, would then revolve around two questions:

1. Am I helping to keep this child in a regular classroc-n?
2. Wha- success am I bing in keeping the adult at home with the family

and on the job?
Without criteria such as these, he felt thrt the profession faces sophistry

and mismanagement of economics.
The discussion then moved back and forth regarding how one would

determine goals. Dr. Blau argued for specific terminal objectives, Dr. Witt-
man questioned whether research objectives could be realized in action
programs without contaminating their efficiency. Mr. Litflestone and Dr.
Kellam argued that the only way to isolate and deal effectively with goals
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was in the field. Mr. Kinney warned that goals had to be specific; if your
objeci hres were not well &lined, you were i danger of overselling yourself.

At elis point L.L. Hargrove redirected thc discussion to Dr. Kellain's
description of the Woodlawn project where seven out of 10 first graders
were found to need help from the mental health center.

Dr. Kellam described the method used in Woodlawn to respond to mental
health needs. Uriteria were set up to help teachers recognize whether adapta-
tion to the first grade was adequate.

All children, not considered "making it" were referred to a community
representative who had been trained to visit in the home and converse with
the family. The agencies would then collaborate around this person t.-i play
their roles in assisting the child. He described this as the "door-to-door"
model. He also described -he "store front" and "travelway" models. Dr.
Kellam pointed out that regardless of social class, l 0 percent of the children
in school are not "making it." He thinks that social adaptive criteria might
be the answer to predicting social maladaptivity.

There was some discussion as to whether too much pressure was being
put on the school when Dr. Wittman raised a question about family
responsibility. It was generally felt that criteria would depend on whether
the indMdual m, as adapting in the dominant arem.. It seems important not
to define populations in terms of any one social class. It was suggested that
an input-output model should be devised where mental health for the whole
community could be de.5nr-d in positive rather than in negative terms.

Dr. Hargrove then summarized the discussion: "The theme I've picked
up is that we start with a general response---with a general idea of mental
healthwhich then becomes more circumscribed." There was general con-
census that there is a process going on between a general and specific
response in the mental health function which is dynamic, each feeding the
other.

SESSIONS B AND 4

Goals of Continuing Education

A definition of the goals of continuing education was agreed upon and
case studies were then discussed to illustrate how continuing education based
on this definition could be brought about.

Definition

The termina' goal of continuing education in mental health is the training
cf responsible mental health workers in the diagnosing and treating of
the mental health needs in a community. (The naental health function is
defined in the political arena.)
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Case Studies

Two geographical communities, Wood lawn and the State of California,
were discussed as case studies showing methods of analyzing community
mental health needs. One occupational 'community, the profession of psy-
chiatry, was considered in a similar manner.

The Woodlawn Model
Models were discussed illustrating ways of approaching a community

such as Woodlawn (or any community unit of 100,00D persons) . Dr. Kellam
identified the following models :

1. Door to doormoving into a community by identifying the power
structure, negotiating with them on the problems of mental health, identi-
fying target areas, and implementing program through a grass roots agency.

2. Company storeagencies and professionals analyze the needs of a com-
munity, plan the services, and bring solutions to the community.

3. Travelwayfind the systems of travel around a community and locate
services which intercept the community as it moves about.

4. Community modela community representative is employed by the
political organization within a community with each block having its repre-
sentative. The community organizing is done through this person as well
as agency personnel using this person collaboratively in identifying needs
within that person's jurisdiction.

The door-to-door model was used in Woodlawn. The community model
was suggested by the community itself following the actual program
implementation.

It was generally felt that the community must be involved in identifying
mental health needs and that agency personnel must be there to provide
theoretical concepts and technical know-how. The plan of action would
then be arrived at through mediation and bargaining.

Dr. Kellam's description of the Woodlawn Center emphasized that the
community is responsible for identifying health needs. He pointed ouc that
a $4 million project was turned down because the community wasn't taken
in on it. He suggested that continuing. education in mental health must
be defined in the context of the community mental health strategy.

There then developed a conversation around how continuing education
in mental health should be conducted in such a setting. Dr. Wittman
suggested that part of the job of continuing education is the profession?
and part is the responsibility of the educator. Dr. McKeachie pointed out
that the mental health professional is the target if one is to consider the
use of this community model in continuing education. He also suggested
that part of the program of continuing education should be how to tie
into the political structure. Should mental health personnel, for example,
be organizers? Discussion then centered on how to identify the power struc-
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ture, how to develop a consensus and how to train people in community
diagnosis. Dr. Bateman offered examples from VISTA which showed how
important it is to involve all groups.

Mr. Littlestone then outlined how he had seen the community approach
used in California. Here the "people" were probation officers, puhlic health
nurses, welfare workers, teachers, ministers, police, State hospital personnel,
d.-tached workers involved with gangs. Prestige interest ffroups were VISTA,
OEO, Headstart, community mental health centers and comprehensive
health planning.

He pictured a community of 100,0G: a series of boxes with the orga-
nii;ed older services as one box and the newer funcion as another smaller
box. The doorway into the community was social pathology, (1) the welfare
line, and (2) the mental illness line.

He saw professional schools and professionals as two overlapping boxes
which by accident of location might be in the 100,000 population group
designated as a community.

New
Programs[

[Established
Program

-
t-

Community

-.{..-Gangs.Individual
Workers

F gure 1.

There then evolved a discussion of how to determine focal points in such
a community for educators and how one brought together the professional
and the nonprofessional all needing new knowledge and skills in such a
setting.

Dr. 1",ittlestone went on to say that hi the Los Angeles area there are 160
services but only three of these are in the area where Watts and Mexican-
American groups are located. He also pointed o'._t that there are 400 psychia-
trists in nearby Beverly Hills. In this situation the universities (USC and
UCLA) talk as if they are interested, but there is actuZiy little if any action.

Dr. Kellam fri- f in this situation, the boxing off of a 100,000 popula-
tion unit made community concept" too amorphous. The community
must be able to force the medical schools to address these unmet needs,
unless the company store model seems to be the answer. The local structure,
all agreed, would have to become discrete and visible. Chicago with its 76
d;screte communities presents a different picture than Los Angeles.

I. cc...osidering the State of California as a community it was felt that
niany the same problems as have been discussed exist but on a different
scale. Problems seen in determining the mental health needs in this situation
were as follows:
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1. The lower power structure must become discrete and visible or com-
munities will reject even the best of ideas (i.e., Public School 201 in New
York) . So identification of community needs and resources is basic.

2. There must be an understanding of the political structure, and alliances
must be effected to break down isolationism of the professionals, to get action
as well as interest.

3. There was discussion, but no agreement, as to how best to cooperate with
social service personnel operating in the community. Some felt they definitely
should be involved, others felt that they were too "tied down with the
bureaucracy."

Two models relating to the importance of community involvement were
introduced by Mr. Held: (1) A political setting for decision making; and
(2) a plan for diagnosing and treating mental health needs in a community
as a definition of continuing education in mental health. Figure 2 below
relates to a way of achieving the basic goal: the improvement of mental
health.

Many in the group questioned the model as being "nonrational" and
"very conservative." Some felt it would be hard to move the status quo. Some
questioned where the public interest would be. Mr. Held maintained the

Process Limitations:
Alliance Building
Bo rga ining
Compromises

Political
Parties

(Governmental)
Legislative
Organization
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public interest created and saw this model as a "situational approach." Dr.
Kellam noted that in the inner city poor people are powerless and would not
be represented.

Mr. Held then proposed another structure for continuing education in
his second model (figure 3 below) .

Plans
Organization
Methods
Procedures
Techniques

Educational
Target goals
groups

Knowledge Attitude Behavior Tools for
reterence

1. Family

2. Teacher

3. Individual

4.

5.

6.

Figure 3.A PLAN FOR DIAGNOSING AND TREATING
MENTAL HEALTH NEEDS IN COMMUNITY

Problems and Other Issues

It was felt that the basic problem faced in any of these models was one of
"engagement." The professional gets "hung up" on his own identity and has
the problem of engagement with his community.

It was suggested that community diagnosis may be harder to teach than
medical diagnosis.

It was thought that dealing with bureaucratic structures is extremely
difficult.

To enlarge on the last point, Dr. Wittman reported that in New York City
there are 6,000 personnel in the welfare department with a one-third loss
per year and an average caseload of 60. He pointed out that welfare admin-
istrators are caught in a trap and mental health people must comprehend
this. There was discussion on how to provide continuing education to social
workers. No conclusions were reached after the magnitude of the problem
had been discussed.

At this point the discussion shifted with Dr. Carmichael's statement that
he felt one problem in the American Psychiatric Association's continuing
education program was that they have been educating nonpsychiatric
physicians rather than psychiatric personnel. In considering methods to moti-
vate psychiatrists in continuing education, Dr. Hargrove suggested that the
psychiatrists be seen as a "community." Dr. Kellam resisted this idea, and
suggested that since there are now 300 mental health centers, this was the
place to train them. The group voiced strong dissent to this idea.

Dr. Carmichael stated that psychiatrists do not want to be reeducated.
He felt it would have to be done by legislation or in some way legitimatizing
his becoming a student as illustrated in the Brookings concept. Mr. Little-
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stone pointed out that community mental health centers will not accept the
responsibility to provide mental health to the population and keep psychia-
trists in one area. He felt the AT'A has to recognize its responsibility in the
public sector and to accept the responsibility for the caseloads of various
areas. Dr. Carmichael thinks his work must start with chairmen of depart-
ments in colleges and universities and with State commissioners. Dr. Kellam
pointed out that many of Chicago's psychology departments are moving
into the community and that he felt this was a political process based on
mutual self-interest. The remainder of the time was spent in discussing how
one might educate psychiatrists in the same way that Brooldngs educated
high-powered executives. Mr. Held was optimistic about the possibility. Dr.
Kellam questioned how vigorously these powerful people were engaged.
To him, engagement is crucial.

SESSION 5

Recommendations to NIMH
Discussion centered around three recommendations to the NIMH from

the group: (1) Emphasis should be placed on planning development grants;
(2) NIMH should act as a clearinghouse for disseminating ideas about
unusual continuing education programs; and (3) professional educators
should be an integral part in the planning and development of continuing
education programs in mental health.

Planning and Development Grants

The group concurred that there was a need for funding which specifically
allowed for planning and development of programs in continuing education
in mental health. It was felt that this would make the need for continuing
education programs more visible and that it would foster action programs.

NIMH as a Clearinghouse

A need for a clearinghouse for ideas on continuing education programs
was felt by the group. Discussion centered on ways of communicating and
making the best use of regional and individual work being done in the field.
The recommendation from the group was that the NIMII was in the best
position to provide feedback.

Rose of Professional Educators
In discussing the role of professional educators in the devlopment of con-

tinuing education programs, it was the consensus of the group that these
educators should be permanent members of the team rather than advisers.
It was also felt that professional educators should play an integral part in
those programs of continuing education funded by the NIMIL
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SESSION 1

Dr. Griffith opened the session by introducing himself and then asked
each of the participants to spend 10 minutes speaking to the person on
his right so that each person in the group would briefly introduce some-
one other than himself. The group then briefly discussed how the group
sessions would operate and some alternative, plans for attack were discussed.

SESSION 2

Dr. Griffith opened the session suggesting as a plan of attack: (1) consid-
eration of questions 4 and 8,41' (2) critique of the speeches presented at the
plenary sessions, (3) discussion of participants' personal objectives in corning
to the conference. He then asked for other suggestions from the group.

Target Audiences

There was a brief discussion about the audiences who are to be the
targets for the continuing education being discussed at this conference.
The main concern seemed to be that the prospective program should be
extensive because community mental health centers and other mental health
agencies demand the cooperative efforts of the four core mental health
professional groups as well as the nonprofessional groups who work in
mental health occupations. Dr. Griffith suggested, however, that it would
be more efficient to identify and deal with one target audience at a time.

Identifying Needs

In the discussion on means of gathering information on the needs of
various target groups, Dr. Kemble pointed out that programs must involve

*The questions:
4. How can the unique contributions of participants, teachers, and/or leaders be

identified and utilized most positively in an adult learning situation?
8. What are the motivational factors involved in an individual's participation in

continuing education programs?
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the participants in the planning process so it is appropriate to their needs.
She also suggested that the teachers should take into account prior knowl-
edge of the participants in order to further involve them.

Dr. Ossario said that in getting a mental health inservice training or
continuing education program underway, the person responsible has two
choices regarding sequence:

He can put the staff through a training program before it begins its
work, or

He can put the staff to work immediately and later introduce the con-
tinuing education program when the staff realizes that it needs such
a program.

The first choice involves dealing with needs the staff does not yet realize it
has; and the second choice seems to waste valuable time. Dr. Ossario
commented that educational opportunities are liable to be :leffective unless
the group recognizes the need for education.

It was suggested that it might be effective to identify the natural leader
of the student group and convince him of the need for continuing education.
He could then convince the others.

Dr. Griffith noted that there seem to be two dimensions to the problem
of needs: (1) People must recognize their problems, and (2) decide who
should have responsibility in their solution.

Dr. Chope reemphasized the importance of basin,: lining on the felt
needs of the participants. If such need is not felt, it st be developed in
the participants. Dr. Griffith concurred, saying that i ,ot enough for the
leaders to be aware of the needs; such awareness mt be developed in the
participants.

Objectives and Priorities of Continuing
Education in Mental Health

The group was asked to identify its most pressing problems and then to
focus on these one at a time.

Dr. Ossario said that the problem in Illinois is to reeducate professionals
to take advantage of the potential usefulness of nonprofessionals; to max-
imize professional potential through effective use of a complementary staff.

Dr. Perkins pointed out that the mission or goal of the continuing educa-
tion program should be identified before talking about appropriate training.
The participants must agree on the aims of training if it is to be effective.
Dr. Chope suggested that it would be helpful to make a list of objectives and
then assign priorities to them.

Dr. Kemble noted that, as Dr. Paolitto had implied, we must sometimes
bring the training to the group rather than the other way around; we must
bring the training to the job situation. Dr. Perkins added that few profes-
sionals are trained in community work in professional schools as he thinks
they should be. How else do we help them to move from clinical to the
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community situation? Dr. Long suggested that perhaps this should be the
top priority item.

Dr. Paolitto went somewhat further however. He said that it is not just
a question of how to. move clinicians into the community situation but how
to train them to work with nonprofessional staff members. Dr. Long com-
mented that it is more important to talk about the community as a whole
rather than a community as circumscribed by the walls of a hospital.

Elements in Effective Continuing Education Programs

Mr. Lamson said that the most effective teachers of adults are those who
know their subject matter from both training and experience. He suggested
that teachers should not be too far removed from what they are teaching;
and that the participants and people working in the content area in which
the participams will be trained should be involved in the planning of the
training.

Dr. Perkins added that teachers of continuing education programs must
not be too biased by their own specialties. He stressed the need for an
advisory committee for planning, using people and teachers from outside
the mental health field in order to bring in new ideas and avoid profes-
sional bias. It was recognized that both attitudes and skills should have
consideration.

Dr. Kemble said that we need experts and good teachers. One will not be
effective without the other. Dr. Ossario agreed but added that the teacher
should also be a model for his students.

Dr. Holden introduced another element: the climate of the institution.
He asked: "Will it support learning and continuing education? Will it be
problem or task oriented rather than specialty orientated?" He pointed out
that staff members should be generalists as well as specialists. Dr. Ossario
suggested that the education of groups or teams is also important. Individuals
may function well independently yet fall apart in a group situation. The
issue is what factors are important to teamwork and how we can educate
for these factors. Dr. Perkins asked whether he was discussing teams who
ordinarily work in the same location or teams where the individual members
are geographically separated in the course of their work? Dr. Ossario an-
swered that he was discussing both. 'The first kind might be a ward team
and the second a communitywide group. He suggested that it is important
to know how individuals within the group can be trained to play multiple

roles.
Dr. Perkins then noted that the discussion seemed to have changed direc-

tions since Mr. Lamson's point was made. And he suggested putting the two
points together, talking about participants and teachers at the same time.

Mr. Lamson added that goals must also be a part of the discussion.
Dr. Perkins summarized the discussion:
There must be a well-defined felt need on the part of trainees.
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There must be a purpose, goal, or training task upon which to focus.
Instructors should be able to contribute from personal experience.
Dr. Long added that it is also important that the potential teacher or

leader be familiar with the problem toward which training is to be directed.
Mr. Herman suggested that the participants also need to have a favorable
attitude toward continuing education. Dr. Ossairo commented that motiva-
tion, effectiveness of learning, and acceptance of learning depend on (1) so-
cial motivation toward learning, (2) the work situation, (3) the aims of
the group and the role of the leader in defining them, and (4) the nature
of the learning situation, especially the composition of the groupadmin-
istrators, students, and teachers, etc. He added that in such a context there
comes about a blurring of student and teacher roles in the total learning
situation.

SESSION 3

Available Resources for Continuing Education in Mental Health

Dr. Griffith opened the session by describing certain of the resources
which are generally available in the field of education. He noted that adult
education since 1935 has been a field of graduate study leading to Ed. D.
and Ph. D. degrees. At present graduate programs now exist in 19
institutions. Some 40 professors of adult education have done research
and written in this field. A rich literature in continuing education is develop-
ing, including

Harry Miller, Teaching and Learning in Adult Education (Macmillan,
1964).

---J. Roby Kidd, How Adults Learn (Association Press, 1959) .

Gale Jensen, Wilbur Hallenbeck, and A. A. Liveright, (eds.) Adult
Education: Outlines of an Emerging Field of University Study (Adult
Education Association of the U.S.A., 1964) .

Dr. Griffith pointed out that if the continuing education problems could be
clearly identified these and other resources could be used advantageously.

Educational Institutions and Agency Relationships

The group then briefly discussed the problems faced by an agency which
tries to collaborate with a university. There was complaint that universities
tend to be rigid and that programs developed along the lines of disciplines
within a university are not always effective. It was suggested that the term
university was being used in too general a way. One deals with individual
universities, individual departments, and individuals within departments. It
was suggested however that university extension divisions and adult educa-
don personnel are often better attuned to the needs of leaders of continuing
education than are subject matter specialists. Also they can direct continuing
education leaders to those university people who want and axe able to help.
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Dr. Ossacio noted that there is often a problem of timing. Mental health
people cannot wait for a university to develop a program for them. As a
result mental health continuing education programs are often created hastily,
hopefuly to be revised as necessary. Dr. Griffith supporting this view added
that historically and currently universities have been unable to operate on
a crash basis. Dr. Kembie said that unfortunately we seem to keep on having
to "start from scratch." Ordinarily neither the universities nor any other
available resouces are well used when programs are planned.

Dr. Ossario reemphasized the immediacy of the needs of the leaders of
mental health continuing education. He pointed to additional problems
of finance which are involved in collaboration between mental health
agencies and universities. He suggested that public agencies and educational
institutions should also collaborate on fund raising. He also proposed the
general principle that whatever can be done by educational institutions in
the area of continuing education should be done by them, since mental health
personnel are not educators.

Dr. Kemble deplored the fact that mental health personnel are too
oriented toward their own disciplines and that this tends to disrupt com-
munication with others. She suggested that we must become generalists, in
the sense that Dr. Holden described earlier: that we should determine our
problems and, then, get on with the task. She added that we pretend that
everyone is an adult educator but this is not so. Those who are adult
educators should be allowed to do their job and others should not attempt
to do it for them.

Dr. Griffith pointed out again that the first task is tc. identify problems
and list their priorities. It is important that the participants be able to see
beyond their own disciplines and develop strategies to action. Hopefully that
could start at this conference.

Dr. Kemble summarized this session :
We were made aware of the fact that much thought has already gone

into the area of continuing education; and that those involved should
become familiar with the basic literature in the field.

We must learn to use the resources in the educational community and
seek out whatever other resources are appropriate.

We must go beyond the boundaries of our several disciplines in order
to look at the broader task of continuing education; we must become
creneralists.

SESSION 4

Problems Involved in Establishing Mental Health Programs

Dr. Perkins led off the discussion by asking how the others in the group
would approach the problem of setting up a community mental health
plana regional system for the delivery of mental health services. Different
communities need different services. There is no group to plan this develop-
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ment so clinical personnel are having to do a job for which they are not pre-
pared. The basic question is how to use continuing education to help mental
health professionals develop programs tailored to specific communities.

Dr. Kemble added the further question of how to insure the necessary
coordination with regional mental health services. She recommended the
establishment of an overall planning group. Dr. Ossario commented that
the demand for coordination of all health services will increase. Dr. Perkins
pointed out that the model cities program, community health centers, the
0E0, etc., have to be taken into account. The mental health center is not
there alone.

Dr. Griffith made the observation that when any professional group
recognizes a problem the tendency is to make uncoordinated individual
efforts to solve it rather than plan for its solution. Once again he encouraged
the group to discuss problems and priorities.

Dr. Perkins suggested a survey of the community to determine problems
and resources. Dr. Chope gave an example of involving citizens and thus
gaining both information and the citizens support. Dr. Griffith asked
who should get involved and what do they need to learn to get involved
effectively? Dr. Ossairo answered that there are individuals with special train-
ingusually with a social work backgroundwho are supposed to know the
community. They should be involved. Also use could be made of census
data and public health surveys, etc.

A Model of the Development of a Continuing
Mental Health Educational Program,

To help clarify what groups are involved in a State plan for community
mental health centers, Dr. Ossario presented a diagram of an actual situa-
tion (see figure 1).

The director and the community organization man begin to talk to the
target community to get support for the plan. Other staff members also talk

Top Level Decision-Maker Appoints

Director of Mental Health Program

(Director with the responsibility to develop a system which would deliver mental health services to communities
in his region.)

Director Divides the Region Into Subzones on Basis of Demographic Data; Selects a Starting Location

Divides region into subzones on bai,is of demographic data
Selects a starting location
Acsembles staff which includes:

communiZy organization man.
veterz.n officer from state staff,
outpatient clinic sthff
(attached to community hospital)

Figure 1.GROUPS INVOLVED IN STATE PLAN FOR COMMUNITY MENTAL
HEALTH CENTERS
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to groups in the community. People at all levels will have to begin to do
things that they have never done before; to give service in areas in which
the outpatient clinic staff considers itself to be and is expert.

Three major audiences needing continuing education were identified: (1)
The regional director and his staff, (2) the citizens advisory committee, and
( 3) the mental health center's professional personnel.

Dr. Griffith asked which group had priority? Dr. Perkins suggested that
we must work with all of them at once. Dr. Ossario replied that they were
already working with all three but they really did not know how to do it
most effectively.

The group agreed with Dr. Griffith that a three-pronged approach was
needed. He then suggested that one prong at a time be examined. The sub-
stance of the ensuing discussion is presented in table 1.

TABLE 1.Tasks involved in setting up a continuing mental health
education program.

Tasks

Group 1 Group 2 Group 3

State and Advisory
community or Center
Professional citizens staff
personnel committee

I. Decide on functions of advisory 'committee. X X X
2. Learn how to get funding N.A. X N.A.
3. Learn how to forrn an advisory or Citizens

commi ttet X N.A. X
4. Learn how to measure ditnensions of the

mental health task and how to tailor pro-
grams to these dimensions X X X

5. Learn to develop inanagerial skills . X X X
6. Learn to develop program of specific train-

ing for component services of the mental
health center X X X

7. Restructure professional curricula to in-
clude training relevant to community
mental health centers X X X

8. Evaluate program X X X
9. Liaison with other urban agencies X X X

10. Education and reeducation of the commu-
nity in preventive measures . X X X

The chairman then asked which of the tasks should first be dealt with. After
some discussion Dr. Ossario suggested that the group might well concentrate
on learning how to measure the dimensions of the mental health task and how
to tailor programs to these dimensions. It was also suggested that a number
of the other topics could well be included in the discussion of task 4. Some
of those topics are:

Training in communication skills, including interviewing skills and
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skills translating statistics into information bearing on the mental health

Program.
Group participation in the process of identifying needs.
Developing familiarity with existing data and their shortcomings.
--Forecasting future needs.
In gen -.sal, the group emphasized factual approaches rather than intuitive

inquiry and long-range planning rather than ad hoc crisis-generated
programs.

SESSION 5

Dr. Ossario noted that at. the previous session the mental health people had
brought out their problems and suggested that the education people might
like to react to them.

Dr. Holden referred to a book about the retraining of a small town elemen-
tary schocqteacher to teach her how to release her own creativity. Her new
learning was successful and she was thus able to help her students release their
own creativity. Dr. Holden went on to say that there still seems to be a great
deal of rigidity in all of us and we are less effective because of it. We need
to create a climate in which people can change easily without losing face.
He noted that psychiatrists have difficulty relating to psychologists, psychol-
ogists have similar difficulties with social workers and with nurses. AR four
disciplines in the mental health field need to work to develop a climate that
will create a coordinated approach to the problems.

Dr. Holden, noting the problems of communication within mental health
teams, suggested developing a system of communication or ingroup coding
that would help the staff talk more easily to each other. He also added that
the group leader should not be overlooked in the process of continuing
education.

Dr. Ossario stressed the importance of the concept of unit training as
opposed to individual training. He felt that the mental health field accepts
the notion of unit or group training more readily than other groups because
of its professional training which stresses close relationships with patients.
He suggested, however, that some sort of sensitivity training is needed to
solve some of the problems faced in mental health continuing education.
However, sensitivity training and similar kinds of human relations training
have remained largely outside the purview of the universities. He suggested
that some way be sought to bring sensitivity training and university train-
ing together. Dr. Ossario pinpointed at least two barriers in the way of co-
ordinating resources and especially human relations training resources: (1)
It is impractical to send individuals, let alone teams, to Bethel or elsewhere;
and (2) consultants cannot reach enough people. It would be helpful, if it
were possible, for such institutions to form regional centers. Dr. Holden
noted that the University of California School of Nursing is developing its
own training progam. Dr. Long agreed on the potential usefulness of sensi-
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tivity training; however, he also noted that this group did not seem to be
involved in the discussion.

The group urged Dr. Griffith to comment on the problem as an adult
educator. Dr. Griffith replied that he would talk about two different levels.
First, on the theoretical level, he noted the literature differentiates between
cognitive and affecve learning and suggests that there are different ob-
jectives relaied to each level. He recommended two books by D. A. Krath-
wahl as resource .caterial, Taxonomy of Educational Objectives: The
Cognitive Domain, McKay, 1956. This would be a valuable resource in the
development and el;.:duation of cognitive programs; and Taxonomy of
Educational Objectiv,..,,s: The Affective Domain, McKay, 1964. This would
be a valuable resourne in programs dealing with attitude or other affective

changes.
On the operational level, there are programs like the current work with

the Office of Civil Defense at Staff College. They asked for help from the
department of education of the University of Chicago. At the first meeting
the instructors and tl,e director were present. The director had been alerted,
however, not to say anthing since the point of the meeting was to find out
from the instructors the problems they believed were hindering their effec-
tiveness. The procedure went as follows:

1 :epared of the problems as suggested by the instructors.
ms were reorganized according to priorities as set by the

instructors were asked to commit themselves to work on a commit-
tee dealing with one of the problems. If no one volunteered the problem was
dropped from the list.

Ten committees were formed and the director agreed to allow the staff
time to work on the problems. The first problem attacked was the alleged
lack of communication between Staff College and the OCD staff at the
Pentagon. It was decided that a residential conference might be the most
appropriate educational format in which to tackle this problem. Such a
program was planned and selected readings were made available to the
participants. The readings were coordinated with the felt needs of the
instructors; a library was also provided. Later workshops were held on
evaluation and communication skills.

In general, the starting point is with the group's felt needs and then to
move toward the other needs that were recognized by the director and the
consultant-instructors felt needs. Dr. Griffith in response to Dr. Long's ques-
tion stated that the readings selected were based on the instructors' needs
as expressed at the initial meeting.

Dr. Long noted that Dr. Griffith's program appeared to focus on cognitive
areas rather than a variation of sensitivity training.

Dr. Ossario asked about followup procedures. Dr. Griffith replied that
they are still working with the group which has the problem of continuing
a regular work schedule while engaging in this training.
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To an inquiry about turnover Dr. Griffith replied that seven new staff
members had joined the project since its beginning.

Dr. Long asked about methods of instruction. Dr. Griffith replied that
they try to use whatever format seemed appropriate: residential conferences,
group work, classroom work, etc. He stressed the importance of dealing
with the individual "burning problems" as they arise. Otherwise, there is the
risk of losing the cooperation and support of some of the participants.

Dr. Long reported that one of the problems is that most psychiatrists and
other mental health professionals do not have teaching skills, let alone a
whole range of teaching skills, and therefore they do not often ask what the
group's needs are. Dr. Griffith remarked that his group does not pretend to
have all the necessary teaching skills or content information; it feels free to
bring in specialists to contribute and evaluate what has been done.

Dr. Perkins recalled table 1, which had been presented earlier, and asked
how it could be used. Dr. Griffith replied that the next step was to list prior-
ities and then define specific tasks that will accomplish the objectives. These
objectives should be defined in terms of the desired behavior. He suggested
that the audience be sounded out to determine whether or not they feel the
same needs. If they do then relevant programs can be developed.

Dr. Ossario noted that the problem is that before one can request funds
or make expenditures, one has to have a plan. Yet all too often a consultant
is needed to help make the plan and the agency cannot make the expenditure
to hire him. Dr. Perkins agreed and then remarked that what we need is
someone to help us translate our gut reactions into educational terms.

Dr. Griffith noted that a private university usually cannot provide initial
consultation gratis. A good example, however, of what can be done is the
type of contract the department of adult education has with the Office of
Civil Defense. This contract is very flexible; it does not specify exactly what
will be done. Thus a certain amount of trust between the contracting agency
and the educator exists. It is important not to tie the hands of the educator
before he starts working; he must have the flexibility to change his approach
as the needs of the trainees develop. You should find someone you can trust
and then agree to work with him.

Dr. Howery commented from the public university's point of view. At
the land-grant universities a professor could be assigned without cost through
-the initial stages of planning in order to determine whether or not the
university could help in the particular case. After the decision has been made
to commit the university to the project, the contract is written.

Dr. Ossario stressed that the point is that someone must put up the risk
capital to explore a problem. Dr. Kemble said that it was good to hear that
university people could be freed from their duties in order to tackle the job.

Dr. Long asked, "how do you find the human resources?" Dr. Griffith
replied that you start by asking the advice of some logical person at a univer-
sity. Dr. Howery suggested that the commercial consulting firms should not be
overlooked. Dr. Griffith felt, however, that one should be very careful when
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dealing with commercial consultants : that is, to watch for the consultant's
bias as his firm is in business to make money.

Dr. Ossario suggested that perhaps we need to organize the universities'
resources. "Or perhaps," Dr. Griffith stated, "we might be able to find grad-
uate fellows interested in the mental health field who could do research in
this area." The possibility of creating fellowships for mental health profes-
sionals to study adult education was suggested by Dr. Long. Dr. Griffith felt,
however, that they might be too high priced and too scarce.

Dr. Long asked if there were any requirements for organizational change
that were implicit in the organization. Can one, for example, work with a
system where there are no basic skills without first developing these skills?
Is there an example you can name where you could not get an educational
program started? Dr. Griffith replied that a good examr ;e was his own
failure to start communication and coordination between board of edu-
cation's literacy program and the welfare department in Chicago. It has
not worked as yet.

Dr. Long wondered what the consultant should do when he knows he
cannot to a full job, yet the organization still wants help. Dr. Griffith replied
that he could not answer that in general. However, in the case of the welfare
department in Chicago, he attempted to visit people within it and became
involved in their programs on request. In speeches he tries to stress individual
initiative and professional responsibility. He added a word of caution: one
must work along slowly.
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SESSIONS .1 AND 2

Learning Theory

The group started with the intent to focus on learning theories and
educational methods but there was a general reluctance to talk about
learning theory. In discussing this -r-Auctance several of the members
indicated that the reason is that learning theory is used very little
in professional teaching and that rnost teaching and learning methods
were evolved through trial and error. Clerkship learning in which physicians
learned by reporting on what they we re c:!oing, discussing it, and then going
back to apply new methods had evolved by this method. In nearly every
learning situation both experience and conceptualization is needed. The
need for doing (experience) was emphasized by many members of the
group. Mr. Prosser emphasized the need for conceptualization for an intel-
lectual framework. Dr. Ruhe commented that until th:: advent of George
Miller's book medical education had been divorc jd from learning theory.

Motivation

Emphasis on learner motivation.7----Mr. Rhodes brought the discussion
around to the individual. He said that while societal needs are important
we must concentrate on the needs, motivations, and rewards of the learner
for success in any educational project, and that methodology must be related
to the learner. Dr. Pittenger said that dissatisfaction or anxiety can be a
primary source of motivation for physicians to participate in programs and
that physicians will continue to participate in the programs so long as
they feel their needs are being satisfied. It was felt by the group that this
could be generalized to other professions and the question was asked whether
an irritant could be provided. Dr. Cohen pointed out that most people
have to learn before they become dissatisfied.

Mr. Prosser commented that another form of motivation for the pro-
fessional may be an overwhelming sense of the pressure of circnmstance
and the realization of need in the community. This may cause him to look
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closely at his professional field and see how it may be related to emerging
needs.

Another motive suggested by Dr. Ruhe, at least for physicians, is that
they recognize the rapidity of change and the need to keep up to date in
a rapidly developing professional field. Dr. Cohen supported this with
regard to psychiatry. Dr. Ruhe mentioned that the medical schools preach
the need for keeping up to date.

The question of accreditation of courses was discussed. Dr. Ruhe indi-
cated that many proposals had been made and that some inservice pro-
grams for physicians are now receiving credit.

The question of the age factor was raised in connection with motivation.
Mr. Adams said that in his experience age was no real problem.

Mr. Rhodes raised the question of difficulties of finding the time and of
traveling long distances to participate in programs. These are, he said,
two real difficulties in the continuing education of teachers. Dr. Ruhe indi-
cated they had done some studies on this in the case of physicians and that
for short courses these factors had been found to be no real problem. He
then asked what is meant by the attractiveness of a program. We must
emphasize meeting the needs of the individual. Everyone is motivated to
something. Too many programs are teacher rather than learner oriented.

Creation of a favorable climate.The possibility of an institution, such
as a hospital, creating through staff development programs, etc., a climate
favorable toward continuing education was raised by Dr. Pittenge,c and
the chairman. This was felt to be important in efforts to reach the individual
who is usually a nonparticipant in continuing education. The interdisci-
plinary staff case conference was suggested as one way of stimulating a
favorable climate as well as providing learning experience.

The Albany Medical College's two-way network program of inservice
training has been successfully sustained and routinized. Dr. Waterstreet
asked what percentage of physicians use this program, as studies in Cali-
fornia and elsewhere had indicated that most health education activities
were supported by only a small minority group of regulars and that the large
majority were not reached.

The question of how to reach the nonparticipant was discussed. Dr.
Pittenger felt that we cannot go beyond the nuclear group immediately.
It must come over time. The question of whether it is essential to take
courses in order to keep up to date was raised. Dr. Ruhe suggested that it
is possible but more difficult to keep up to date without attending courses.

Experience of VISTA.Motivation was not a problem, Mr. Adams said.
If you have a good program in the sense that it meets the needs of those
for whom it is intended, you will get the response. This has been his experi-
ence in many cases and notably in his work with VISTA. In these programs
the deliberate attempt has been made to involve the teacher and learner
in a complete situation. Welfare officers had gone to live in the families of
the poor and had been given practical fact-finding assignments to develop
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while they were with the famiL Employment security officers had been
sent out to look for work. Man, f the volunteers for the programs had
been from the lower socioeconomic level. Even where there had been com-
pulsory attendance, as for bureaucrats, there had been a satisfactory response
to programs which they felt met their needs. Mr. Adams thinks that we
frequently overemphasize the factor of poor motivation as an excuse for
bad programs.

Other Topics

Other topics, discussed and developed more fully in succeeding sessions,
were:

Who should be the targets of continuing education in the field of mental
health?

The need for an interdisciplinary approach to health education at all
levels.

The need for redefinition and expansion of medical roles.
The organization and financing of continuing mental health education.

SESSIONS 3 AND 4

Distinction Between Target Group
and Kind of Continuing Education

It was suggested that at least two different kinds of continuing education
are needed for two different target groups. On the on, ,e the
needs of the professionals from the four core mental health disciplines
psychiatry, psychology, psychiatric nursing, and psychiatric social work.
On the other hand, there is the need to educate further the so-called
subprofessionals or aides.

The development of effective continuing education of the paraprofes-
sionals and others not from the mental health professions was identified, how-
ever, as a major obstacle. The question was asked : Will professionals permit
the factoring out of knowledge that has traditionally been uniquely their own?

Motivation

A suggestion that motivation might differ quantitatively in terms of the
two target groups was rejected, but it was suggested that there was a quali-
tative difference. There was, however, some difference of opinion between
those who felt that professionals were very highly motivated, in order to
keep up to date, arid those who thought that opportunities for continuing
education and staff development were among the most important factors in
maintaining staff at all levels. studies were quoted to support the latter factor,
and it was felt that this factor indicated the importance of continuing educa-
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tion for the subprofessional. The low salaries of psychiatric aides was noted
by Dr. Ray as being an inhibiting factor in their continuing education.

Suggested Methods or Techniques

Effective methodologies and techniques suggested for possible use in cer-
tain circumstances included the following recommendations:

A greater effort should be made to use relevant published materials.
Extracts of articles of significance to small groups with particular in-
terests might be compiled to meet the need. In this way journals for
paraprofessionals, for example, might be developed.

More extensive use of television should be encouraged to present visual
models of techniques, etc.

Recognition should be given to electronic distributive techniques, i.e.,
radio and telephone, as important means of developing essential two-
way communication.

Group discussion rather than didactic presentation of material should
be considered. It represents a method of learning in which there is
emphasis on the full participation of teacher and learner in both the
planning of the educational process and in developing the content.

The group elaborated on these points. The overemphasis on the lecture
method as thought to be due to the familiarity of the lecture model.

Challenges for Education

Two challenges were identified for continuing education:
1. Thu ,wovision of new knowledge, skills and in some cases, changes-- (:)f

attitudes for the subprofessionals concerned with the field and for 3,ro-
fessionals not directly in the field but related in various ways to it.

2. The accomplishment of an attitudinal change among the mental hth
professionalsan acknowledgement of the need to expand and redne
the medical model.

Mr. Adams in particular emphasized the need for a community-orie=ted
model. To some extent the patient-oriented model was thought to :E-e
rationalization. Dr. Cohen thinks that NIMH is closely identified withth
medical model that needs to be changed.

Dr. Ray arad Mr. Prosser both emphasized the need for parsimonFiin
anocating resolrces. Dr. Ray indicated that there may be a danger in
emphasizing reeducation. With the growth of population and the insmEi-
cient output of professional personnel there is need to utilize manpovwex
in all fields whkh have contact with human problems.

Educational Tasks or Goals Redefined
Discussion centered on the distinction between two, different tasl,Ls for

continuing education. Should we take continuing education, fn the
text of this conference, to mean the inservice training and education:al all



those in the field of mental health and those closely related or should we im-
pose on continuing education a major task of social reform, the stimulation
of communities to bring about change and reform?

It was agreed that the group was concerned with both tasks. Dr. Ray
felt that continuing education could be seen as the avenue for problem
solving and others suggested that education should be task-oriented. One
task of continuing education, then, was seen to be the education or sensitiz-
ing of the power structure of the community. Dr. Pittenger indicated that
the leaders of a community meeting in a regular seminar can lead to changes
in a community. This had been indicated in the work of the Brookings In-
stitution. The obstacles to change were recognized however and, as Mr.
Prosser pointed out, change in particular is threatening both to the individual
and to the community. The other task, mentioned by Dr. Cohen and Mr.
Adams, is to increase the community orientation of physicians and psy-
chiatrists, that is, to redefine the medical model. Mr. Prosser mentioned an
instance in which this had been successfully achieved : through the influ-
ence of the funding agency an individual psychiatrist had been "educatec'
into first accepting and then recognizing the value of community psychiatry
and making better use of the manpower resources available in the community
through delegation.

Appropriate Resource for Training Programs

The question of the most appropriate agency for organizing training pro-
grams was discussed.

Mr. Adams indicated that during the past 10 years the Federal Govern-
ment had given a lot of money to various universities to establish various
types of training projects. This had been done in an attempt to involve the
top experts. The money had thus gone to the traditional academic depart-
ments. This had been done in numerous programs and it had not worked.
In very few instances had universities succeeded in establishing continuous
training programs. They were research oriented rather than task oriented.
They were not really interested in establishing sustained training programs.
They were not geared to it. The money should, in his opinion, have gone
either to the extension division or continuing education departments of the
universities or to local agencies.

Consideration should also be given to the establishment or stimulation
of new agencies in order to make new relationships possible. Dr. Garrison
pointed out that some joint funding of the training institution and the
agency perceiving the need might be worked out. On this point it was
recommended that consideration should be given to funding the most
appropriate institution for any particular program for any of the various
groups that need it, e.g., inservice training of professionals, training of sub-
professionals, training of professionals outside the field. Dr. Pittenger said
that the initiative for any particular program may come from any agency
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or institution and that there were considerable local differences in the uni-
versity's concerns with possible programs. He stated that we could not say
where funds should go in any particular case. The traditional NIMH
approach of project funding was approved, but Drs. Sip le and Howery
emphasized the importance of full and early consultation between the
agency perceiving the need, other local agencies, the university, and the
Federal agencies. This should take place before program design had been
developed and frequently even before money is granted. Dr. Sip le stated
that one common difficulty is that local agencies are aware of the danger
of losing all initiative and control to the universities if they approach them
at too early a stage.

Mental Health Services and Neighborhood Health Centers

Dr. Sip le pointed out that the creation of neighborhood health centers
raised the question of where the mental health component should be fitted.
There was very little consciousness of the need for mental health services
in these centers. He posed the problem of who should undertake the mental
health duties in these centers and how should they be trained.

This raised two issues: First, the necessity for a redefinition of the role
of the psychiatrist, which had already been discussed. Second, as the chair-
man and Dr. Sip le pointed cut, the boundaries between general medical
services, mental health services, aud other welfare services were breaking
down. There is a great need for people from all these fields to get together.
Mr. Rhodes indicated there might be a call for a new physical structure
for all services that sustain people, including possibly education. Dr. Cohen
cautioned that if we focus too directly on planning either services oc pro-
grams in isolation, we may find that we are planning for obsolescence. Mr.
Prosser emphasized that we must relate mental health to the other medical
and welfare services. The chairman indicated the need for basic information
centers to be included in any centers that are provided. He also pointed out
the need for preventive mental health services in the family situation.
Mr. Prosser emphasized this point and said that we must not wait for peo-
ple to come into the clinics but go out into the communities, applying mental
health knowledge and seeking the cooperation of all in close touch with
human problems. Mr. Prosser then mentioned the difficulty involved in
advising an architect in designing the construction of a mental health center
at the present time. The only way is to provide space with a flexible interior.
Flexibility is the essential requirement. Dr. Cohen underlined this : the only
way to plan is to plan for change.

Mental Health Services and the Political Process

Dr. Ray emphasized the need kr education in tile political arena: the
political answer to problems is to build a building rather than to tackle the
real manpower and training problems of the present.
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Dr. Sip le, on the other hand, indicated that in some States the legisla-
tors are concerned with the establishment of flexible laws to meet the new
needs of mental health services. Mr. Prosser said there was a need in many
cases for a change in attitude within the professions in the field. There was
a traditional prejudke against politics as being "dirty". We must however
use the political expertise of the politicians and help them appreciate and
use the expertise of the mental health professions. Dr. Gaskill pointed out
that the communication process tended to be more effective in small States
rather than big ones.

There was general agreement that every effort should be made to encour-
age regional planning groups such as SREB and WICHE to be conscious
of the needs of mental health services and training. It was recognized that
these bodies were already doing much good work and the establishment of
similar bodies in other regions was to be encouraged.

Suggested Priorities for NM

In attempting to develop a system of priorities for the use of NIMH,
Dr. Cohen made a tentative suggestion as indicated in figure 1. This was
generally accepted by the group, although it was recognized that one must
plan for change. There might be opposition from conservative professionals

Priority
No. 3

Out.Patients
Departments

Priority
No. 2

Sick
Patients

Priority
No. 1

Healthy
Citizens

Figure 1.SCHEMATIC PRESENTATION OF PRIORITIES FOR CONTINUING
EDUCATION
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to such a scheme, and we do not know yet what the effects of the establish-
ment of the community mental health centers will be.

Further, although the nonpsychiatric professions are rated second in terms
of priorities, their importance, particularly those of the physicians and clergy,
was acknowledged. It was recognized that these are the groups that receive
the greatest number of first referrals and that they play an imporlant role
as gatekeepers. It was emphasized, however, by Mr. Prosser and Drs. Pittenger
and Sip le that a misguided goal of continuing education is frequently seen
in the attempt to turn the police and clergy into psychologists and social
workers. The sanctions of these groups must be recognized as being different
and there must be mutual respect for the individual in his professional
identity in any training programs.

Mr. Rhodes suggested the NIMH should hold more conferences such as
this of all those concerned with human problems and that it should dis-
seminate information about new techniques in continuing education to the
field as a whole.

In attempting to synthesize its thoughts on the last 2 days of the confer-
ence the group attempt.3d to identify certain broad principles which NIMH
might use in framing its policies and certain broad groups, or target groups,
for whom continuing education programs might be planned :

GOALS :

1. Develop interdisciplinary approaches in training among core profes-
sionals.

2. Encourage regional cooperation and additional planning groups such
as SREB and WICHE.

3. Identify national leadership groups and individuals.
4. Provide diversification and flexibility in program formats.
5. Develop cooperative activity with the field of welfare programs and

training.

TARGET GROUPS :

1. Interdisciplinary professional mental health groups.
2. Nonprofessional personnel directly concerned with the field of mental

health.
3. Nonpsychiatric professionalsdoctors, lawyers, clergy, teachers.
4. New types of mental health personnel.
5. Community leaders and/or politicians.

SESSION 5

Identification of Power Structure Within a Community

The group accepted within its terms of reference the discussion of con-
tinuing education for social action. One task then was to identify the power

143



structure. After discussion it was accepted that the nature of the power
structure varied from State to State. In some States power appeared to lie
in the acknowledged community leaders. In others, action seemed to come
from the party political structure. In all States, however, the importance
of the top administrators, particularly those in charge of finance, was
recognized.

Planning on p Regional Scale

Dr. Sip le stated that there was a &connected view of planning for mental
health between regional, State, and local levels. Sometimes the planning was
effective and sometimes not. He suggested the possibility of NIMH making
grants to States to consider health and welfare activities and training. It was
reported that this had been done on a regional basis. Dr. Garrison pointed
out that there is a difference between making grants for planning per se,
which NIMH has done, and making grants for the planning of educational
programs for carrying out plans. Mr. Prosser commented on possible political
overtones to the training of policymakers. Dr. Sip le, however, felt that the
funds could be made available to the States without any form of dictation.
Dr. Gaskill indicated that WIGHE and SREB have been doing this type of
thing for some time on a regional level and, further, that the amount of
change in Colorado over the past 10 years has been fantastic. Of course, as
he also pointed out, the South and West started from a lower socioeconomic
level. Dr. Ray emphasized the need for regional structures such as these to
be more widely recognized, in terms of their social function, and institu-
tionalized. He felt that NIMH should assist such bodies even more than
it has done.

Need for Training of Public Administrators

A need for training on a broad sociomedical level for top administrators
at the regional level was expressed by Dr. Sip le. Drs. Gaskill and Ray agreed
and further suggested that there was a need for this at the State level as
well. It was again stressed that the emphasis must be on the top administra-
tors. Dr. Webster suggested that institutions with experience in training
pu'olic administrators, such as the Brookings Institution, might help develop
such programs. Mr. Prosser suggested that NIMH should encourage States to
send top administrators to sensitivity training. Dr. Garrison said that it
might be possible for NIMH to hold a series of conferences.

Cooperation at the National Level

The need for close cooperation between organizations at the national
level was emphasized by Dr. Webster. The need for a greater degree of
collaboration between granting agencies, as boundaries overlap, was also
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emphasized. On the other hand, there is a danger in this that one segment
of the field might lose out financially. As Dr. Sip le pointed out, mental
health does not want to find itself in competition for funds with such
projects as clean water and clean air.

Evaluation

The subject of evaluation was discussed as it was recognized that, in
any competition for funds, an evaluation of the effectiveness of programs
of continuing education in mental health is crucial This was recognized
to be a critical issue, since true evaluation, even where it is possible, is
very expensive.
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SESSIONS 1 AND 2

The opening question presented to the group was: What are the ob-
jectives of continuing education? Dr. Sutherland commented negatively
on the morning session as an example of what not to do. He said it is
necessary to get away from such wornout phrases as adult education and
continuing education and to develop more interesting programs and ideas.
The Jaycees, in his opinion, have developed a fresh approach to involve-
ment in learning.

Selection and Development of Personnel

Dr. Smalley noted that one of the speakers said that facts and knowledge
are multiplying rapidly, but that he also asked what kind of man is being
produced? Not only what he should know, but what kind of a person he
should be. We must develop a concept of what man is to be and develop
programs to make him the way he should be. We have to develop a new
concept of programs.

Dr. Simon added that the speaker had touched on the difference be-
tween training and selection. That is, should we be more concerned with
training or with selecting the right kind of people? What use are models
of other people? For example, take Goodman's work at Berkeley on selection;
he points out that we must improve our skills in selection as well as
training in order to get the kind of man we want. Dr. Prestwood expressed
his belief that there is too much concern with teaching technique and not
enough with learning. The personal touch is lost in training. There is a
tendency to be overcome by techniques rather than to concern ourselves
with humanizing factors in continuing education. Dr. Simon added that
one constraint that has led us in this direction is government and business
involvement. Technology is emphasized; jobs are too tightly defined; and
training courses are too rigidly controlled. In the professions where person-
ality and judgment are required, teaching is still being geared to the tech-
nology instead of the personal qualities that are needed. But some people,

* Group leader session 5.

146 to.,



Dr. Earltfy said, want only technical training and not an education. If you
remove the technical props, Miss Walsh asked, how do you assess needs
and skills?

Dr. Winston commented that continuing education seems to continue a
system that is not very good in the first place.. He suggested that perhaps
we. are faced with tne need to reassess roles. He noted that many "sick"
people are im oFrged_ LT the mental health professicm, and suggested that
we need to lool crically at the kinds of people that the educational sys-
tem is prornotiin Have we allowed teelmical devimes and procedures to
select people who-should not be in the mental health field or in education?
Just because a person has a degree does not mean he -;-s qualified. Dr. Earley
pointed out that the Eoln- core professions in mental health did not originally
require a degree; are4 that we must protect the professions by requiring
the necessary educationand training.

Dr. Prestwood commented that the speaker at the morning session said
that technical training becomes obsolete in 5 years. If this is true then the
education of doctors is obsolete along with the rest. However *there is a
difference between doctors as technologists and doctors as humanists. A
doctor will never be obsolete if be is able to learn and is a "good" person.
This raises the question of why only 15 percent of physicians participate
in confeiences. If men are to be life-long learners and human beings, they
will have to continue technical training on their own and opportunities will
have to be provided to them. Dr. Earley asked whether he was saying that
physicians engage in more self-education than other mental health workers.
Dr. Prestwood replied that doctors in hospitals do better because they face
group pressures. Lawyers do better because they are in the public view and
are forced to keep up with legal developments. However the professional
mental health worker often works in relative isolation or as a member of a
team that knows little about his specialty. Dr. Simon added that one ex-
ample of this is medical training where psychologists are not solicited to
teach courses in psychology, the assumption being that psychologists tend
to be independent and run their own courses.

Dr. Sheats suggested that one of the problems implicit in this discussion
is the matter of finances. Legislators seem to think that training should
be self-supporting because professionals gain from it. Legislators must begin
to realize that society should be willing to pay for this education for society
reaps the ultimate benefit. Moreover, in the mental health field, many of the
professionals cannot afford the cost of continuing education. And too often
such education, if offered, tends to be a package deal instead of encouraging
individual learning. It fails to touch the problem-solving approach which
would involve learners.

Dr. Smalley said there was a parallel in social work. Class work provides
the background for field work; and work in one area contributes to the
other.
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Encouraging Involvement

Dr. Earley mentioned one experience ii ?noblei solving in Pennsylvania.
When they got through, the community diinotihd th.----Tuggested solution.
So it is also a matter of being willing to mLurf..ett the stohtion which is the
result of the problem-solving process.

Mr. Ward said that there doesn't seerrr z 1e eneui-T coordination be-
tween what is being done and what nee& ito don.-Mtere needs to be
better feedback. The State people do not=aata-- locallf:roups. Moreover,
there needs to be more involvement with_ cEic reta 1t4-ion rather than
mental health. Projects of lay groups ase-too .13%-;; theFmeed to be pared
down to manageable size. Dr. Earley felt &(1.1t r±issue ismot failure to get
support for programs in retardation; rathPrr -±...ii....-..oncerraffor the fact that

legislative committees do not understanth dm_..-Iproblems or rely only on
professionals for advice. Mr. Ward added_ IE.= there is:a need for public
relations men to sell good programs, not curly' to legislatures but also to the
public. The public really does not know ar-much as professionals think is
known.

Dr. Prestwood suggested that involvement requires that the professional
first recognize the learning need within himself. Dr. Earley asked how
we get the disciplines in the university or in agencies to work together.
Dr. Simon replied that Dr. Kraft at Fort Logan found that it was not
easy; the disciplines had to figure out how to work together before anything
could be accomplished. Selection of personnel committed to cooperation
is one way to insure working together. He then added that if the disciplines
are brought together for training, what do you train them in, what dimen-
sion do you use? You can go in one of two directions: either you can group
the four disciplines together around a common subject or teach each of
the subjects in each field.

Dr. Earley added that communication takes time but by working together
you learn to discuss the kinds of differences that we have been talking about.

The many levels of interdisciplinary action, were pointed out by Dr.
Sheats. He added that we have much success already at a.11 levels, from
top professionals to subprofessionals and volunteers. However, he believes
that in random groups the task is to decide what disciplines should be
included. In group dynamics in Lewin's day, the early 1940's, the par-
ticipants wanted to get in on feedback sessions; possibly this is applicable
to this question. However, Dr. Prestwood said he was not so sure; evaluation
sessions usually skim the surface and do not involve people in a meaningful
response.

Dr. Earley remarked that in his early days, when he was circuit riding
in Michigan, training professionals in remote areas, he found that the
wives of the psychiatrists wanted to know the same things that their hus .
bands were getting from the courses. Dr. Prestwood added that several
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years ago, in a program in Oregon, they got tile whole comn '_inity in-
volved. The community agencies were asked what they wanted of the
experience and asked to provide equipment and 'instructors, etc. Tl-ty had
a terrific turnout and support. Dr. Earley asked him how they est-Jalished
their contacts? Ha replied that they had built them up over the years,
and that they felt that they were actually filling a need.

Dr. Simon noted that many programs meet initial resistance and asked
what do you do then? Dr. Prestwood answered that they had one indMdual
who gave trouble. They got him involved and developed a Eason with him.
Now he is one of the best supporters of the program. So many experts go
to a community and just lecture. They do not ask the community what
it needs and therefore never attempt to make the program relevant.

Techniques and Continuing Education

The topic of techniques, including the use of TV, was raised by Dr.
Earley. Dr. Winston replied that he thought TV is underused and under-
estimated. Mr. Ward added that it needs to be used in more creative
ways. The best tapes should be available and interesting techniques used;
but most importantly errors in presentation should be cut down and the
latest information presented. Unfortunately, Dr. Prestwood noted, there
is a tendency to do on tapes what is done in other media. If TV tapes
have special merit, why is not something being done to maximize the
contribution? There is not much point in reproducing a method which is
already deadly dull.

Miss Walsh asked how we can get around the authoritarian approach
in teaching. Dr. Smalley commented that the technique must be appro-
priate to the goals of the program. Dr. Earley urged that not all of the
old ways be disregarded entirely; some of them have been very effective.
Perhaps, Dr. Smalley said, we need to malse the tapes and other techniques
more professional. Commercial companies make good use of professional
actors to drive points home and those actors do not need to have a real
understanding of the lesson. Dr. Sheats added that he had seen some films
on law that are excellent. And there are films like "Three Faces of Eve"
that have been used successfully and extensively. Dr Earley said that he
had seen some good amateur films made by students and professors. These
pull in the students and force them to look at themselves and at each
other. Everyone gets in on the project; it can be very constructive; no one
feels picked on. It was pointed out by Dr. Sixnon that many places are
loaded with equipment but it is poorly used. Dr. Earley agreed and added
that inasmuch as the equipment is expensive you have to be sure it is used
to the best advantage. The job however, can be done without equipment; the
teacher is more important than all the gadgets in the world.
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Ogher Elements in Effective ContinuEng Education

Dr. Earley brought the discussion back to the issue of what is effective
in continuing education. He reported that he tries to teach small groups
in the hospitals but it never seems to work. They don't respond. Perhaps,
Dr. Prestwood suggested, competition is a problem; competition between
the professional groups and different levels of groups.

The case method of presentation seems to be effective, but the primary
problem is with lectures because the participants are not involved.

Dr. Winston noted that it is surprising how much responsibility people,
even volunteers, can take. Dr. Prestwood noted that during his professional
training, volunteers just didn't or were perhaps not permitted to take

responsibility.
Dr. Sutherland reported on a study done at the University of Chicago

where an attempt was made to interest school consultants in further train-
ing. A weekly seminar was held; and each participant selected for study a
child whom he thought was normal. The seminar proceeded with the task
of finding out about a normal child's behavior rather than studying problem
children. This turned out to be an excellent inservice training program
because it dealt with everyday problems. Normal children turned out to be
very unique individuals with complex problems. This experience proved
to be stimulating and enriching.

One thing we need to remember, Miss Walsh said, is to show respect for
what the participants already know. If you start with what they know, you
can build on that to help them recognize areas where they are weak or
totally inadequate. By that time their confidence is supportive. Dr. Simon
agreed: some inservice training is so threatening. The question is, how can
we cut down on the threat. Many of the professionals are "gods" in their
communities or hospitals. It is important not to degrade them, yet very
often this is exactly what happens in unplanned offerings.

Dr. Earley noted that it appeared that learning blocks are the biggest
problem. There is also the problem, Dr. Smalley added, of overlapping be-
tween agency and university involvement in education programs. The uni-
versity tends toward broad general education, while the agency tends to con-
centrate on specialized skill training. Dr. Winston said that he did not think
that the problem is as great as suggested. He thought it was more a question
of the professionals thinking of themselves as competent and not needing
any training. They fool themselves and bluff their way in lay and professional
circles. Dr. Earley commented that attitudes among mental health profes-
sionals seem to be worse than in other professional fields.

The question of how sensitivity groups are used was raised by Dr. Suther-
land. Dr. Winston said he believed they are used extensively, but there are
differences in the way the term is used. Dr. Sheats said that sensitivity groups
were not originally used for therapy but were used in problem solving and
task-oriented groups. Now there is a bit of confusion as to their purpose.
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Also there are positive and negative feelings about sensitivity training- .that
have developed over the years.

Mr. Ward_reported that in a conference in Denver where Jaycees :::.rom
across the country talked about problems of mental health a bit of sensitvity
training was used. Because the participants were carefuily involved, this
turned out to be one of the most stimulating conferences he has, ever
attended.

It was reported by Dr. Winston that in running their programs they have
learned several things. Lectures tend to be boring but tours of the hospitals,
etc., have aroused great interest. In the discussion sessions the earlier
exposure to the facilities did much to get the groups talking. There are
plenty of ways to get to the heart of the matter besides lecturing.

Dr. Simon said that you lose many people by trying to inform or teach
people before they go into a discussion session, like this morning. Let
learners work before you try to teach them theory. Dr. Earley stated that
the example might be restated: We put personnel in the wards first and
let them face patients and problems. Miss Walsh reported that they had
tried this procedure with nurses. It decreased their spontaneity at first but
it came back. They were put in the hospital with very little instruction; but
the instructors tried to help them individually and as a group as they went
along.

SESSION 3

Responsibility for Developing Continuing Education
Programs in the Mental Health Field

Dr. Earley stated that the deans of medical education are willing to go
along with the idea of continuing education as long as they do not have to
take responsibility for it. Whose job is it anyway?

Dr. Smalley said that it is hard to look at the total program and break it
down into its parts. One solution could be a series of noncredit courses or
possibly a degree program with some one person in charge, like an extension
program.

Dr. Earley pointed out that it is already difficult enough for medical
schools to maintain themselves, due to the expense of equipment, etc., and
it is even more difficult to provide a continuing education program unless
it ilas special support. Dr. Sheats said the public institutions are up against
the same problem in trying to provide educational programs. There is always
the problem in finding the support of professional groups. For example, law
supports itself but welfare groups cannot. It is generally assumed that the
student should provide for his own further education but this is not possible
on salaries such as are paid to most welfare workers. Ways of getting
financial support from local boards, etc., must be found. There has not
been that kind of support and as a result public institutions have not been
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able to provide the continuing education programs that are needed. It is a
case of the "haves" getting what they need because they can afford it.

Dr. Smalley said that there is money now, Federal and State. Proposals
can be submitted for worthwhile programs. Basically, however, the institu-
tions have to find the means to support good programs; and most institutions
do not make any profit on such activities.

Dr. Winston reported on a program in his Center that makes money and
has been able to build up a small nest egg for special educational programs.
He is not sure who should be responsible for educational programs gener-
allythe clinically or analytically oriented. General practitioners could
empty our hospitals if they had a little more training, but they must be
approached from a practical standpoint. Too often academic people do not
relate well to the practicing doctor. Dr. Earley commented that Dr. Win-
ston has developed a good continuing education program in Tennessee and
asked about the junior college system that is beginning to be developed in
most States. Dr. Winston said that they cannot wait for the junior colleges.
They are already selecting sub-professional mental health workers in their
programs and teaching them some theory and making group leaders out of
them. They use professionals only as consuitants. The group leaders can be
used to coordinate programs and do some of the tasks that professionals pre-
viously performed.

Dr. Sheats said that his group had been approached by the city of Los
Angeles to train citizen committees to inform the public. Unfortunately,
they cannot finance this. He asked if there were any Federal grants available
for this sort of thing. Dr. Simon replied that there were but it would have
to be identified as a model program, and asked if he anticipated that the
program could be developed as a model. Mr. Ward said that it is a form
of continuing education.

Dr. Winston reported that a local program in his area provided a 1-year
training program for college students who wished to be mental health work-
ers. Philadelphia has a similar program of training young people to work with
mental patients; it is an extension of their education. The program is focused
on employees called social therapists. We are or should be training new
kinds of people for new types of roles. Unfortunately, Dr. Simon said, credit
cannot be given for this kind of program. Dr. Earley asserted that education
needs to lead people into new fields of interest instead of being irrelevant to
any or all inte

Another possibility, mentioned by Dr. Sheats, is combining Office of Eco-
nomic Opportunity programs and junior college programs to train mental-
social-health field workers.

Definition of Continuing Education

Miss Walsh suggested that the group needed to define continuing educa-
tion for its purposes. Dr. Sheats said it could be described as any education
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beyond high school. Dr. Winston said, however, that there is confusion be-
tween professional and personal continuing education. Dr. Simon agreed and
said it could be defined as relating to any person who wishes to further his
education in a profession; but there is also education with a different empha-

sis, over and above professional training, as for example the nurse who takes
additional training in the field of hospital administration. The latter type of
education is not recognized by NIMH in terms of funding projects. Money

is currently provided in three categories onlyprofessional, general, and spe-
cialized education. Unfortunately the funds requested must somehow be
made to fit into one of these categories. Dr. Sheats said that this differentia-
tion is unlike that usually made in extension divisions of a university and
therefore can create misunderstandings.

Obtaining Funds

Dr. Sutherland pointed out that there are possibilities of securing private
foundation money. He reported on a program planned to help families with
decision making, using zounseling and enlisting the aid of the family service
agencies, which provided matching funds. They found that the foundations
do not want to be told what to do with their funds, so a plan was devised to
educate the foundations and, incidently, the program planners. Representa-
tives of the foundations were invited by the university to educate them. In the
process, the foundations saw that there were real gaps .in their continuing
education programs. The university also found out what the foundations
were interested in and that they, too, have limitations in their interests and
funds. The same method could be used to reach other decision makers, like
legislators or the people who hold the money. Dr. Sutherland, when asked
to be more specific about his procedure, replied : (1) Invite three or four
legislators and ask them to tell the university people what they believe the
future of the State to be, etc. Find out what their interests are. (2) Bring
them together with politicians from other States where there are good pro-
grams and good supprt. Eventually the talk will get around to the differences
between States; and the views of the more sophisticated legislators will rub
off on the less sophisticated. (3) Interest developed would hopefully result
in questions on research and programs being asked. Mr. Ward noted that
the Jaycees have done this in Georgia. They conduct State and national
seminars to which legislators are invited. Dr. Simon said that the reverse
can also happen. Sometimes legislators will arrange for staff educators to
go to their States and talk about mental health programs. It can work both
ways, with both groups of professionals becoming better educated concerning
the problems. There is a problem of identifying federal funding sources to
determine what program "fits" and what doesn't.

Dr. Sutherland pointed out that there is a possibility of getting partial
support from private funds, as in the program he reported.

420-039 0-71,----11
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Extension Programs

Miss Walsh asked whether continuing education programs should be
separate from extension progrard.s. Dr. Sheats replied that in California the
two are tied together, but in some other States they are separate. He favored
an integrated program because you can then use the expertise of professionals
in generalized education.

Dr. Prestwood asked if there are arguments on the other side. Dr. Sheats
replied that some people feel that the continuing education program should
be integrated with the normal teaching load of the various divisions. In
that case the continuing education program in each department would be
included in the department budget. Some experts feel that they cannot
logically be divided.

Dr. Sutherland then asked if extension can work with the separate divi-
sions on their own ground. Dr. Sheats replied that the more you divide up
the problem, the less you see of its total dimensions. You begin to see the
university as being unimportant in solving large State or comprehensive
problems. You forget that it has a place to fill just because it has become
so fragmented. It doesn't make sense not to use the expertise of the
university.

Mr. Ward said that it appears that groups that can afford to pay for
them get the services of the university. Unless there is some coordination
among the professions for educational programs, in the extension department,
the poorer professional groups are likely to be left out.

Dr. Earley asked if business and industry come to the university extension
division for help with their programs. Dr. Prestwood replied that they may
come too often, with the result that there is competition for the services
or, worse, overlapping of services. A certain amount of coordination is nec-
essary. Dr. Sheats added that the Federal Government can insist there be
no overlapping among groups coming to the Federal agencies for money.
Proposals are sometimes sent back if it appears that they would be in con-
flict or competition with others. Dr. Winston added that the different needs
of different groups should not be ignored and to wrap them up in one
overall program could be disasterous.

Dr. Sheats commented that the burden of coordination should fall on the
State, but seldom does. When there is decentralization there are apt to he
too many gaps.

Dr. Earley noted that in Pennsylvania there are many areas and groups
that are left out of good programs. Still, Dr. Winston said, an overall pro-
gram must allow the separate groups to have an identity and to belong
to a region of its choice.

A question was asked : Why isn't the expertise of the educators, especially
the extension people, used in developing programs? Dr. Earley answered
that the history of education has prevented it. Only recently have educators
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had anything to offer other professional groups. They have not been called
on because people have an obsolete image of education. Dr. Smalley added
that the professional groups also want to be sure that they control the pro-
grams, especially the quality of the information that is taught. Often they
feel that they are best qualified to handle their own educational programs.

Dr. Simon stated that we need to go to the extension people and ask for
help. Dr. Winston added that we can learn a lot from industry which is
assuming an important role in education; they are doing a lot of it. "And,"
Dr. Sheats remarked, "why not, if the established institutions are not doing
a good enough job? Industry could well take over. Many task forces do a
good job. Perhaps they need an overall plan, but they have a strong point--
efficiency." Dr. Smalley remarked that efficiency has to be related to a goal.
Many ways to do things may be needed, even if some of them are relatively
inefficient. Dr. Sutherland pointed out that industry isn't flawless. It spends
and wastes a great deal of money. On the other hand, education has done
remarkably well on very little money. He also expressed impatience with
task forces made up of bright young men with little experience or insight,
who prepare impressionistic data, and come up with shallow results which
they then release to the newspapers. They may actually do more harm than
good, though perhaps they may act as a stimulant and prevent procrastina-
tion on the part of professionals and educators.

SESSION 4

Continuing Education and Community Mental Health Agencies

Dr. Earley asked how the many different elements of a community mental
health agency can be brought together. There is a mandate from the Federal
Government to train several kinds of professionals. How can we determine
what programs belong in university programs and which may belong in
agencies such as community mental health agencies?

Dr. Winston replied that he felt that the big problem is drawing lines of
authority within the established agencies and divisions. Dr. Earley added that
there must be a change in attitude towards centers trying to provide pro-
grams; although it is hard to know what to do in community center programs;
Dr. Winston questioned whether it is best to build completely new and in-
dependent programs or coordinate programs within existing structures.

Dr. Simon said that five essential elements are required in the develop-
ment of community mental health centers; one is consultation. He noted that
new programs sometimes leave out some essentials. He suggested that the
centers should also serve as a training laboratory.

In response to the question, "What is being done in California?" Dr.
Sheats reported that the centers have been useful as part of the programs
in extension education.
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Expanding Programs Into New Areas

Dr. Prestwood asked how you set up programs for many different kinds
of people and problems. Dr. Smalley asked if you develop new disciplines
or train a new type of mental health worker. Dr. Earley said that it seemed
as if we must since there are not enough to go around and because there
are not enough professionals. We need something in between.

Dr. Sheats suggested that citizen action committees ought to be interested
in all sorts of professional centers, with groups to tackle various problems.
Dr. Earley replied that sometimes the groups do not seem to be related.
He suggested the need for a different type of professional than we now have.
At present certain problems are almost untouched by the professional dis-
ciplines, problems such as mental health and school success among children
under 5 years. There are not any "pros" in Headstart in Pittsburgh because
th .e3re aren't any professionals who understand that kind of problem. Dr.
Sutherland suggested that preventive mental health programs be discussed.
He noted that there are summer enrichment programs for elementary chil-
dren; they learn to function better in the school atmosphere. This has turned
out to be a meaningful experience for the children.

Dr. Winston said that we do not know very much about preventive
psychiatry, partly because one cannot know in advance whether a child
or adult is going to be sick. Dr. Sutherland suggested this matter be tackled
from another viewpoint. He asked whether there were more or fewer cases
of mental health problems as a result of the community 0E0 projects?
Dr. Simon replied that it is hard to tell because one does not know how
many there would have been otherwise; and because the people at this
social level move so frequently in and out of the area and the programs.
Dr. Baxley pointed out that it is not possible to do effective studies in this
area as in communicable diseases.

Dr. Sutherland suggested that one of the principles of prevention be
used; that simple tasks be taught which, if accomplished, make the Mdi-
vidual better able to cope with the world.

Dr. Winston remarked that perhaps one reason why our patients stay
in hospitals for such a long period of time is that we try so hard to keep
them in. In one study, the group which was encouraged to stay actually
had a much higher percentage of dismissals than the ones who were encour-
aged to leave. Dr. Smalley said that she had experienced opposite results.
A high percentage of patients who were out on their own with the aid of
a social worker, made a successful transition. It would appear that the
result depends on the definition of success. Is the goal to keep beds filled
and let patients live or exist, or is it to make them self-supporting and con-
tributing citizens? There are plenty of progrants which do the former.
Limited evidence shows that where there are more facilities and personnel
available, we seem to have more patients. This suggests that perhaps we
are coddling some individuals. In foreign countries and in communities
which do not have the facilities, the patients seem to manage fairly well
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without extended treatment. Dr. Earley noted that he has also been tempted
to suggest that some people produce the symptoms as a result of too much
clinical treatment.

Dr. Simon mentioned one study of expatients who were sent out to
work in ordinary jobs where other people did not know that they were
patients. They did not show symptoms while they were working but did
show symptoms upon their return to the hospital. Could it be that we
"make" patients? Dr. Sutherland said that the Hawthorne experiments
showed this to be true.

To a question about implications of this discussion for continuing educa-
tion, Dr. Smalley commented that she believed the necessary skills and
knowledge are available to develop programs in new areas including
preventive.

Developing Leadership

Dr. Barley then asked if we had proof of the ability to develop and
extend leadership skills. Dr. Smalley said that various methods to extend
leadership have been tried. Social workers and "certifiers" in the field of
welfare have been classified according to leadership skills. However, it was
discovered that the clients did not understand why they had to see two
types of workers to obtain a grant. The crossfire was great. Certifiers were
not qualified or did not have authority to answer cetain questions, while
social workers sometimes found themselves doing the job of the certifier.
The workload had to be changed. She noted that it is hard to make a
distinction between levels of performance. An element of judgment is
always involved and a nonprofessional cannot always be used.

Dr. Sheath asked if there is resistance to nonprofessional workers among
the professionals. He reported an experiment in a small town in which
team teaching was used with various kinds of people on the team. It
worked well, and insights were strong among the nonprofessional people
on the team. Mr. Pagano suggested that we have not thought enough about
levels of education; we tend to look at the subject too narrowly.

Dr. Simon asked whether we were in a position to talk about who should
have responsibility for a continuing education program. Dr. Earley re-
marked that one of the worst mistakes is to begin a program and then have
it fail because there is not enough personnel or money to see it through.
Dr. Sheats said that this is the point where an extension division can be
useful. If a training official is made available it is probable that he will be
used. But it is up to the professional groups to make one available.

Dr. Winston suggested that the professional could perhaps begin a hyphen-
ated position; he could take on the extension assignment as a part-time
responsibility along with responsibilities in another departnient or agency.
Mr. Pagano speculated as to whether the development of such a position
would bring about an increase in quantity and quality a training. Dr.
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Earley remarked that they had a competent director who developed many
programs but when he left the contacts he had made with the State hos-
pitals were lost. Professionals within the disciplines have been used but per-
haps an educator could better function in this position.

Dr. Winston asked how such an individual would be used in connection
with subject matter directors. Miss Walsh replied that this individual could
work with the specialists, developing programs around material they thought
was important. Resistance on the part of service directors is sometimes found
but Dr. Smalley said a framework exists within which it is possible to work:
it simply has not been used enough.

Dr. Sutherland suggested that perhaps we have built up a system of
roles which encourages competition. Dr. Smalley thought that there was
something more to it; a feeling of responsibility coward the subject. Dr.
Simon stated that you have to be careful on whom you operate. There is
some professional jealousy, for example, in the hospitals among nurses,
practical nurses, physicians, and administrators, etc. There is always a
certain amount of competition; and an educator would have to allow for
that in building a program. Dr. Sheats suggested that it is useful to pay
attention to the process itself. Some program directors are able to take
advantage of the time spent together while others are not. If the group
is working well together (process) its success is greater. Mr. Pagano, how-
ever, had some doubts; he noted that some people perform better in the
face of competition and anxiety. He also pointed out that some programs
have been able to avoid institutionalization while others have become bound
up in it. He cited HEW as an example of a rigid structure.

SESSION 5

Training Programs

Dr. Sutherland raised a series of questions about developing programs in
continuing education.

What proposals should be made?
Should a regional plan for training be developed?
Should regional conferences be set up?
Is a special State authority needed to administer or help programs?
Would it be possible to get support from the State commission on mental

health?
Is it possible to build a training program as part of a community mental

health center?
Should advisory review boards be established with responsibility to see

that training functions are properly undertaken?
Dr. Prestwood reported that in Califortha a grant was made for the specific

purpose of gathering data about the need for and availability of personnel
for mental health programs. It was felt to be important to ascertain the facts
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before developing a program. Research about the communities must be done
before universities begin to develop programs.

Dr. Sutherland suggested three policies with reference to developing appli-
cations for grants:

1. Gather facts about the needs hi the community,
2. Survey the resources of the university with reference to these needs,
3. Propose ways of retooling facilities and resources in order to meet the

needs.
Dr. Smalley said that the Council on Social Work Education has under-

taken a nationwide study of social work needs and resources in continuing
education. This is very important; before developing plans of action, we
should find out what has been tried in other areas. With such information
in hand, the council can develop guidelines for more effective projects.

Dr. Sheats suggested that this might be a function for national associa-
tions. He asked whether such associations could be persuaded to review
programs and provide guidelines; such efforts could in turn strengthen the
professional associations. Mr. Pagano said that the NUEA is a case in point.
Its role has changed completely as a rF:sult of one of its special projects. That
project used the association to span the entire field of adult education; the
target was the elimination of illiteracy. The first step was to see what pro-
grams and people were at work, and to evaluate these activities in terms of
future programs. This was done by means of a conference. Areas of need
were pinpointed; and people were assigned to hold similar regional confer-
ences. This project is carried on by the university, not by the Government,
although it is an HEW project. In the first year, grants were made for the
training and evaluation in order to rally professional support. During the
second year, a professional person was provided for, to carry out the program
in each region.

Dr. Sheath added that one of the problems that the NUEA program
hopes to lick is the here-today-gone-tomorrow character of most Federal
programs. Often the university or community is left with nothing after a
whirl-wind Government program has ended. The program uses existing
university personnel and hopes to guarantee continuing interest beyon.d the
term of the grant. Dr. Sutherland pointed out that this idea is applicable to
the mental health field and suggested that perhaps a start could be made
through the National Association of Mental Health.

Mr. Pagano said that another funding source is 0E0, through which
multipnrpose training centers have been developed. This is being done in
some places for the CAP program but could be expanded to include the
mental health field. The idea would be to provide unified training programs
for several levels of workers, combining the resources of NIMH and OEO.
Dr. Sheats said that one fault of many 0E0 programs was that the funds
went directly to the university to fund training centers which were not
tied to any of the professions. No one professional group felt responsible for
the continuance of the program.
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Dr. Smalley said that an up-to-date survey is needed of training programs
in mental health all over the country at all levels. Perhaps a grant applica-
tion should be submitted for this purpose. Mr. Ward said that some States
and regions have more projects and receive more grants simply because
they have better grant application writers. Dr. Sheats asked if it would be
useful in Georgia, for example, to build up continuing education at the State
and local level to follow up on the Jaycees national seminars. The money
could be used for regional or community meetings and for mazzrials, etc. Mr.
Ward replied that all these things are be done. The H required!
them to put down in black and white precia-k*rwhat they were going to do..
The grant was for a large program; in adalmt to the seminar in Denver,,
to which PTA and other lay groups were it 7ziv-d, it provided for State and
regional meetings and for developing S:mre leader's Izandbook and
pamphlets, etc.

Dr. Sutherland reported that this group samined to have ic'e,..atified several
factors about fundinrz.

There must be fact gathering first,
Groups and resources must be used relztqvt.= their potentiaL;
It is necessary to firk' out what is being dorz-Lall over the Nation,
It is important to include national professional organizations in plans

for grant applications to NIMH.
--Attention should be given to the multipurpose training centers.

Reeonal Organization

Dr. Sutherland then asked the group whether NIMH should help estab-
lir,h regional offices with materials and personnel as resources to which lay
groups could go for help. Should there be regional adult education specialists?

Mr. Pagano suggested that there would be limitations if such programs
were established in the Federal structure. It would be better to establish
it in institutions of higher education. However, he added that we need a
new kind of institution capable of dealing with long range as well as short
problems. What is needed is a consortium, combining the resources of uni-
versities, national professional organizations, community citizen groups,
State mental health authorities, and regional NINEH officials. Examples of
such an institution are WICHE and SREB. It might be a good idea to find
out how they operate, of course. However, there is the possibility that the
various components would be too busy to be interested. But perhaps a grant
could be secured so that an organization like WICHE could explore the pos-
sibility. A question was raised concerning whether the groups to be involved
at all levels would accept such an idea. The consortia are likely to represent
most heavily higher education institutions.

Dr. Sutherland asked whether it would be possible to obtain a recommen-
dation for a State level operation now? Dr. Sheats replied that there is no
lack of machinery as far as organizations are concerned, but there is lack
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of ability to use it effectively. He questioned whether it was not time to do
something from the bottom up instead of from the top down.

Dr. Prestwood suggested that the feasibility of regional meetings on various
tasks be explored. The regions which vary appreciably should be able to
express their individual needs; and a blanket plan could not allow for these
differences. The "chicken-egg" problem involved makes it difficult to say
whether a regional program should come first, in order to build the nattional
program; or whether a national program should. come first and thien be
broken down into various regional programs. Actually either unit could
initiate the meetings. One defect of the regional plan, if too narrowly deilned,
is apparent in the relative weakness of some areas. For example, CalifOrnia
and Pennsylvania have strong programs and surrounding States can hang
on to them to a certain degree. Of course, the strength of a program varies
with the director who may be stronger or weaker. In either case, we :need
to protect certain areas at certain times by providing a comprenensive
program in training.

Mr. Pagano commented that one requirement of HEW projects is that
organizations and agencies must be represented on the advisory committees.
He noted and agreed with Dr. Prestwood's recommendation that agencies
and committees be represented on the board, so that the power structure
of the region or locality be used. They must touch base with all the organi-
zations to insure adequate supporteven in the preliminary stages. This
guarantees communication among community groups before a project is
launched.

Problems in Evaluation

Dr. Sutherland posed questions about evaluation. Dr. Smalley said that
measurement is very difficult. First, there must be a sharp definition of goals
and clear decisions on methods of working toward those goals. The evalua-
tion must be made in relation to the goals. Mr. Pagano suggested sometimes
it is best to call on some committee to review the work of the project, so
that progress can be earmarked. However this is not the same as a critical
evaluation. Perhaps process recording should be included in the request for
a grant. A review of the process must be made at intervals. At the end
a formal evaluation should be made. However, rigorous research type
evaluation should be made only under certain conditions. The kind of
evaluation that is made must be appropriate to what is being evaluated.
There must be an attempt to look at what went on during the project as well
2S itS outcome.

Dr. Prestwood added that evaluation involves more than quantification;
there should be multipurpose evaluations. There are also different levels
of evaluation. He further suggested that there seems to have been confusion
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as togthe type of contimiing education participation :this conference group
is . a. g about

Dr.. Sutherland suggested that th e. term should include all _professional,
paraprofessional, voluntary, and laT groups working in mental health; it
sho3iii.,9 include all disciplines and aRoproaches to all levels of interest and
prolliem-soMng approaches in con 'tinning education.
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SESSION 1

At the first session the members of the group became acquainted with
one another and learned something about the background experience of
each of the group members. Dr. Feldman pointed out the wide variety
of backgrounds that the members brought to the group but also stressed
some of the areas of commonality which exist.

SESSION 2

The discussion was initially focused on the question : "What behavioral
changes in individuals can be reasonably expected in time-limited continu-
ing education activities? How can these be assessed or evaluated?"

Measuring Attitude Changes

Mr. Young opened the discussion by asking how the effects on trainee
attitudes can be determined a year or so after a program has been com-
pleted. Dr. Feldman responded by describing the pre- and post-conference
attitude measurement that the Western Interstate Commission for Higher
Education (WICHE", had developed under /contract with the University
of Colorado. Dr. Feldman also mentioned Lucy Zabarenko's more elaborate
system of nonparticipant observation teams which measured before and
after behavioral changes in a doctor's office.

Dr. Rosenow brought to the group's attention the fact that we must not
rely too heavily upon paper and pencil tests which purport to measure
attitude change. He cited some of his experiences as a member of the board
of examiners with the American College of Physicians. The gist of his
illustrations indicated that even very elaborate methods of observation and
measurement do not measure how an individual really feels "deep inside."
Dr. Rosenow summarized his feeling about evaluation by the following
remark: "There are some things that can be tested which do not count and
there are some things that count that cannot be tested."

Dr. Boehm questioned how much evaluation was merely a justification
for funds. Dr. Feldman agreed that for most grants some kind of evaluation
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is required and has to be built into the program; but he asked for opinions
about the requirements necessary for a sound evaluation. Miss Conrath
commented on several concepts of evaluation : e.g., the measurement of per-
formance, the measurement of the achievement of objectives, and the
irtez-,thement of efficiency in terms of input-to-output costs.

The discussion that followed culminated in the general feeling that
evaluation is a process and not a specific thing or theory. Change is an on-
going process and, therefore, evaluation must also be an ongoing process.
Dr. Hume elaborated on this thinking when she mentioned that the purpose
of evaluation is to provide information which will allow for more effective
interaction. "More effective interaction which overcomes roadblocks to
learning is what is desired in evaluations." Illustrating this point by referring
to Eric Hoffer's book The Ordeal of Change, Dr. Hume said that asking
people to change is asking them to go through an ordeal. Indicating some
agreement with the points mentioned earlier by Dr. Rosenow, Dr. Hume
felt that only in the daily process of interaction can the most effective evalua-
tion be made. It is there that the roadblock can be seen and overcome. Dr.
Boehm questioned if the ordeal of change which might apply to many
groups was a real problem for professional groups since they are self-
motivated and want to continue to grow and continue their education.

Relation of Motivation to Evaluation

The subject of the relation of motivation-to-evaluation was then raised.
Dr. Boyd, Dr. Boehm, and Dr. Rosenow were the major discussants. The
specific issue was: How do you make evaluations without discussing motiva-
tion? Generally, evaluations are used as parts of the reward-punishment
system, thus the motivation becomes primarily extensive. The unanswered
question was: How can evaluations be used to promote intensive motiva-
tion? Throughout these illustrations three basic themes stood out.

1. Evaluation is more than a test of retention. It is also a test of affective
change Affective changes are perhaps the most important changes in con-
tinuing activities in the field of mental health.

2. Meaningful evaluation can only be made if one is evaluating some
specific objective of the program. Each program has its own set of objec-
tives; even within a aingle objective there are varying levels of change which
can be evaluated. Therefore, no specific set of answers can be arrived at con-
cerning evaluation. Each program must determine for itself what objective is
to be evaluated and at what level change is to be measured.

3. The motivation-fear interaction must not be overlooked in making
evaluations. Both intensive motivation and the fear of change or of a
possible loss of status must be dealt with in such a way as to promote self-
improvement and continuing education rather than withdrawal or the mask-
ing of true feelings by the trainees.

The group's overall reactions were best summarized by Dr. Rosenow
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when he mentioned an ideal for doctors which is equally applicable to all
the mental health groups: "We want to set the doctor up with a method of
evaluation to assess his own progress."

SESSION 3

Generating Community Support for
Community Mental Health Programs

The question raised was: How can realistic goals and priorities be estab-
lished by institutions and agencies for continuing education programs?

Mr. Young, interested in the development of community mental health
centers, not just outpatient clinics, in his State, asked for ideas about program
development in continuing education. He wondered how to go about getting
professional support for this idea and how then to acquire financial aid from
the local businessmen and adequate use of facilities by the townspeople.

Dr. Hume asserted that the worst people to induce to assume leadership in
this matter are the mental health professionals. They work best in the back-
ground as consultants. It would be better for the professionals to teach
mental health concepts to the businessmen and then have the local business-
men take these ideas to the community. The other mental health profes-
sionals in the room agreed that it was the local businessmen and other
community leaders who should be the ones to "sell" the idea of mental
health to the community and not the mental health professionals. Some of
the points made in support of this idea were:

The local businessmen speak the language of the community.
Finding a procedure helps to involve the community with mental health

problems rather than give the professional the responsibility.
Professionals as the leaders try to indoctrinate rather than consult.

This must be avoided because the townspeople will not accept it.
Mr. Young asked how financial support could be obtained from the com-

munity. Dr. Hume suggested that a problem area in the community rather
than a population group be the focus of concern. Start with a problem and
bring the different groups of people in the community to the problem so
that the goal is to work on the problexn. Dr. Conant agreed, adding that this
would solve the problem of financing. Organizations would be more apt to
back the people who are working on a problem such as mental health. If
you admit that your funds are limited and pick out a community mental
health problem whose resolution would benefit the community, the project
will gain support.

Mr. Young was still concerned about the problem of getting the profes-
sionals and the townspeople to work together on a problem. Dr. Macht
recommended the utilization of the natal leaders in the community re-
gardless of what group they belong to. Dr.. Boyd suggested that one should
seek out the young professionals in the community. Dr. Rosenow suggested
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that those people who are aware of a problem be identified first and their
help procured. One must work with them and not fry to implement the
whole program at once.

Miss Conrath suggested that the difference between planning and opera-
tion should not be overstressed. Planning a program is a partnership and a
dialogue between the professional and the layman. In the operational stage,
it is only after plans have been laid that the professional plays a different
role than that of the layman. Dr. Tyler said that perhaps part of this process
of priorities between planning and operations exists because the public is
not taught to think of problems in terms of mental health, even within the
mental health field. Dr. Tyler recommended a three-step procedure for
generating community support:

1. Identify the problems ef the community.
2. Make it clear that we in mental health have something to offer.
3. Then they will come and seek help.
In identifying the problems, Dr. Hume recommended that rather than tell-

ing the people in a community what their problems are, one must listen to
them. Let them tell you and then clarify their concerns. Dr. Boyd said that
in such a cooperative process the names of who did what will be forgotten
but the commitment to mental health will remain. The affective experience
is more important than the intellectual experience. In this way, people
become eager to act.

Dr. Feldman recommended that in the early stages of developing con-
tinuing education for community health it is better to avoid the technie:le
of one limited contact or short lecture and to concentrate on long-term.
contacts which create effective changes. Mr. Young thanked the group for
helping him with this problem.

Dr. Rosenow referred to unfinished points about the problem of how to
develop appropriate integration and appropriate separateness of continuing
education activities which involve different disciplines and different levels
of experience.

Achieving Effective Communication

Dr. Feldman said that one of the major problems was to obtain effective
communication. Excessive concern with content often overlooks the real
problem in communication. Communication difficulties between doctors
and nurses is a good case in point. Dr. Boyd felt that part of the difficulty
in com.munication was due to the difficulty of interdisciplinary communica-
tion. He demonstrated this by the communication problems physicians experi-
ence in talking with surgeons. Dr. Feldman thought that it was important
for people to begin to talk together when they work on a problem. Dr. Boyd
mentioned that in community health work, as well as in general, the worst
thing to do in attempfing to overcome resistance is to defend yourself and to
support your pos n with statistics, "Keep your mouth shut and wait until
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they are in a jam. Then go and help them out. This is what will change
their attitude. Do not bowl them over with an intellectual approach." Dr.
Feldman reinforced these remarks by saying that example is paramount.
Help given where needed, speaks for itself.

Communication Procedures at the Conference

Dr. Rosenow turned the group's attention to the problem of communica-
tion within the present conference. He asked what the group thought of the
present techniques. His own comment was that the plenary sessions were
not extremely valuable to him. What did the group think of this method:
of listening to talks; engaging in discussion; listening to recordings? Was it
educational, did it help to solve problems, or did it accomplish both? Dr.
Feldman felt that it did accomplish both things.

Most of the members expressed some dissatisfaction with the process of
reporting back which the conference employed. They felt that the reporting-
back process was most useful when each group was working on a single
question and the group was highly task-oriented to that question. It was
felt that the present conference was on a more general and exploratory
basis and therefore reflection on development rather than reporting back
was needed.

Mr. Young stated that continuing education begins before the conference
by first finding out from the conferees what their problems are. Dr. Hume
suggested that one should ascertain whether the audience was uncomfortable
about the method used. Was it too limited?

SESSION 4

Training

Dr. Conant asked how mental health professionals can be trained to
act as consultants in the public schools. Dr. Hume recommeuded that in
speaking of mental health professionals we think not only of medical doc-
tors but also of psychologists, social workers, and psychiatric nurses. In
the ensuing discussion between Drs. Conant and Hume, the following
points were clarified :

It is not always wise to use the professional as the model for mental
health training; they are often too specialized.

There are different levels within which continuing education for
mental health personnel can be considered. Different groups of pro-
fessionals will function better at certain levels than at others.

Before selecting a professional group from whom you wish to seek
help, it is important to pinpoint the objectives of the training program
and then to choose professionals who can best help in fulfilling those
objectives.
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Dr. Feldman said that the major purpose in training people is to enable
them to act. If there are no jobs, training is pointless.

Career or Job?

Dr. Macht mentioned that one of the difficulties today is that at the
lower occupational levels in mental health, as in other fields, there is no
career potential; there are only jobs. Many of the jobs are just above the
poverty level in terms of rewards, he said. Vertical or horizontal career
lines need to be developed for these people.

Dr. Conant cited examples of how competent persons in a number of
different mental health areas were lost from the field because of a lack
of opportunity to advance. A lengthy discussion followed with each mem-
ber of the group offering ideas about how the relationship of training to
needs could be made more functional. While it was recognized that the
main ideas of the discussion related to basic training programs some were
also considered relevant to continuing education.

Field experiences must be built into training programs to buttress the
theoretical work.

At the lower manpower levels training programs must be designed to
fit field needs so that placement is a definite certainty.

What happens when you create hope and train people and then
they do not get jobs? They join the riots!

The training agencies must be involved in both field experience and
placement of trainees.

The field experience should mark the beginning of placement.
The people in the various fields of mental health should make their

expected manpower needs better known to the guidance counselors
of the public schools and not just to the deans and directors of their
training schools.

In view of resistance of professional groups to allow any of the
paraprofessional groups to develop, it must be kept in mind that
all groups have a need for status and respect.

Accreditation

The group felt that more flexibility is needed than currently exists in
the accreditation of work in continuing education. Dr. Feldman said there
is little or no opportunity for refresher courses for nurses who had tem-
porarily retired from the field to raise children. Dr. Rosenow thinks that
new educational tools will allow for more training on an individualized
rather than on a scheduled basis. He mentioned the forthcoming TV
tapes which could be mailed to people to play on their home TV sets
whenever they had spare time.

Refocusing more specifically upon accreditation, the group felt that
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there really was no need for postdoctoral and postinternship accreditation.
If evaluation is needed to keep some of the postdoctoral training programs
moving forward with the times, perhaps individuals with similar and suc-
cessful programs could be identified and could make site visits and evalua-
tion reports for one another.

Mr. Young mentioned that individuals below the postdoctoral level
eagerly seek participation in a continuing education experience. However,
he has learned that some colleges are reluctant to give even certificates of
completion of training experiences.

Discussion

Following a summary of the discussion by the recorder, Dr. Hume ex-
pressed the need for some kind of continuity and coordination of training
experiences for the trainees at the different training levels. She felt that the
coordination between the levels would become increasingly important as
the focus of mental health becomes one of public health rather than
individual patient care. The gap between the psychiatrist and public health
specialist is still to be resolved.

Miss Conrath suggested that the basic problem is one of continuity.
There is a need to develop an educational counseling service for practi-
tioners. She added that we must develop some systematic learning ex-
periences to strengthen weak spots.

Dr. Boehm said that the goal should be to have a practitioner in good
standing, not just a practitioner. Dr. Hume agreed and commented that
the purpose of continuing education is to insure continuous learning, not
a continuing program.

Dr. Conant indicated that the public schools are a prime agency for
preventive training in mental health. Making teachers aware of the prob-
lems of mental health among their children is important, she thinks.
Dr. Hume agreed but cautioned that even if there is excellent information
in a teacher training program, many teachers cannot transfer that infor-
mation to the actual. classroom. Thus, continuous on-the=j,,b training is
needed which translates classroom theory into classroom practice. Dr. Hume
also felt that summer work-study programs are important to back up what
teachers had learned in college. She added that purely academic work is
poor preparation unless it is accompanied by supervised experience in field
work.

Dr. Conant felt that teaching could move in those directions if State
departments of education and other accreditation groups would give more
credit for inservice training than for additional course work.

Miss Conrath maintained that the mental health agencies do not give
enough recognition to the benefits of field trip experiences. She also stated
that perhaps one of our greatest losses is that of not learning to develop
a positive attitude toward looking for help and guidance.
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Dr. Hume in summarizing much of the afternoon's discussion, asserted
that professional identity does not come from being in academia, but rather
from being in the field. It was important to plan and make suggestions
for fruitful field experiences and field placement.

In closing the discussion, Dr. Feldman asked the group, in preparation
for the final day of the conference, to consider any recommendations
they might like to make to people at the national and State levels of
mental health, and any suggestions they might like to make concerning
priorities or needs.

SESSiON 5

Coordination and Cooperation

Dr. Feldman opened the session with one word, "Well?" Dr. Hume
immediately responded by asking how many of the group had heard entirely
contradictory statements in the morning session? Was coordination ac-
complished at the national or the local level? Dr. Feldman thought it was
achieved at both levels. Miss Conrath asked for a definition of coordination.

Coordination involves day-to-day relationships, the coordination achieved
by professionals rather than that handed down from on high, was the
opinion of Dr. Hume. To pinpoint the definition, Miss Conrath asked
if this implied a process. Dr. Hume said it did, a daily process and went
on to explain that she felt that different levels involve different levels
of policy and that at the local level coordination can be very time con-
suming. She stressed that policyrnakers should not toy .with coordination
by fiat and pretend there has been coordination at the local level unless
there has been some.

Miss Conrath felt that different groups could be brought tugether through
continuing education. She thought that without trying to create resources
in every institution, continuing education could help communicate the
experiences and findings of different institutions. Also, Miss Conrath said
that trying to plan and develop projects as part of an overall regional medi-
cal plan is a new idea and requires a great deal of careful planning.

Dr. Feldman pointed out the growing number of regional organizations
and wondered how they can be successfully coordinated. Dr. Hume stated
that there is more money than manpower and with the duplication of
organizations the limited supply of manpower is being w:.sted. Dr. Feldman
pointed out, "Our greatest concern is that each of these organizations is
going along without knowing what the others are, doing."

There was agreement that there is need for coordination among all of
the vegional programs. Miss Conrath pointed out that it is difficult to
get these new groups to cooperate because each group is trying to establish
its own beachead. Dr. Hume agreed, likening the difficulty to a fight to
survive.
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Recommendations to NIMH

Dr. Feldman now focused the attention of the group upon recommenda-
tions to the national level, that is, NIMH.

Dr. Boehm felt that the national level might serve as a receptacle for
ideas which would subsequently be disseminated. Dr. Feldman and Dr.
Boehm reacted to the current practice of making available 100-word sum-
maries of approved grants as too limited to be of value. They also desired
more information about applications that are not supported.

Dr. Tyler wondered if that would not raise a lot of problems concerning
ethics and confidentiality. The group agreed that it was a difficult problem
but felt that it was one that could and should be overcome. It was pointed
out that the problem is not only one of where information or ideas can
be found, but of how systematically they can be retrieved and acquired
in digestible form. The group stressed that there is interest in pilot projects,
community demonstrations, and relevant biological-scientific information,
not solely research grants. It was felt that there is a need to demonstrate
how to improve the application of research findings already available.

The basic consensus of the group was stated by Dr. Feldman when he
said, "We do not know about the non-NIMH programs, of which there
an; h:rntireds. We each have our own bit of the picture but nobody really
seer.:.:; to know the whole picture."

Dr. Hume made the recommendation that the continuing education
branch should provide increased consultation and, if necessary, funds to set
up, as a separate project, the dissemination of information on continuing
education in mental health.

Miss Conrath indicated that much of the collection of work could be
handled by MEDLAR* but that support of additional staff would be
necessary to make dissemination effective.

Postscript

At the end of the session, Dr. Hume requested that the following be
inserted into the record:

"In the report of another group, identity was mentioned as a target
for groups in mental health. With the development of a new group of
mental health continuing education workers, in addition to the professional
and nonprofessional groups, it was recommended that there be a coalescence
of identity of these groups. This is a very dangerous idea. We should
work on the problems but not try to solve the differences by creating a
homogenization of the training and identity of mental health professionals."

* Medical Literature Analysis System
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IndMdual and Small Group Problems

Chairman Wilkinson began the session by having each participant intro-
duce himself, his 4ffiliation, and his particular interests relevant to attendance
at this conference. After the self-introductions, questions about particular
affiliations and interests were welcomed.

Chairman Wilkinson briefly introduced the progressive F ess of the five
discussion sessions, beginning with a focus on individual and small group
problems in mental health continuing education and continued through
the consideration of national programs. He then pointed out that specific
questions had be%-i listed to stimulate the group discussion. After reviewing
the questions, the participants arrived at a concensus that questions 5 and
9* would be foci of the group. Further continuing education needs should be
differentiated, i.e., for professionals, new professionals, nonprofessionals, and
volunteers; and that continuing education should not be regarded as just
taking classes, but as a process taking on different modalities according to
the different learrier groups and pwposes of the program.

Motivation to Participate

In the discussion there was agreement that an individual may be motivated
to relieve his anxiety in confronting a challenging situation by learning more
about the situation. His actual participation is the end result of a series of
conflicting motivations, and he participates according to the hierarchy of
his total conunitrnents. His actual participation in continuing education
may satisfy more than the motive to decrease his anxiety, such as the wish
for extrinsic reW4rds of society in the form of status and/or financial gain.
If society regards continuhig education only as good, but does not demand
it, then Lsocietiol expectations will likely not be strong motivating factors.
Individuals maY resist continuing education because it puts them in an un-
comfortable role by placing their current practices into question. For ex-
ample, Mts. Heticiryson mentioned PTA educational programs regarding

*See appendix B.
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childrens' acquisition of smoking and drinking habits. If parents already
have these habits they tend to resist such educational programs because their
own behavior is called into question. However, if the emphasis is put on the
child's and not the parent's habits, the parents are relieved and become more
willing to participate in an educational program.

A person's investment in continuing education may be either positive or
negative. It is negative if he chooses to participate only in those activities
that will reinforce his current thinking and practices. To participate in a
positive manner, the individual enters into the learning situation with the
intent to change his practices. Even to participate in such a mumer, he must
weigh his time investment against possible participation in other types of
continuing education, and in other types of professional or personal activities.
If the individual invests his time in the development of a continuing educa-
tional program he is more likely to participate fully in it. For example, Dr.
Weiner described a program for general practitioners where small groups
of 4 to 5 were brought in for discussions during which they could present
their felt needs for mental health education to the program planners.
Approximately 80 out of a total of 110 general practitioners to be involved
in the program were thus contacted, and the ensuing program was developed
on the basis of the commonality of need expressed. The planners insisted
only on the restriction that the case study approach be used in the program
and that no lectures be allowed. Involvement in the planning in this manner
seemed to alleviate any concerns the I.lanners had about recruitment and
financial problems. The participants were also involved in the development
of their own curriculum materials. The involvement practices seemed to
motivate the learners and provide an investment of time as well as a rein-
forcement of their motivation through a continual feedback of what had been
learned. The involvement of the learners brought together the often
dichotomous positions of the experts and the learners into a team approach
to the solution of problems. In summary, the participation of professionals
in the development of their own continuing education programs seems to
hinge strongly on their ,Ilvestment in the planning and development of the
particular activities. If the learners are involved, then their felt needs are
identified, their anxieties about participation are brought out and dealt with,
they understand and are less concerned about the role of the learner, and
they have the opportunity to work on problems that are of immediate
concern to them.

SESSION 2

Learner Involvement

This session began with a further discussion of learner involvement in the
development of continuing education programs. The discussion included the
general consensus that continuing education programs in mental health



have got few learners involved in this manner, but the approach would be
consistent with the philosophy expressed by Chancellor McNeil in his
presentation. Involvement of learners seems to be a way of approaching
general practitioners who, as a group, are particularly hard to interest in
continuing education on mental health pmblems. Dr. Weiner expanded his
description of his efforts with the general practitioners in Dorchester, Mass.,
by indicating that the practical questions of the learners kept the teaching
team on their toes at all times. In fact, if a session went too smoothly, the
planners had a good indication that little learning was taking place. They
insisted that the teachers could not use professional jargon, but had to talk
in language general practitioners would understand. In addition, the 18
month program was followed up with a consultation service so that when
in practice a participant confronted a problem he didn't know how to handle,
he had the resource of an expert available around the clock.

The group generally agreed that a boon to continuing education would
be the preparation of "continual learners" in basic education and in medical
and professional schools. Such efforts in medical schools seem to be evidenced
only in new and developing schools that are experimenting with innovative
curricula. In addition, the professional school needs to provide constant
support to its graduates' continuing education endeavors. Dr. Sheats gave
the example of Oakland University in Michigan which has developed an
alumni continuing educatio.0 program in which each graduate is assigned to
a counselor who maintains contact with thP alumnus as he enters his career.

Rewards

The rewards supportive of continuing education were again discussed.
Some expressed the thought that academic credits could be giwn for con-
firming education programs, so that individuals could advance toward some
type of certification or other standard, and that ideally, participation in
continuing education would somehow be synonornous with success in a
particular profession. Dr. Weiner said that the general practitioners in his
program, once involved in the planning and development of the activity,
were not using the academic credit that was available through participation.
He also indicated that if the participants are too pieased with the program
initially, the effects of the activity can be either nil or negative. First of all,
general practitioners or even the migrant worker with whom he works,
must be confronted with the fact that they need to know, and that they are
being ineffective in their work and life. If immediately satisfied and rewarded,
the participant tends to be confiimed in his present state of knowledge and
understanding.

Role Definition

The major portion of the session was devoted to the discussion of role
definition, execution, and conflict. Several examples were given of how
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the product of continuing education, in other words the changed or potenti-
ally changed practices of the learners were not welcome within the agen-
cies, institutions, or even the society in which the learners wished to
function. In a sense, general practitioners as self-employed professionals
have more freedom to change their practices, but nurses and others working
within bureaucratic structures have little control over their role execu-
tion. Often, nurses make exceedingly effective clinicians in psychotherapeu-
tic situations, but because they have no identity or legal basis for doing this
work their skill cannot be recognized nor can they be promoted. Because of
some fairly narrow legal restrictions on practices by the various mental
health professionals, such people as nurses are hesitant to perform often bene-
ficial but risky roles. The source to change the narrow definitions seems to
lie in the professional associations which usually set the policies that later
become law. Usually, however, before such definitions are set by associations
someone has to stretch the boundaris of existing practice to set new patterns
that later become acceptable. In respect to changing and broadening role
definitions, the mental health professions seem to be ahead of the rest of
medicine, but further communication is nccessary to realize that the
approach to mental health practice is interdisciplinary and that needs exists
for everyone in the field. Even as roles are expanded the problem of relative
status by differant professionals both within and without the mental health
professions is a compounding problem which restrkts the freedom of execu-
tion of changing roles.

In conclusion, the point of view was expressed that continuing education
programs could best be developed in institutions by administrative acts. Thia
point of view was immediately countered by the view that professionals
themselves had to actively initiate continuing education programs if they
are to come about and be accepted by the administration. A mediating
point of view was offered that both levels of interest were important. The
issue was not resolved and was left open for further discussion.

SESSION 3

Developing Continuing Learners

The session opened with a further discussion of ideas about developing
continuing learners in basic education and professional schools. The group
agreed that initial educational experiences should be inquiry orientated,
but also agreed that by the time individuals got into graduate schools the
degree itself became such an important goal that education took on a
terminal character. They also thought that a considerable period of time
elapses before the graduate begins to realize and articulate his indaequacies
and hence becomes motivated to participate in continuing education. It
was also felt that open, inquiry-oriented types of continuing education pro-
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grams could encourage professional schools to emphasize the development
of continuing learners.

The development of agency-continuing education programs was the topic
of considerable discussion. The general feeling of the group was that con-
tinuing education programs for professionals and volunteers should be the
responsibility of the specific agencies in which they work. Agency respon-
sibility does not mean, however, that each agency conducts its own pro-
grams, but should take advantage of and encourage participation on the
part of its professionals and volunteers in continuing education opportu-
nities offered by other agencies, institutions of higher education, and branches
of government. This interinstitutional approach does mean that a central
coordina tion function would be needed to avoid excessive duplication of
effort and to serve as a clearinghouse for information about the mental
health continuing education opportunities available to all professionals and
volunteers in a community. The coordination function could be provided
by the community health centers, or by an institution of higher education,
or by both. Dr. Sheats indicated that the plan for higher education in Cali-
fornia could serve as a guide to the distribution of responsibility among
those public institutions involved in the coordination. However, for private
agencies who are also involved, a communitywide planning effort is needed
so the resources of all agencies are most appropriately used. At this point
the role of the university in community mental health programs was ques-
tioned. Mr. Nitzberg expressed the opinion that NIMH was more likely
to fund community health centers that had university affiliation. The general
feeling of the group seemed to be that universities function from an im-
partial nonpolitical basis to involve all of their nsources, as well as
the resources of other agencies and institutions, and those of private indus-
tries, but that they would not take over the total program in any case.
Whichever agency or institution serves the coordinating fuction, each
specific agency must be involved in the development of continuing educa-
tion programs, so that each has a positive attitude toward the participa-
tion of `:!.rqr own professionals and volunteers in continuing education.
Also, the agency or institution having the most expertise would thus be
ready and willing to provide the program of continuing education in that
subject.

Role of Voluntary Agency

The question was raised as to the role of the voluntary agency in the face
of the continuing expansion of responsibilities of mental health agencies and
community health centers supported by public funds. After a considerable
amount of discussion and analysis, the group seemed to feel that voluntary
agencies have often become rather rigid and self-perpetuating in their
services, while ignoring other needs in a community, whereas agencies with a
broader responsibility and more consistent fmancing can handle a wider
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range of problems. However, the voluntary agency is still needed to carry
out the important function of seeking out new areas of need, and innova-
tively developing the pioneer efforts that government and other bureaucratic
agencies can eventually take over but find themselves too restricted in policy
to initiate. This means that voluntary agencies cannot allow themseh es to
become rigid in their programing.

With the increase in bureaucratic programing, the individual volunteer
may lose his sense of community obligation. But volunteers are needed as
board members of both voluntary and of the governmental health agencies
to help professional workers to understand the problems of the community.
Such understanding can best be effected if board members are not dominated
by the agency administrators. The continuing education of volunteer board
members, the; needs first to be focused on seeking out and analysing com-
munity problem; so that the agency can remain flexible in its approach
to problem solutions. If board members are trained only on how to set
policy in a specific program, then when that program becomes obsolete, so
does the board.

SESSION 4

Development of state Programs

Session 4 began with a brief discussion of the development of statewide
mental health continuing educatIon programs. Mr. Nitzberg felt that such
programs could best be developed through professional associations because
the participation of the learner in program development could be more
assured in this manner. However, professional associations often have limited
resources for continuing education, and such an approach might best serve
for certain task force or problem-oriented education programs, but would
be insufficient for an ongoing program. Mrs. Hendryson expressed an
appreciation of statewide programs in public mental health education and
indicated that the national PTA was trying to stimulate such programs with
the American Psychiatric Association, the American Psychological Associa-
tion, and the Pediatricians' Association. They have found that national
efforts such as this are not successful, but efforts on a statewide basis seem
to be effective. Even though such programs may create a demand for services
not yet available, such demand may result in services being provided. The
PTA has also been involved in recruiting efforts to interest the young
adolescent in a career in the health professions, especially nursing.

Short- vs. Long-term Educational Experiences

The group then became involved in its most lengthy and spirited inter-
change of the conference. This discussion seemed to center nround the
length and continuance of an educational program. Whereas most of the
members of the group were quite pleased with examples of 1- or 2-day
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programs tor mental health professionals as well as for policemen, clergymen,
and general practitioners, Dr. Weiner expressed real reservations as to the
value of such short-term educational experiences. While short-term activities
can take advantage of topnotch experts while they are in a locality and seem
to be used more and more by university extension programs, Dr. Weiner's
experience was that such short-term contacts with the learners can give
only a little knowledge without understanding. However, extensive con-
tinuous contact with a group can result in a group dependency and not
give the learner enough confidence in his own independent actions.

As a result of considerable discussion, the group began to reach some
resolution about the length of an educational program. They felt that with
professional people learning in a content area related to what they were
doing and within the context of their working group, 1- or 2-day programs
could provide some stimulation and content that could be incorporated into
their ongoing activities. However, with certain content to be presented
to people outside of a particular procession, such as teaching case referral
procedures to general practitioners, short-term activities have dubious and
perhaps even negative effects. Many may go out and try to act as experts
on the content without real understanding, and others may be initially scared
away from further interest or learning in the content area. Thus, for non-
mental health professionals, continuing education programs, other than
those designed only to create interest, need to be of a continuing nature, and
consultation gervices need to be made available to learners as they attempt
to apply what they have learned in thoir own practice. The short-term efforts
now being provided may constitute o.aly an initial dabbling which teachers
may be reluctant to drop because it is at least some activity. But the result
may be that people become unhappy with their current practice but are
offered no way to learn to change. Each continuing education effort must
thus he well planned and executed and the learners should be followed back
to the job to see if his practices have chrnged.

SESSION 5

Questions Raised

The initial focus of session 5 was an "air clearing" discussion about the
effect of Dr. Weiner's criticisms about short-term educational programs on
the thinking of the rest of the participants in the group. In general, the types
of considerations brought out in the report of the previous session were con-
firmed. The overall effect of Dr. Weiner's criticism was that he had raised
serious questions in everyone's mind about the effectiveness of their own con-
tinuing education programs and they would need to heed the caution that
not just any activity is good. His criticism, while raising serious questions, will
not deter them from trying different types of educational programs. His criti-
cism seemed especially applicable to mental health continuing education with
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general practitioners because this group seems to be hard to reach. As a
concluding note, the group seemed to agree that Dr. Weiner's criticism of
short-term programs was seriously countered by his very effect on the mem-
bers of this group during the short 2 days that they had participated together.

Recommendations

The discussion continued with a call for the National Institute of Mental
Health to provide more guides and criteria for the evaluation of programs in
mental health continuing education. It was also suggested that NIMH
encourage and perhaps even require evaluation of continuing education pro-
grams of various time spans. In the light of the uncertainty in the group
about the relative effectiveness of length of educational programs, the ques-
tion of sources of information about evaluation in continuing education was
raised. One useful source was mentioned, a book by Harry L. Miller entitled
Teaching and Learning in Adult Education, published by the Macmillan
Co. of New York City in 1964. In addition, the request was made that NIMH
act as a clearinghouse for information on continuing education in mental
health, or perhaps even as a clearinghouse of clearinghouses where the
sources of such pertinent information were available.

The group seemed to think that national programs in mental health con-
tinuing education could best be conducted on a regioaal basis, and that the
staff of the Continuing Education Branch of NIMH should be increased to
help the regions develop their programs. They also felt that continuing edu-
cation specialists should be assigned to each region for the purpose of devel-
oping regional programs. The group's criticism of differences in regional
boundaries within governmental and other agencies was expressed. Reorgani-
zation as suggested was recognized as exceedingly complex and not neces-
sarily the solution to the problem under consideration. It was agreed that
under whatever structure, there should be more subregion or problem-
oriented continuing education programs. Among those mentioned were men-
tal health continuing education in rr. .al areas or in metropolitan areas; or
in relation to problems of certain target groups such as the aged.
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PART THREE

Digest of
Recommendations to NIMH

Conference Evaluation
and Followup



DIGEST OF RECOMMENDATIONS TO NIMH
ARISING FROM

NATIONAL CONFERENCE ON CONTINUING EDUCATION
IN MENTAL HEALTH

I. Recommendations* which emerged from discussions in groups and
from summaricg of collators:
A. NIMH should serve as a clearinghouse for:

1. Information about continuing education in mental health.
a. Bibliographies.
b. Model programs.
c. Pilot projects.
d. Approved projects.
e. Disapproved applications.

2. Continuing education resources other eaan the National Institute
of Mental Health.

3. Reports of utilization of research in continuing education.
B. NIMH should provide support for:

1. Training of key personnel in continuing education in mental
health.

2. Planning for continuing education program development.
3. Training key personnel to optimally utilir.lt nonprofessionals.
4. National and regional conferences.

C. NIMH should provide consultation Fa continuing education program
development in mental health..

D. NIMH should encourage acceditation for continuing education.
E. NIMH should encourage general development of the field of continuing

education by fostering:
1. Cooperation among agencies at the national level respormible

for continuing education programs.
2. Development of consortiums.
3. Development of continuing education programs whkil focus on

prevention as well as treatment.

*These recommendations were gleaned from the recorded proceeding of the con-
ference; they have not be-Am edited or supplemented for purposes o f completeness'
balance, priorities, feasibility, etc:
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4. Coordination of continuing education programs in mental
health at the State and local levels and betwee._ universities and
agencies.

F. NIMH should develop guides and criteria for:
1. Program development.
2. Evaluation methods.

II. In the summary session Mr. McGlothlin made the following six
recommendations:
A. Support leaders in continuing education in mental health in

established organizations, such as State departments of mental
health.

B. Support regional educational agencies such as WICHE, SREB,
and NEBHE in mental health programs and special projects.

C. Provide funds to universities with adult education programs for
stipends for mental health continuing education educators. (To
study about continuing education or should it be health education?)

D. Establish an annual conference on continuing education.
E. Contract with universities to make and publish studies of continuing

education in mental health to build 2 theoretic base for specific
activites.

F. Establish experimental programs intended to discover pew methods
and solutions of persistent problems in the field. (This would not be
research in the sense of review of existing activity, it would be
actual experimental programs.)

M.E.H.

CONFERENCE EVALUATION ANa FOLLOW-UP

Post-Conference Questionnaires

While it was recognized ty:iitt there were many variable factors present
in the conference and that/dssessment of the results could not be precise, it
was decided to make ar/attempt to determine whether the objectives of

/1'the conference had been attained ' The familiar device of post-conference
reaction was used to provide an appraisal of participants' response to the
conference, Two questionnaires' were mailed to each participant.

One of the two questionnaires related to objective data which it was
thought would have value both to the conference planners and to the
University of Chicago Center for Continuing Education. In addition,
these anonymous responses served as a backdrop for those from the second
questionnaire in whih the focus was on subjective impressions. The ques-
tions included in the second form, which was signed, were open ended and
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were associated with reactions to all parts of the conference including
scheduled sessions, informal discussions and library materials.

Anonymous Evaluation

Of the 90 participants to whom the two questionnaires were sent, 64 re-
sponded to the first or anonymous evaluation.

Most of the conferencc group were very experienced conference partici-
pants. Of those responding, 46 or nearly 75 percent had been attending
national and regional meetings for more than 10 years, while 37 percent
of these had been going to comparable conferences for more than 20 years.
The general tone of the comments relating to the realization of expecta-
tions, was one of considei :MN satisfaction with the conference. Several
participants spontaneously sent enthusiastic letters following the conference,
before receiving the questionnaires. 48 percent replied that the conference
was about what they expected. One participant in this category commented
that his preference would have been for a slower and more casual approach
because "the group didn't need any pep talks." Another comment was
that "there v.as too much structure which was not necessary."

A sizeable group of the respondents to the questionnaire, 40 percent, had
rather high expectations which they said had been realized. One of the long
experienced conference particii -tts commented, "This conference was on
of the bestif not the bestwhich I have attended." Another said, "Many
fringe benefits included becoming acquainted with others working in this
field. This was a needed conference with good preconference material and
good solid design."

The remainder of the respondents, 12 percent, who came with relatively
high specific expectations of their own, said the conference had not ful-
filled their hopes. Some of the reasons given were that "the conference
never really took issue with the question of whether the professional com-
munity would give the sanction necessary to engage the nonprofessionals in
training and permit them to undertake roles and functions that many pro-
fessionals consider their sacred pro*ince," that "definite recommendations
on coordination of mental health .ctivities had not been made," and that
"niuch of the eleory of inservice tr#ining and staff development had already
been covered in some continuing ;education programs and we were looking
for specific illustrations of ways ib which the theory already advanced was
being put into practice."

Compared with the reactions of other participants, 18 thought they
probably got more out of the conference than many of the others. A much
larger number, 34, considered they got about as much as the next person.
Ten thought they probably got less out of the conference than most of the
others and two made no comment.
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The reaction to the conference as a whole can be noted from the table
below:

T.113LE 1.Reaction to the conference as a whole.

Excellent Good Averaqe Fair 1-=r

Compared to other meetings
I have attended 13 36 7 5

Timeliness and significance of
conference 44 14 3 2

Objectives clear and realistic .. . 5 18 20 14 6
Setting and physical arrange-

ments................ ....... 35 21 5 2
Organization and design of

conference. ..-......... 18 27 11 6 1

Selection of participants 25 29 6 2 1

Plenary Session presentations. . 11 24 19 8 1

Small group session ..... .... . 17 23 14 6 3
Background materials 16 19 18 7 3

Signed Eva r nation

There were 50 respondents to the signed questionnaire as compared with
the 64 who completed the anonymous form. The signed questionna:re had
questions which required more time and r,flection for comple:_ion.

Because the questions were open ended and concerned many issues, there
were almost as many views expressed as there were numbers of respond-
ents. On the whole, results defy categorical listings. For example, it was diffi-
cult to see any significant cluster among the varied and some Limes vague
responses about content areas. However, more than two-thirds said they
learned something new about continuing education: in universities includ-
ing extension divisions; in large corporations; in mental health programs and
institutions as well as in education programs; and about methods and
techniques in adult education. One person commented on learning about
the changing attitudes of psychiatric personnel toward professional educa-
don. Another was impressed with the range of NIMH's interest and stake
in continuing education. A few others commented on the new perspective in
continuing education as well as on work which has already been done in
industry and in various government agencies. One comment reflected ::;ie
attitude of several respondents about thesr ^ontributions:

"I was impressed by the effective way L ss h approachit,:7,
of continuing education. We were cautioned agai± :.;";.)eating ineffec-
tive efforts."

Several mentioned the value of the evening sessions relating to visual and
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other technical media. a'mphasis on ways to overcome communication diffi-
ulties wa conci -,:_!ared valuable by many.
in respon.,:e to itiestions about the participaat's own r:ontributions which

a.oused the interest of others, some briefly stated "industry and changing
Cr-nes", "exc:c:ative evelopment experience", and "ease material." Other
statemmts of ,:ntributions were rnore detaied as to idcas conveyed, such as
'that teachztly. for T-Ilining ::ourses should be Tecruited :From the ranks of
Illose working in the field or content areas to be taucht"; and that "contirm-
:r:r:, education was as much an aeamey as a university responsibility." Nine-
oca thought some of their attempted coiltribut.ons were missed or not well
recoived, usually due to factors sue:7 as the difficulty in presenting complex
concepts during brief informal discussions or the difficulties in modifying
strong preexisting attitudes of others.

The responses to the question about attitudinal changes experienced
showed the following breakdown:
No change in attitude 20
No resnonse 8
Some change but not specific as to area of change 13
Yes, and definite about area of change 9
Most often mentioned area of change:
The importance and need for a much broader perspective of continuing

education 7

A number of those reporting no change in attitude indicated they already
had a heavy investment in the area of continuing education. Among the
respondents who felt their attitudes were signficantly changed were some who
had been stimulated to think further in regard to teaching and evaluation
rnethod,; and to reach a broader audience, such as advisory or administrative
boards.

One experienced participant from the health field commented at length
as follows:

"(1) I was impi.essed with the recognition given by the mental health
people to the field of adult education. The papers carded a heavier than
usual component of learning theory, o':pf.Lrceptions, motivation and evalua-
tion. This is a significant movement in light of the 'Big Four' in the mental
health field : psychiatry, psychiatric social work, psychiatric nursing, and
clinical psychology. Up until now, the mental health community has
largely been a 'closed society' w;,..n very little willingness for entry from the
fields of adult education and even from parts of the group work field and
commu nit y organization.

"(2) One of the interesting distinctions betave:;, :iae 'mental healthers'
and the rest ef us in the health field is a different way of discussing prob-
lems in the field of continuing education, i.e., behavior change is dis-
cussed in psychiatric terms by many of the mental health people whereas
others in medicine, when they talk about the goal of education as behavior
change, think of it in ternis of relearning and cognition. The mental health
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people tend to discuss behavior change in the total personality sense focus-
ing on the elements of personality structure and image.

"(3) Another distinction is the emphasis of citizens as part of the target
audience for continuing education programs. The interest to me is much
keener in the mental health field for citizen learning than in other fields
of health. There are probably several reasons for this emphasis including
the recognition that the solution of many of the problems will indeed come
from the citizen community rather than the profe.--sional community. An-
other distinction, it seemed to me, was acknowledgement that the substance
of continuing education programs, the subject matter itself, really is lack-.
ing for some of the most pressing fields today in the mental health area,
namely juvenile delinquency, drug addiction, increasing crime rates, etc.

" (4) Recognition that the ways in which community organization has
been taught and is currently being taught, for example, are really not ap-
plicable to today's power structures and societal problems. This is par-
ticularly evident in discussions addressed to problems of low-income groups
and the ghetto area. Learning how 'pockets' of the community approach
decisionmaking means learning from many 'subordinate' nonprofessionals.
So in a sense the 'faculty' for continuing education may be labor leaders,
civil rights authorities and many others outside the medical milieu. Atti-
tudes of professional mental health people to listen to such sources of
'information and act upon it rey:iires a new way of thinking.

" (5) Another distinction it seems to me, is the different perception
of a multidiscipline approach from the way in which other fields in
health may consider multidiscipline approach. In the mental health area,
the roles of the social worker, nurse, <ice. are well established and there
really is no interchange as much as coexistence."
There were 35 positive as compared with 15 negative responses to the

question about reinforcement of prior positive attitudes about continuing
education. A cluster of 13 statements supported the "need for continuing
education in tile professions." Some saw evidence of greater need for better
planning and coordination in continuing educati,-In programs in mental
health. A fairly large number mentioned the need for closer integration
of continuing education for all professional disciplines, business, labor, and
government in the interest of stronger mental health services. Several strongly
voiced conviction that the potential students own recognized needs must
be taken into account in terms of timing and content in continuing educa-
tion. The importance of the interdisciplinary approach was stressed by a
few as was the conviction that university programs cannot or will not rise
to the needs of operating mental health agencies. A statement, "traditional
roles in mental health care are outmoded and new patterns of utilization
will emerge", supported another similarly expressed conviction. Others
thought there was need to continue educating our professionals in the new
modalities of the field because "so many seem to continue to practice in a
rigid mold".
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The diversity and small numbers of responses tn questions about surpris-
ing or i,nexpectedly impressive conference experirnces, or to disappointments
or negative experiences, were either quite individualized . specific
enough fc r purposes of evaluating trends. Some of the responses re similar
to points mentioned in previously quoted remarks.

Responses to the question regarding specific areas of their work which
would be influenced by the conference included:

"* * * will increase stimuli to provide more courses * * * flexibility in
planning * *."

"* * * better understanding of professionals."
"Hope to communicate to a much greater extent with State mental

health professionals in the coming year."
"A deeper sense of understanding and appreciation for the mental health

field * * * interest in and concern about -x* * continuing education."
"Will be more aggressive in suggesting training and utilization of other

human resources in implementing and expanding services."
"My planning activities will be very much affected."
One respondent stated a very specific consequence of the conference, i.e.,

his agency would apply for grant support of a continuing education pro-
gram. Others included : better ability to consult in continuing education
problems; acceleration of agency staff development program; work out
better use of advisory committee; maximize the interdisciplinary approach in
presenting course content; encourage close cooperation between agencies
and educational institutions; encourage leadership of junior staff interested
in extending their training efforts in new areas.

Suggestions for the future clustered around the need for followup con-
ferences at a regional level. Individual responses included:

"It might be worthwhile to consider preparing an annotated bibliography
of a few of the best articles and books about aspects of adult education."

"I would have preferred more formal papers, with small groups having
specific and limited charges."

"Consideration of how to get 'action programs' in the field of continuing
education underway on a broad scale, i.e., managing continuing educational
programs in mental health."

"Since all tend to look for specific help, perhaps a conference should be
planned on 'how we did it,' and 'why we did it.' Reports on failures would
also help us to avoid improper procedure."

Responses to the question about issues which deserve research included :
"* * too many issues to single out one."
"Evaluation of effectiveness. Styles of teaching."
"The development of definitions of functional roles that are appropriate

to the design of curriculum for training that is relevant to functions that
are to be performed."

"Feasil-Jility studies as to how to reach those who might need continuing
education."
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"Evaluation of continuing education programs."
'Interdisciplinary educational experience where appropriate. One would

hope that more effective 'working togethPr' might flow from satisfactory
'learning together' experience."

Foilemap

Since the conference, the editors of the proceoc: :lave become aware
of many events and influences that stemmed rather .tctly from the con-
fenmer.. Informal contacts with participants have revealed a wide variety
of productive acquaintances, new types of collaboration, altered thinking,
and continuing education program developments that have arisen from the
conference. The partial and indirect ;nfluences have been more extensive
but more difficult to assess. While there has been no attempt at formal
or complete followup, the types of changes are indicated in the introduction
and in the paragraphs below. Naturally, the editors are most aware of the
conference impact on their own activities at NIMH.

A number of recommendations to NIMH made by conference partici-
pants through the small groups are listed in the preceding section of part
three. While not all recommendations are consistent with the assigned
mission of NIMH, a number of activities sponsored by the Continuing
Education Branch since the conference reflect interest and efforts to im-
plement some of the suggestions made at that time. A project which has
been completed is the publication in 1969 of a series of sewn annotated
bibliographies. Entitled "Health and Mental Health Training Methodology
Biblis Taphies," they are available through the Government Printing Office.
They were developed as a joint effort of the National Institute of Mental
Health and the National Communicable Disease Center of the Heatlh
Services and Mental Health Administration, Public Health Service, U.S.
Department of Health, EduL. ation, and Welfare. The project was admin-
istered collaboratively by the National Institute of Mental Health's Com-
munity Mental Health Centers Staffing Branch of the Division of Mental
Health Service Programs, the Continuing Education Branch of the Division
of Manpower and Training Programs, and the Training Methods Develop-
ment Section of the National Communicable Disease Center.

A strnng recommendation to support the training of key personnel in con-
tinuing education has 6ecorne a high priority in the Continuing Education
Branch program. One action was a workshop to enhance the development
of existing leaders in mental tiealth conthruing education which wall held in
Atlanta, Ga., in May 1969. The participants were full-time continuing edu-
cation program directors in schools of social work and in national, State, and
local agencies. Focused on planning for their own continuing education, it
was conceived as the first in a series of efforts to be sponsored by the Continu-
ing Education Branch to assist program directors in the development and
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implementation of sound comprehensive programs in social work-mental
health.

A subsequent workshop, funded by NIMI-I, which promises to have na-
tionwide impact was sponsored by the Council on Social Work Education.
It was held in Syracuse, N.Y., in April 1970, for 30 full-time directors of
continuing education programs in schools of social work. It focused on orga-
nizational and programing aspects of continuing education, adult learning
concepts and practices, and resources within and outside the university neces-
sary for an effective continuing education program. Goal setting was a
central theme. Adult educators, staff of NIMH and other government
agencies and of voluntary organizations who had attended the Chicago
conference were represented in the planning group, and some participated
in the workshop.

Less direct, but influenced by and traceaWe in part to the ,aference,
has been the noticeably increased tempo of continuing education activities
for directors of continuing education programs, instructors and administra-
tors of mental health agencies involved in continuing education programs
at the national and regional le% el. Some national professional organizations
which were represented at the conference have for some time supported
continuing education acti:ities for their members and allied professionals.
Some changes and increases in their activities have been influenced by the
conference.

For example, the American Psychiatric Association has for many years
fostered psychiatric postgraduate education for physicians. Since the con-
ference, :more active use has been made of educational consultants ofher
than physicians, including acquaintances established at the conferent /tore
intensive and innovative efforts for training directors of continuin,
don programs are evolving. Another example was the involvement by a con-
ference participant from the Natcorrai Conununicable Disease Center in a
later meeting of the Association of Southern Professors of Psychiatry. The
professors became acquainted with the resources in training methodology at
the Public Health Servke Communicable Disease Center and had a demon-
ctration session similar to one of the evening elective sessions at the
conference.

In order to implement efforts to develop continuing education experts,
a task force composed of a small group of Continuing Education T:aining
Review Committee members and NIMH staff was appointed in January
1970. It was charged with the examination of ways to insure the increase
of continuing education leaders and program directors in the field of mmtal
health.

The recommendation that NIMH should provide consultation in continu-
ing cclucation program development in mental health, including curriculum
design and implementation, was viewed by the staff a, having good poten-
tial. Initially focused on providing consultation to prospective grant appli-
cants who are encouraged to submit proposals for review and informal staff
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reaction before submitting an official application, the function has been
extended. Requests for consultation on a broader basis have been initiated
as a result of papers, a number of which were: presented at various meetings
on the invitation of conference participants. Demands for consultation have
also been stimulated by staff participation in workshops and institutes which
have been the result directly or indirectly of continuing contracts with indi-
viduals who attended the Chicago meeting. As the NIMH continuing edu-
cation program has developed and as more definitive criteria for compre-
hensive program development and evaluation have emerged, the role of
staff as consultants will no doubt be even more clearly identified and ex-
panded. It will obviously be limited to some extent by the number of staff
positions available to carry out the recommendation to its fullest potential.

The statement above about "more definitive criteria for program develop-
ment and evaluation" refers to the way in which the recommendations
relating to these issues are being carried out by the Continuing Education
Branch. A statement, "Objectives, Priorities and Guidelines" developed
jointly by staff and the Continuing Education Training Review Committee is
available and has been distributed to many persons in the field. A task force
made up of experts in research and continuing education, several of whom
had been conference participants, met with branch staff in April 1969, to
consider and assist in developing a statement on "Evaluation of Continuing
Education Programs in Mental Health." As a result, a publication on the
subject is now available and copies have been distributed to persons in the
field.

Other efforts to implement some of the conference recommendations are
in process. The interest of staff and individuals with responsibility for the
development of sound programs in continuing education in mental health
remains high. Continuing education is seen as a force and as a significant
but underdeveloped part of the educational continuum, and it is hoped that
demands ;rorn the field will have an important impact on future
developments.
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Appendix A
Selected Preconference Materials

Distributed to Participants

DEFINITIONS OF CONTINUING EDUCATION
THOMAS G. WEBSTER, M.D.

SOME KEY THEORETICAL ISSUES IN INSERVICE
TRAINING, MALCOLM KNOWLES, Ph. D.

INSERVICE TRAINING IN INDUSTRY: THEORY AND
PRACTICE, Louis R. MOBLEY

NATIONAL CONFERENCE ON CONTINUING EDUCATION IN
MENTAL HEALTH

I. DEFINITIONS OF CONTINUING EDUCATION

Compiled by
Thomas G. Webster, M.D.

National Institute of Mental Health

Continuing education has many meanings. Questions of definition arise
early in most discussions, especially when a variety of occupational groups
are being considered. The present material is written in the hope of avoiding
undue conference time being spent on problems of definition. This effort
will be facilitated if each participant and each discussion group makes clear
the use of terms in the context of specific discussions.

For purposes of this conference, continuing education will be broadly de-
fined to include inservice training, staff development, postgraduate education
and adult education. The term excludes formal education for a degree, spe-
cialty training for certification and full-time basic training of long duration.

For purposes of National Institute of Mental Health programs, continuing
education should be mental health relevant with emphasis on meeting the
public need for improved mental health manpower and services. However,
this should not exclude conference consideration of matters relevant to the
broader field of continuing education.

When continuing education is defined in general terms that are universally
applicable there are always unanswered questions for specific occupational
groups and specific educational programs. When defined with a specific oc-
cupational group in mind there are always ambiguities or inappropriateness
for some other group. A number of conference participants are fully capable
of writing a chapter on problems of definition of continuing education. If a
conference discussion group wishes to propose a definition or make a state-
ment on definition for general use of the field, that would be a very welcome
contribution.
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Following are examples from other groups who have struggled with the
problem of definition :

1. Continuing Education and Training for the Health Professions and
Health Related Activities. A Report to the Surgeon General, Public
Health Service, by his Ad Hoc Committee on Continuing Education
and Training.

2. Inventory of Federally s2;pported Extension and Continuing Edllcation
Programs. Report to the President's National Advisory Council on
Extension and Continuing Education. Prepared by Greenleigh
Associates, Inc.

Both of these contain operational definitions for purposes of the work of the
two task forces represented. The definitions are not official policy statements
of the Federal agencies involved. They are examples of the fact that to some
degree each group or project must arrive at it; own operational definition
of terms such as "continuing education".

Excerpt from Continuing Educat:on and Training for Health Professisns and Health
Related Activities. A Report to the Surgeon General Public Health Service by his
ad hoc Committee on Continuing Education and Training. July 1967:

So that the scope of activities could be studiec:, the committee clarified
the definition of continuing education and training in terms of what it is
and what it is not. Although there was some difference of opinion, for the
purposes of this report, it was agreed that "continuing education and train-
ing" is a sufficiently satisfactory term, and that it should be considered
to be:

those educational endeavors which are above and beyond those nor-
mally considered appropriate for qualification or entrance into a health
profession or an occupation in the health related fields.

Because of the difficulties inherent in applying this definition, the commit-
tee offers several criteria which are to be used collectively for determining
whether or not a given activity can be considered as continuing education
and training.

The primary criteria developed by the committee are that all activities
must:

* Be above and beyond basic, core or qualifying preparation for entrance
into a profession or occupation and not lead to degree, diploma or
certification, and therefore, not part of internship, residency
requiremen ts.
Not provide for career change, e.g. nurse becoming a dietitian, etc.

The activity must meet the criteria where applicable:

6 Leading to the assumption of new responsibilities in the chosen career
field (supervisory and managerial training) .

Updating knowledge and skills in current field of endeavor (refresher
courses).
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*, Updating knowledge and skills in a different but basically related
health field (metropolitan planning for a regional health planner) .

If the activity meets the above criteria, it is to be included, regardless of
how it is clas3ifiecl for budgetary or other purposes.

in developing this definition the committee acknowledged that it was
arbitrarily e.;xluding some educational endeavors which are important for
the long-range goal of improvement of the Nation's health including those
of the basic educational preparation of physicians, dentists, allied health
and hcalth-reiated personnel. It was not because the committee felt that
these areas are of less importance or are unrelated to the goal of continuing
education, but because their importance warrants consideration in their
own right.

Excerpt from Inventory of Federally Supported Extension and Continuing Educa-
tion Programs. Report to 4ie President's National Advisory Council on ENtension and
Continuing Education. Part one: Report and Recommendations. Prepared by Green-
leigh Associates, Inc., March 1967. This definition was made for purposes of conduct-
ing a survey. The statement does not represent official policy of arty Federal agency:

The definitional problems which have to be resolved in any questionnaire
were particularly acute for this questionnaire.4 There are no standard
definitions for extension and continuing education, despite their long lineage.
As for the more recently developed "community service programs," there is
even less general agreement on the kind of activities which should be under
this rubric. A further complication is the fact that Federal support takes
many forms : direct or indirect expenditures, grants or subsidies, direct
operations or financial support, etc.

Definitional concepts were discussed in a series of meetings with representa-
tives of the council and program administrators throughout the Federal
government. During November and December 1966, conferences were held
with 25 representatives of 19 departments in nine Federal agencies.5

The differences in agencies' understanding and usage were taken into
account in formulating definitions and directions for the questionnaire. The
questionnaire went through successive drafts, in the course of being pretested
with program administrators and council members.

The definitions incorporated in the final questionnaire C refer to extension
and continuing education programs and to community service programs in
terms of the council's presumed jurisdiction and present interest:

Extension and continuing .education programs, including community
service programs, as defined here, are certain kinds of federally supported
educational programs for adults which continue their education and extend
their personal or professional competence.

4 They are discussed in the Greenleigh Preliminary Report, p. 4, and the Green-
leigh Interim Report, p. 8.

5 See Greenleigh Interim RePort, "The Definitional Problems," p. 8.
° The questionnaire is reproduced in the Greenleigh final report, Part Two: Pro-

gram Abstracts and Indexes.
80 0

197



(In some instances, extension, and continuing education programs are
referred zo as "community service programs," the terms sometimes being
used interchangeably. Other community service programs, which are not
ordinarily identified also as "extension and continuing education," are
included in this questionnaire only to the extent noted hereafter.)

The programs "assist the individual to meet the tasks imposed by the
complexities of our society in fulfilling his role in the world of work, as an
informed and responsible citizen, and in his individual growth and
development."

The programs may provide personal education, career or job training, or
community education. They may be off ered by institutions of higher educa-
tion or by other private or public institutkns (private firms, specially consti:-
tuted agencies, hospitals, public schools, etc.) .

Included in this definition are the continuing education aspects of any
federally supported program, whether or not continuing education is the
major purpose of the program. For example, in certain programs the
States may have authority to use Federal funds for staff training as well
as for other purposes; to the extent that the Federal agency knows that
this option is utilized, the program should he reported in this questionnaire
with reference to its continuing education aspects.

Excluded from this definition are direct grants (tuition, stipen.
other allowances) for undergraduate or graduate study. Although st
allowances may be considered "continuing education programs" in
other context, they are excluded here.

Community service programs (other than the already defined "extension
and continuing education programs, including community service pro-,
grams") are included in this questionnaire if they are research programs or
educational services offered by institutions of higher education.

Should these definitions be altered? In the light of responses to the ques-
tionnaire, the council may determine that revisions in the definitions are
appropriate, either to enlarge or curtail the council's purview, or to identify
the council's purview more precisely.

H. SOME KEY THEORETICAL ISSUES IN INSERVICE TRAINING*

Malcolm S. Knowles, Ph. D.
Professor of Education, Boston University

My plan for this session is to list and describe very briefly a few of the
key issues that seem to me to confront us in attempting to construct a co-

*Presented at the Regional Conference on Planning Inservice Training Programs
for Mental Health, Swampscott, Mass., Oct. 8-11,1'963.
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herent theory of inservice education. Then I should like to involve you in
testing this preliminary list, so that you can change it and add to it in the
light of your own experiences, concerns, and theoretical orientations. Fin-
ally, after we have arrived at a revised list that is mutually satisfactory,
we might like to use the remaining time to explore some concepts and prin-
ciples that might help us in finding resolutions to the issues, or at least
to the two or three that seem to us to be most crucial.

Some of the key issues as I see them are these:

1. What philosophy of education is appropriate to inservice education?
Specifically, what assumptions should we make about the nature of the
learner and the nature of the learning process? Are the assumptions that
underl4e the conventional education of youth transferable to the inservice
education of adults, or are a different set of assumpt;'-ms required? I person-
ally believe that adults are different from youth as learners in certain critical
respects, and that these differences in characteristics require us to make
certain different assumptions about the adult process of learning. I shall
be glad to expose these views later and engage in a dialogue with you about
them if you are interested.

2. What organizational structure should be
operating inservice education? Is it strictly a stz
activities planned and carried out under the c
cialists? Or is it a dimension of the total envi
diffused throughout the structure, both line
If the latter, what kind of structure should be
crating an inservice education program so ti
system are represented? I have my views oi
be willing to discuss with you if you wish.

'Wished for planning and
inctiona set of discrete
tion of educational spe-

uient, with responsibilities
-id staff and at all levels?
eated for planning and op-
all elements of the social

this issue, too, that I shall

3. What needs should be served by an inservice education program?
in traditional practice, inservice training has been perceived as primarily,
if not exclusively, an instrument for serving the needs of the sponsoring
institution. It has been a means for orienting employed and volunteer
workers regarding the institution's purposes, structure, and processes; for
inducing acceptable role expectations, for inculcating the institution's values;
and for producing appropriate behaviors. Should the institution's needs be
controlling? Or will inservice education be successful in the long run only
if the needs of the individuals are at least equally satisfied? If the latter,
are there any boundaries around the individual needs that can be legitimately
taken into account? Should all the needs for self-fulfillment be given con-
sideration, or only those that are job related?

A corollary issue to this one is how should the needs be determined?
Is it sufficient that the needs be assessed through such administrative
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processes as operational research, personnel appraisal, and supervisory judg-
ments? Are data obtained through performance observations, personality
inventories, and projective tests more valid? What part should the indi-
viduals' self-assessment of their own needs play? What procedures are
appropriate for obtaining such data? I have some ideas about this issue, too.

4. What should be the objectives of inservice education and how should
they be established? In a sense this is the operational implementation of the
issue as to what needs should be served. In its baldest form this issue could
be stated as: should the behavioral outcomes of inservice education be those
desired by the institution or those desired by the individuals, or some com-
bination of both? If a combination, is one set central and the other periph-
eral? In case of conflict, which should govern? And by what kind of proce-
dure should the determination be madeadministrative decision or some
kind of collaborative decisionmaking process? In what form should the
objectives be stated? No doubt in the very way I have raised these questions
I have revealed that I have a point of view on this issue.

5. What should be the role of the participants in the inservice education
program? This issue is touched on in issue number 2 on organizational
structure, but in the form in which it is raised here it goes deeper into the
basic relationship of the learner in the total learning experience. Stated
sharply, the cenDral issue is: is the proper role of the participant that of a
conscientious absorber of transmitted information or that of a self-directing
inquirer? Or some combination of both? The way this issue is decided will
greatly affect the design and methodology of a program. On this point, as
well, I have some ideas.

6. What should be the role of the teachers and leaders in an inservice
education program? The resolution of this issue is, of course, dependent upon
how issue number 5 on the role of the participants is decided. If the role
of the participants is to be that of information absorbers, then the appropriate
role of the leadership corps is that of effective transmitters of the required
information. But if the role of the participants is that of self-directing
inquirers, then the leadership role becomes a much more complicated con-
stellation of the behaviors associated with such roles as those of counselor,
consultant, referral agent, resource pt:rson, and change strategist.

A corollary issue to this one is: what kind of training should be given to
the teachers and leaders of an inservice education program? And what
should be the criteria of selection? What supervisory procedures are
appropriate?

You can probably tell I'm brimming over with ideas on this isskte.

7. How should an inservice education program be evaluated? The sub-
stantive aspect of this issue will, of course, be decided when issue No. 4 on
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objectives is decided. Essentially this substantive issue can be stated : Should
the program be evaluated in terms of outcomes to the individuals or in
terms of outcomes to the institution, or both? But there is a procedural issue,
too, which is: Who should do the evaluating and on the basis of what
evidence? Is evaluation an administrative responsibility or a joint responsi-
bility of all those involved in the enterprise? If the latter, by what procedures
can they be involved? In either case, what kinds of data will the evaluation
be based on and by what procedures will they be collected?

Naturally, I shall bring a point of view into our discussion of this issue.
Now, let me ask you, are these the really crucial issues in inservice educa-

tion as you see them? Which ones would you like to modify or eliminate?
Which would you like to add?

Discussion

After this introduction, the participants formed "buzz groups" to bring
forth issues for discussion.

The following are the issues identified by small groups of audience
participants, which served as a baseline for discussion.

1. How to translate the amount of knowledge into improved care? How
do you select one concept which is important and translate it, and
to whom?

2. What should be the purpose and objectives of inservice education?
3. What are the methods for teaching adults? Are they different?
4. How do we motivate people to participate? What are the appropri-

ate and best ways?
5. How do we motivate university faculty? Who do we use as a trainer

and who as a consultant, and how do we maintain a continuing
interest?

6. How should inservice education be structured into the operation?
7. How is curriculum development best donein a short intensive

amount of time, or over a period of time?
8. Who are the organizations involved, and where do you draw the line?
9. What is inservice education? Is it a change of or in behavior?

10. What should the content of curriculum be for a mental health in-
stitution? Would it involve all the disciplines, maintenance, all staff,
etc.?

11. Who are the good trainers? Are they educators, or are they the
administrators? How do you make the job of trainer attractive?

12. How do you get institution support?
13. FinanceHow much and who pays for it?
14. What are the minimum requirements, and where are the people

to do it?
15. How do you promote it, and what role does research play in it?
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16. Where does the responsibility lieState agencies, practitioners,
schools:

17. After inservice training, what?
18. Categorial or functional problemWhat are the appropriate groups

or groupings, and how can you accomplish greater unity among the
professions and disciplines?

19. Is it better to teach homogeneous groups, mixed groups, or one pro-
fession at a time?

20. How do we involve community groups?

Comments by Dr. Knowles:

Probably the key underlying all 20 issues is "What is your philosophy
of education?" One philosophy of education will result in different answers
than another. On the basis of what we now know of the adult as a learner,
most adult educators subscribe to the following propositions as the founda-
tion of their practice. You might wish to check them for consistency with
the propositions on which you base your mental health practices.

Learner Sets Own Needs and Goals

Human beings are goal-seeking, need-meeting organisms. Learning
is one option available to them in achieving goals and meeting needs, and
they will choose this option when they perceive it to be effective for these
purposes. Implication for inservice education: Learning will be most effec-
tive when the employees have diagnosed their own needs and formulated
their own goals for learning.

Learner Seeks Answers: Teacher Helps

Learning is a process of reorganization of concepts, feelings, values,
etc., within the self. It is whol:y an internal process governed by the learner.
Implication for inservice education: Learning will be most effective when
engaged in actively by the employees as a process of self-education (or mutual
inquiry) ; the teacher will most effectively help in this process when he
perceives his role not as a transmitter of information but as a facilitator
and resource to the employees' inquiry.

Differences Between Youths and Adults

Adults are different from youth (in degree, if not absolutely) in four
important respects:

Different Self-Concept

Their self-concept is different. Youths tend to perceive themselves as
essentially dependent organisms in the educational situation; they expect
to be told what, how, and when to study. Adults, on the other hand, per-
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ceive of themselves as responsible, autonomous, self-directing organisms.
They tend to resent being talked down to, having decisions made for them,
and otherwise being treated like children. When they feel disrespected their
ego is threatened and they erect resistances to learning as a defense. Implica-
tion for inservice education: Employees will feel committed (motivated)
to learn to the extent that they are involved in the planning, execution
and evaluation of their own learning experiences.

Adults More Experienced

Adults have more experience. Because they enter into a learning
activity with broader and richer experience than is typical of youth, adults
are themselves a richer resource for learningand also have a more ex-
tensive foundation of experience to which to relate new learnings. Implica-
tion for inservice education: Those techniques for carrying on the learning-
teaching transaction which make use of the experience of the learners
will be more effective than those which transmit the vicarious experience
of others to the learners. Such techniques include group discussion, case
method, sensitivity laboratories, role playing, skill practice exercises, simula-
tion problem solving, team learning projects, audience participation devices,
etc.

Task Cycle Differences

Adults have a different cycle of developmental tasks than youth, and
therefore, different types and phases of learning readiness or "teachable
moments." Havighurst identifies three main stages of developmental tasks:
(a) eally adult years (e.g., getting a job, etc.) ; (b) middle adult years
(e.g., getting to the top in the job, etc.) ; and (c) later adult years (e.g.,
retiring from the job, etc.) . (See Robert J. Havighurst, "Developmental
Tasks and Education.") Implication for inservice education: Learning
sequences curriculum organizationwill be more effective if geared to
adults' sequences of developmental tasks than if organized according to
the logic of subject matter or the needs of institutions. Also, some learning
will be accomplished best if the learners are grouped according to homo-
geneity of developmental tasks.

Application of Knowledge Immediate for Adults

Adults enter into an educational activity primarily with the intention
of applying their learnings immediately to the solution of life problems,
whereas youth typically have the intention of mastering a body of knowledge
for postponed application. As a result, adults tend to be problem centered
and practical minded in their orientation to learning. Implication for in-
service education: The inservice education program will be more effective
if it is organized around the actual life problems of the employees than if
it is organized around subject-rnatter topics.
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In keeping with this philosophy of education, you will gain the most from
this experience if you test the implications of these propositions for the
issues you have raised as your own self-inquiry.

Perhaps there ate a few issues here that aren't directly covered by these
propositions, so I'll toss out a few ideas about them for your consideration.

Definition of Inservice Education

Regarding the issue "What is inservice education?" I might simply point
out that those of us who regard adult education as our profession would in-
clude all those experiences in a work situation that are designed to influence
the growth of employees. Specifically, we would include supervision as a
part of inservice education. In fact, in industry the role of the supervisor is
shifting away from definition as a controller of human behavior to definition
as a developer of human competency. And the training of supervisors is
getting to be less concernod with the mastery of techniques of control and
more concerned with the mastery of the techniques of education.

Learners Needs and Interests Come First

The objectives of an inservice education program are derived from three
sources of needs and interests: (1) The individual employees: as perceived
by them; (2) the sponsoring institution, as perceived by its leaders; and
(3) society, as perceived by the relevant professions. Adult education always

starts with the self-diagnosed needs and interests of the learners, but artis-
tically negotiates for the inclusion of those of the institution and society.

Adult Education Rhythm

Adult education is developing a methodological pattern (or rhythm) of
experience-generalization, experience-generalization, etc., that is in contrast
to the traditional schoolmaster's rhythm of lecture-discussion, lecture-discus-
sion, etc. We are in an exciting period of invention of new techniques for
implementing this rhythm in the adult education field now.
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III. INSERVICE TRAINING IN INDUSTRY: THEORY AND PRACTICE*

Louis R. Mobley

Manager of Education
IBM Federal Systems Division

The p;ixticular adult education programs I shall examine this evening
are the industrial and business educational programs.

Scope of Adult Education

To provide a quantitative setting, it is helpful to note that about $25
billion are being spent each year on elementary, high schools, colleges and
universities in this country. The dollar amount being spent each year within
business and industry on education has been estimated from 17 billion to 34
billion. In a Ford Foundation study, Professor Harold F. Clark states that
in the United States several times as much is being spent for the education
of adults as for all formal educationpublic and privatefrom kinder-
garten through university. There are more students in adult education than
in all the schools. It is interesting to note that the total dollars spent each
year on health services is also about 25 billion. It is no secret that services
like these are the most rapidly expanding sector of this country's gross na-
tional product.

Another significant area of adult education for which we have few statis-
tics is covered by the 5,000 national organizations which provide educational
programs.

Education vs. Training

Thus far, I have used the word "education." But the title of my subject
contains the word "training." It is quite true that most programs of learning
in industry are described as "training programs." I have always wondered
why we "train" dogs and very young children. Then we "educate" older
children and young people. But when they grow up, we "train" adults.
Could it be that the rise of widespread education coinciding with the
culmination of the industrial revolution resulted in our educating our
young people to be mature adults only to employ them in industry which
rewards them for behaving like children? The research studies of Chris
Argyris described in his book "Personality and Organization" seem to sup-
port the thesis that the logic of organization tends to cause employees to
be "apathetic, passive, and submissive."

*Presented at the Regional Conference on Planning Inservice Training Programs
for Mental Health, Swampscott, Mass., Oct. 8-11, 1963.
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Regardless of the extent to which this may have been true in the past,
I am convinced that the present transition out of the industrial revolution
and into the scientific revolution is forcing a new recognition of the im-
portance of the educated employee working in a business environment
which rewards the daring, active, and assertive.

Commissioner Ewan Clague of the Bureau of Labor Statistics, predicts
that the pace of change during the remainder of this decade and especially
in the 1970's will generate demand for more well-educated, highly skilled
workers than will be available. At the same time, he projects rapidly
dwindling job opportunities for the unskilled and underskilled.

Based on Bureau of Labor estimates for increases in employment by 1975,
farmworkers will decrease approximately by 1 million or 20.4 percent.
There will be no increase in industrial laborers. Skilled industrial workers
(operatives, craftsmen, foremen, etc.) will increase by 4.7 million. Clerical
workers will increase by 4.1 million (up to 40.6 percent) and professional
and technical workers will increase by 4.4 millionthe largest percentage
of any group, (55 percent) .

The Professional Employee

Ar-iny segments of industry have already moved into the scientific
With the rising demand for highly technical products and the

.01 to produce them, inservice training has become a way of life
more progressive firms. A new k_,A1 of employee has entered in-

dustrythe professional employee. He is well educated, mature, creative,
and must be managed in a different way from the way unskilled laborers
are managed. It seems that the professional employee must be managed
the way all employees should be managed.

One of the conditions of employment being increasingly demanded by
the new employee is an opportunity for continuous education.

THE DEVELOPMENT OF INSERVICE TRAINING IN INDUSTRY

In years past, many industrial companies assumed no responsibility for
retraining employees on new work when their skills were no longer needed.
They found it easier and less expensive to lay off the unneeded skills and
employ tile new needed skills. Although this practice is still found among
some companies, especially smaller ones, it is not representative of the
present-day large company.

"J" Programs

At the start of this century apprentice training was the major formal
activity, and this, together with less formalized learning on the job, seemed
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to meet the need. World War II created a crisis in industry for which
millions of persons had to take on new responsibilities. Industry conducted
the "J" programs developed by the War Manpower Commissionjob
instruction training, job methods training, and job relations training. Al-
though the war ended, problems created by our expanding economy multi-
plied. The number of individuals involved and the variations in specific
job requirements were too great to expect the schools to help much.
Industry undertook the educational task itself.

Companies Assume Social Responsibility

Today, when a typical American corporation faces a skill-mix problem,
it first considers retraining or transfer rather than layoff. This may appear
that companies are assuming more "social responsibility" for employees.
Whatever this means, the facts are that industry faces different technical and
economic problems and employees are subject to a variety of social develop-
ments. Jobs require higher level skills; high investment in initial training
encourage employers to retain trained people through upgrading and train-
ing; recruitment and employment costs are higher, relatively full employ-
ment reduces the supply of available skills; many new skills required are not
developed outside the company. At the same time, employee needs and ex-
pectations have changed ; they are better educated, they want to continue
to learn; they tend to identify with the company more, they are more willing
to move about the country, making transfers more acceptable; they aspire
for professional and management status. The result is more training within
industry, both in extent and variety.

EDUCATIONAL OPPORTUNITIES IN INDUSTRY TODAY

It is impossible to convey an accurate picture of training in industry
because of the wide diversity of companies. Small companies frequently can-
not afford the financial investment required for extensive training and
education of its employees. Some large companies do not need extensive
programs because of the nature of its business and the economics of its skill
requirements or the logics of its personnel practices. Nevertheless, I shall
offer some generalities regarding the various types of programs and the kind
of companies in which they are found.

Training for New Employees

Almost every company conducts a form of initial training for new em-
ployees. When the hiring rate is not great, formal on-the-job instruction
usually suffices. Where consistent and sustained employment takes place,
more formal off-the-job orientation and initial job training is found. Such
training varies from a few hours in the case of nonprofessional skills up to
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as much as a year of formal initial training for certain professional jobs
like sales and engineering, or in certain specialized skills such as apprentice
training. After initial training, those companies undergoing rapid growth
and change usually have retraining, upgrading, and refresher-type courses.

Professional Employees

Where relatively large numbers of professional employees are found, ad-
vanced courses are offered to prevent professional obsolescence. For these
courses, outside educational institutions are frequently utilized for educa-
tional programs such as patent attorney training, advanced degree pro-
grams for engineers and scientists, and executive development.

Training That Is Company Motivated

Please note that the type of programs described above are company
motivated. The company evaluates the work which must be done, its avail-
able resources of skill, and determines the training necessary to match skill
with work requirements. It then decides whether the training should be in-
company or out-of-company on the basis of who can do the best job at the
least cost.

Since company-motivated training needs are company determined, these
courses are usually conducted on company time and at company expense. To
the employee, such training becomes a "job assignment" for the period of the
course.

Employee Should Negotiate Training

It is important to note that- today the more progressive companies,
especially those with many professional employees, do not simply direct
employees to take such training. Like many job assignments, they are negoti-

\ ated with the employee, with full consideration given to the employee's
mterests and ambitions. Many such employees even take the initiative in
requesting enrollment in company initiated courses. However, lower skilled,
nonprofessional employees prefer to be told what to do and when to do it.
For this to work, such employees must have confidence in their management,
and such confidence must be maintained through appropriate personnel
practices which I shall not explore here.

Voluntary Training

An increasing number of companies are providing for employees' educa-
tional opportunities of a voluntary nature. Such courses and programs are
offered at company expense because of the longer range value to the com-
pany in having better educated employees. But enrollment is strictly volun-
tary on the part of employees taking the initiative in participating on their
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own time. Participation in such educational opportunities frequently qualifies
people for better, higher paying jobs. Typical programs of this type are
general education night courses, tuition refund programs, extension courses,
and management study programs.

Because of the diversity of training activities, a better explanation of
current inservice training practices may be made by selecting_ typical cases
of specific programs. The cases chosen illustrate the retraining of nonprofes-
sional manufacturing employees so they may perform different work at
higher levels of usefulness and pay.

RETRAINING CASES

Two actual cases can be described in some detail to illustrate the nature
of the problem in retraining. Both of thesn recent experiences relate to the
retraining of surplus, unneeded manufactthing skills.

Xerox Corp.*

In 1960 the Xerox Corp., Rochester, N.Y., had made the decision to con-
centrate its efforts in producing copying machines, and to put less emphasis
on its paper manufacturing business. Af r consultation with union officials,
it was decided that the company wol Id retrain at its expense "certain
employees with 10 or more years of servi, in skills which would render them
eligible for transfer from the sensitizing plants to the machine manufacturing
operations of the company."

Labor-management relations were good. The union very actively encour-
aged members to enroll in the program, and participated in the planning
and operations of the program.

Great pains were taken to insure that employees knew about the program
and had the opportunity to discuss its meaning and implications for them.
Management and union leadership gave the first official pronouncement of
the retraining program to a voluntary Saturday morning mass meeting of
employees of the paper division. Following this, every effort was made to
publicize the program. The key message was a program that guaranteed an
"average" wage (i.e., $2.66) during training, with a built-in opportunity
for learning new skills-which would be useful to the company.

Despite such extensive communication, there was a disappointing small
number who accepted the offer. Nevertheless, for these who enrolled, a
course was given. With the help of the Rochester Institute of Technology, a
plan was adopted which provided for 160 class hours of fundamental shop
courses, followed by 80 hours of machine shop or assembly practice. The
volunteers were given two screening tests (AGCT and Bennett AA). Of 101
persons tested, 34 were unqualified for retraining. Sixty-nine persons were

* "Xerox Corp.A Case Study in Retraining," Felican F. Foltman, Management
of Personnel Quarterly; 1962, vol. 1, No. 5.
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admitted to retraining and 68 completed the program. Their ages ranged
from 27 to 55. Twenty-six had high school education, 39 had less education.

To the union, the retraining program meant an opportunity to make the
best of a relatively poor situation. To the management, the program meant
a rather sizable investment of funds, incurring a new and sizable financial
responsibility, but with an opportunity of assurance of a supply of trained
manpower for the years ahead. But to the trainee, the program posed an
almost traumatic dilemma: Is this an opportunity or not? What will
happen if I do attempt retraining, and what will happen if I don't?

Many trainees were upset by the necessity for personal decisionmaking.
"Going to school again" posed adjustment problems which were difficult.
The greatest source of dissatisfaction was the arrangement made for replacc-
ment after retraining. Administrative delays and lengthy labor pool assign-
ments caused frustration and resentment made worse by the way it was
handled. Loss of seniority in the machine operations division was particu-
larly vexing to the trainees.

The principal conclusion to be derived from this case study is that un-
skilled production workers in a manufacturing industry can be retrained
in a relatively short timeto an acceptable degree of competence for oc-
cupations that are not only new to them, but also ranked slightly higher in
the skill hierarchy. It was also concluded that administrative practices must
be as well planned and executed as the training program itself. Other im-
plications that can be drawn from this particular program are:

1. Inability of employers to guarantee jobs combined with lack of em-
ployee knowledge of the occupational heirarchy creates many uncertainties
about the employee's future.

2. Employees are interested in immediate economic consequences, not
long range.

3. Normal resistance to change can be expected.
4. Fear of being "students" must be overcome.
5. Employees lack confidence in management following through. A "gim-

mick" is always suspected.
6. Training for adults should emphasize "learning by doing."
7. Testing is a useful screening aid.

IBM Corp.

- A specific retraining program in IBM illustrates an approach to the prob-
lem of many manufacturing companies today who are faced with rapidly
changing technology and the increased use of automation. There is a
continued potential problem of plant personnel becoming surplus or tech-
nologically obsolete in their skills.

The situation in this case differed from that in the Xerox case in the
following respects:
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1. The reasons for retraining were related to advancing technology
rather than a change in the compa product.

2. This is a nonunion situation.
3. The skill level is somewhat higher.
4. Employees are accustomed to participating in a variety of educational

programs within the company.
5. No outside ediv:ational institution was involved.
This program was conducted at Endicott from September to December

1961 and focused on the retraining of plant personnel on computer elec-
tronic technician skills. The basis of selection for the course was:

1. Indicate an interest in being assigned to electronic work by volunteer-
ing to take a test battery.

2. Obtain satisfactory grades on the test battery administered by the
personnel department.

3. Obtain the recommendation of their manager.
4. Have a high school diploma or equivalent.
5. Have at least 1 year of training in algebra or equivalent individual

study.
The test battery consisted of the Wonderlic Personnel Test, the Seattle

Algebra Test, and a special company aptitude test.
All those trained (except for six men) were above the 55 percentile of the

total plant population. All had 1Q's above 100, their average was 113.
Ninety percent were h igh school graduates or better. Ten percent declined
to accept the opportunity, mainly because of no interest.

Of the 391 employees enrolled in classes, there were only 21 dropouts.
In order to determine the extent to which the lower half of plant person-

nel may be retrained, an experimental class of 16 ,Ls iJ ;Ale
same selection procedure was followed except for eligibility for scores on
the test battery. The 16 employees selected were close to the 25th percentile
for the total plant.

Of 30 employees invited to take the course, 47 percent declined to accept
the opportunity (compared to 4 percent in previous classes) . Poor motiva-
tion and lack of ability were the main causes for dropout. All dropouts had
lower scores on the Wonderlic Test.

From this experience, the following conclusions were drawn:
1. It is possible to retrain a large percentage of employees who score

above average on a selection test battery.
2. About half of below-average employees can be trained for highly

technical jobs.
3. Motivation for employees to enroll in retraining courses is influenced

by their interest, confidence in their ability to succeed, and general plant
climate.

4. Below-average employees require longer, more costly courses.
5. Many employees need additional basic education in mathematics and

science.
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EMERGING PHILOSOPHY OF INSERVICE EDUCATION

Education or Training

As can be inferred from the previous description of industrial inservice
training programs, the term "training" is used in connection with those pro-
grams which are motivated primarily by and for the benefit of the company.
On the other hand, the term "education" is used to refer to those educat;onal
opportunities, wherever found, in which the employee takes the initiative
to enroll. In other words, education is something the individual does for him-
self, whereas training is something the company does to the individual.

Balance Between Education and Training

Companies have had enough experince in this field by now to realize that
a given program must integrate these two views so that both the company's
interests, as well as the employee's interests, are served. Much research has
been done on learning theory giving renewed respect for the concepts of
self-development and individual differences in relation to learning motiva-
tion. If we adhered strictly to the rule of self-development and individual
differences, we would never conduct a formal program with groups of peo-
ple in "classes." On the other hand, if we are completely unconcerned with
the ,concept of self-development and individual differenc".s, there would be
little or no motivation for learning. Ike moF tc 1tobk. ss w, iriast
strike t1' . .:ince in evt;ry learnin situation between group and in-
dividual, between authority and freedom, between challenge and frustration.
The good teacher knows how to maintain these delicate balances.

Growing on the Job

Very few high school graduates, or even college graduates,:have, reached
the degree of maturity when they graduate as they are capablefof maching;
formal education seems to systematically remove problems from:the }earners,
thus denying them the essential practice in solving problems; thrir education
has hardly begun; they still have a lot of growing to do. The...typical em-
ployee, during his first 5 years on the job, needs and wants mu/Jti .firection.

In a spontaneous addition to his prepared remarks, Mr. Mg±i-el: covered
the fo Ilowing points:

Participation of Trainees Pays Off

A good business proposition is mutually beneficial, mutuarly agreedto,
where each participant in the transaction can strike the 'fiae balance
between the group's interests and the individimPs interests, 43---voreen the ne-
cessity of authority and the desire for freedom, and between I-P:1e nature of
challenge and the danger of frugtration. Every good teache..1- knows how
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to strike these fine balances in specific situations. We are beginning to
discover that our managers are as much teachers as they are managers.
They are beginning to strike the fine balance between challenge and
frustration with their employees, and we are discovering as much training
is taking place between the manager and the man right in the manager's
office as is taking place in the classroom.

First Job Employees Want School-Like Training

The new employee has to receive an experience somewhat similar to his
school experience. We talk about self-development and employee-motivated
participation. This is an ideal toward which we hope employees strive,
but it does not automatically happen real fast. We have discovered that
newly hired employees who have experienced nothing but school life find
it extremely difficult to take the initiative. They want to be treated like
they were in school. To put it bluntly, they want to be manipulated. They
want somebody else to tell them what is expected of them and to hold
them to the standards because this is what their teachers did in school.
Any kind of experience in the company that departs too much from this
may create a problem with the employee. With new employees, and in this
area of training, if I can use that term to refer to this kind of experience,
the content is usually related to a specific skill or knowledge. Methods tend
to be like that found in school; lecture, demonstration, learning by doing,
testing, and what have you. These kinds of training experiences tend to be
company motivated and company directed.

Capitalize on More Experienced Employees

Now when we find a more experienced, a professional employee or a
first line manager, shall we say, we should capitalize on his greater maturity
and provide an experience that is not so much like school. He has grown
a bit. The experience should be more like work, which is more meaningful
to him at the time. It should be less specialized. It should concentrate more
on knowledge and attitude and not so much on skills. Its methods should be
not so much lecture and demonstration as discussion, problem solving and
permissive techniques. The program should b.: hopefully, individually moti-
vated rather than company motivated.

Executive Education

Moving from the new employee past the professional, more experienced
employee into the executive development kind of experience, you might
be interested in some of the things we discovered about this kind of
individual. The content of this kind of experience needs to be related
to the environment of the businesssocial, political, and economic envi-
ronment. It needs to focus on the process of decisionmaking. A good gener-
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ous dose of philosophy. We have discovered that executives who took
philosophy courses in college feel that they did not mean much to them at
the time. They are very happy to take a course in philosophy after they
become mature because they seem to appreciate it then. Or to put it another
way, we simply don't appreciate the answers to problems that we have
never had, and unfortunately, our formal educational institutions give us
all the answers to all the problems that we never had. But just let a man
have a few problems for about 20 years, and he will appreciate these kind
of things. We found a tremendous motivation on the part of our executive
people at JBM, and other corn, Lnies, who have had the experience, relate
the same story.

There is a thirst for content material relating to political, social and
economic matters, philosophy, decisionmaking, and the whole study of
values, both qualitative and quantitative in nature. The methods in these
programs tend to be extensive reading, discussion, stimulation; the kind
of methodology that we don't even find in formal school, except perhaps the
reading. An executive doesn't like you to present your paper to him and then
discuss it. He wants to read it first, so he can use his time for discussion.
This is the reaction we get from executive people.

They like to work hard, but they like to pull away from the job periodically
to explore the meaning of their experience and its relevance to themselves,
to the company and to the society.

Difference Between Executive Education and Training

It was an English educator who brought up sharply the difference between
the education of mature people like executives and the education of less
mature people like school children. The education of the executive is a
process of differentiation, whereas that of the younger person is a process
of acculturation. Perhaps this is the difference between training on the one
hand and education on the other. Education encourages differentiation
rather than conformity.

Creativity

It's the very difference between people that provides the great possibility
of creative interaction between people and is the secret of creativity in this
country. In freedom we have the possibility of unlike individuals corn-
ing together to discover areas and propositions that are mutually bene-
ficial to both parties. This is possible only when both parties are different
from each other. If they were both alike, they could not help each other unless
it was to lift twice as 1reavy a load. TJArly creative experiences between
individuals in our society come about because of the differences between
individuals and the way they interact. When you look at creative phenomena
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in biology and in the physical sciences, you discover also that the primary
requisite for creativity is that there be an interaction of fundamental dif-
ferences and new form takes place as a result. For example, positive and
negative electricity; the warm, dry air and the cool, damp earth yields
growth; the interaction of unique differences.

All of this hullabaloo about conformity goes back basically to the fact that
people in specific areas, in specific professions or specific companies are
getting too much alike. When people get too much alike creativity begins
to drop off and it's the sheer difference between people that makes inter-
action between them a creative proposition. I am flattered that you invite
a representative from industry to your conference because I represent an
area of a different set of experiences from that which some of you have had,
and hopefully the interaction will be beneficial.

Employees Grow Five Ways

I am going to close with a sort of summary of the way we find people
really growing in an organization. This is the whole range of influences that
contribute to growth.

1. Self-Development

Now self-development is a rather subtle thing. If you really believe in self-
development 100 percent you would never have any classrooms or teachers.
You would just leave people alone to develop themselves. It is sort of an
ideal that you really cannot reach, and incidentally you can reach it only
with very mature people. They have self-determination. They develop them-
selvesexecutives really dev elop themselves. Mature professional people
assume responsibility for their own personal development.

I do not like the word motivate. .1 do not believe you can motivate any-
body. I think you can capture their motivation, but I think primarily you
can create a set of conditions and environment that will most likely cause
them to motivate themselves. I look upon the words "to motivate" as being
essentially manipulative. I do not think this is respect for individual dignity,

but at the same time I know you have to do more of this with younger
people. As they mature, I think you do less and less of it. But for goodness

sake, let's not treat mature people like they were youngsters. Let's not go
back to training when we ought to be educating for change. This is
precisely what I want to see happen with older professional, managerial,
mature individuals. I wish we could stop calling this thing inservice train-
ing, and start calling it inservice education. They have had their training;
they have been youngsters and they have been through school. They have
had their education there, but unfortunately there is an awful lot of training

going on in our schools.
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2. Manager-Man Relationship

The second most important influence on growth in an organizational
atmosphere is the manager-man relationship. This is a big story, and I wish
I had time to explore it.

3. On-the-Job Enlargement

The third most important influence that will cause self-development to
happen is on-the-job enlargement. How do you structure the job in such a
way that the employee ccntinually has the opportunity for something new
and different and something bigger and better. Now this takes some doing,
but it is the manager's job to do it, an administrator's job. As long as you
have neat little boxes and you put people in there and say, "This is your
job, and don't go outside that box," you are not doing much for job enlarge-
ment. We have discovered in IBM that the single managerial effort that
pays off the greatest dividend in terms of employee development is continual
on-the-job enlargement.

4. In-Service Education

The fourth influence is in-service education, formal training. There is a
place for it, especially with the younger, the less mature people.

5. Out-of-Company Experiences

And the fifth kind of opportunity, really a glorious hunting ground for
self-development to express itself, is out-of-company volunteer experiences,
either in training, education, or in association workBoy Scouts, Girl Scouts,
PTA, Red Cross. They are hungry for leaders. Anybody that volunteers,
they will welcome with open arms. The nice thing about working in these
kind of activities is you can make all the mistakes you want to, and they
will still love you because you are willing. There is no better way of learning
than by making a few mistakes. They say a child would never learn to walk
if he did not fall down. I do not know whether that is good psychology or
not. We feel that mistakes are an important part of the learning process.

A Mentally Heaithy Person

If we have a greater respect for education; if we have a greater respect
for individual differences; if we allow interaction in a creative way, then
we have the conditions for growth. We have the conditions that will cause
people to move more toward the direction the Menninger Foundation study
presented as sort of a healthy person, a mentally healthy person. You have
probably seen this, and I am invading your field, but we find this so absolutely
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consistent with the things we have discovered about healthy, mature in-
dividuals that I think it is worth repeating.

Five characteristics of a mentally healthy, mature person are:

1. He treats others as individuals by identifying himself and by accepting
and understanding them.

2. He is flexible under both internal and external stress.
3. He obtains pleasure from many sources.
4. He sees and accepts his self-limitations.
5. He uses capacities to fulfill personal needs in carrying out productive

tasks.

This is a rather respectful list of characteristics of an individual who can
enjoy the full measure of individual dignity.

420-039 0-71 15
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Appendix B

OPTIONAL EVENING SESSIONS

QUESTIONS FOR DISCUSSION PURPOSES

OPTIONAL EVENING SESSIONS

Participants were afforded an opportunity on each evening to meet
together in small informal groups to discuss special interests or concerns in
the field of continuing education. There was no designated leader or discuss-
ant in these groups.

There were three groups on Wednesday evening in which a discussant
with special knowledge in a particular technical aspect of continuing educa-
tion was designated to lead the discussion. Attendance at any of the groups
was entirely optional. The ground rules established and described in special
printed announcements stated that the discussant would be in a designated
room at 8 p.m.

Three topics were selected for discussion as follows : (1) "Open-End or
Involvement Films" with Mr. Alfred R. Kinney, Jr., chief, Training Methods
Development Section, Communicable Disease Center, Public Health Serv-
ice, Atlanta, Ga., as discussant; ( 2) "Marshalling McLuhan to Continuing
Professional Education : or Do New Means Make Possible New Objectives?"
with Mr. Lewis A. Rhodes, director, National Project for Improvement of
Televised Instruction, National Association of Educational Broadcasters,
Washington, D.C., as discussant; (3) "Programed Instruction : Innovative
Opportunity for Continuing Education", with Dr. Theodore H. Blair, Pro-
gramed Instruction, Inc., Tampa, Fla., as discussant. Due to the small
number of participants present for discussion of topics 2 and 3, these
two groups joined together and the time was shared by the discussants.
Informal feedback from those present indicated that the sessions were lively
and instructive.

WARREN C. LAMSON, ACSW

QUESTIONS PREPARED FOR DISTRIBUTION TO EACH GROUP
FOR DISCUSSION PURPOSES

Individual and Small Group Aspects of Continuing Education

1. What are the key concepts in a philosophy of education? Which are
most unique to continuing education?

2. What can be extracted from learning theory and educational methods?
What elements of learning theory should every director of continuing
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education know well? For what teaching-learning method is each of
these theoretical concepts most meaningful?

3. What behavioral changes in individuals can be reasonably expected in
time-limited continuing education activities? How can these be assessed
or evaluated?

4. How can the unique contributions of participants, teachers and/ or
leaders be identified and utilized most positively in an adult learning
situation?

5. What should be the investment of the individual learner in his own
continuing education? Through what methods?

6. How can appropriate integration and appropriate separateness of con-
tinuing education activities involving different disciplines and different
levels of experience be achieved?

7. What is the significance of reward systems of various kinds of continuing
education?

8. What are the motivational factors involved in an individual's participa-
tion or nonparticipation in continuing education programs?

9. In what ways do identity conflicts of individuals and role conflicts of
groups complicate the task of continuing education? How can these
forces be used to the advantage of continuing education? How can
continuing education contribute to a more satisfactory solution?

SCHOOLS, INSTITUTIONS AND AGENCIES

1. What are the most appropriate roles of colleges, universities, specialized
training resources, governmental agencies, professional organizations,
voluntary groups, industrial organizations, and private institutions in
continuing education in mental health?

2. How can realistic goals and priorities be established by institutions and
agencies for continuing education programs?

3. What are the factors in institutional and agency programs that facilitate
or hinder the development of continuing education programs?

4. What organizational structures should be established for planning and
operating continuing education programs? What staffing patterns should
be considered?

5. What should be the investment of the employing agency in the continu-
ing education of its employees?

6. How can institutional and agency continuing education programs for
mental health personnel be realistically geared to community, State,
regional, and national mental health planniag and the development of
comprehensive mental health services?

7. What is the role of institutions and agencies in evaluating continuing
education programs?

8. How can continuing education programs be developed to provide for
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maximum flexibility in the use of a variety of approaches, methods, and
settings?

9. What factors should be considered in determining the need for continu-
ing education and selecting the individuals or groups to be involved?

COMMUNITY AND STATE PROGRAMS

L What axe the irthiications for developing selected cormnunity or State
training centers or mthenzesources for continuing edi=ation?

2. How can continuing edprntion programs in communities and States best
be administered and coorcrmated?

3. How can continuing. 'erincation be developed so that it integrates with,
and improves basic trafT-ir-7,2 How can continuing education be oriented
to long-range career de-.7e1opment rather than relatively isolated blocks
of learning?

4. How can community and State programs participate most productively
in research and evaluation related to the development of more effective
continuing education?

5. How can community and State programs and colleges and universities
collaborate most effectively in the development of continuing education
programs? What is the most desirable use of university and agency per-
sonnel as faculty in continuing education?

6. What is the role of mental health administrators in the development of
continuing education?

7. What factors should be considered in securing administrative and legis-
lative support for continuing education?

8. What are the essential elements of a comprehensive community or State
continuing education program?

REGIONAL AND NATIONAL PROGRAMS

1. What are the indications for developing selected regional or national
training centers or other resources for continuing education?

2. How can regional training resources be best utilized in State, local,
and national efforts in continuing education in mental health? What is
the special role of such resources in continuing education in mental
health?

3. What types of grants or contractual services, other than support of in-
dividual continuing education programs should NIMH support in order
to foster optimal long-range development in the field?

4. What is the role of regional and national organizations in continuous
comprehensive planning for continuing education in mental health?

5. What is the most useful role of regional and national bodies in the develop-
ment of teaching personnel for continuing education programs?

W.C.L.



Appendix C

EVADEALMON Q:)ESTIONNAIRES

Ainznymous Evaluation

Evaltun and Follow-up

ANONYMOUS EVALUATION

National Conference on Continuing Blum:Hon in llibntal Health
October 25-27, .E-SET

1. I attended scheduled sessions of the couttrrence duthig the following
periods (check as many items as are applacabge) :
( ) a. Wednesday morning, October 25
( ) b. Wednesday afternoon, October 25
( ) c. Wednesday evening electives, October 25
( ) d. Thursday morning, October 26
( ) e. Thursday afternoon, October 26
( ) f. Friday morning, October 27
( ) g. Friday afternoon, October 27

2. I have attended regional and national conferences or similar meetings
(including annual meetings of associations, etc.) for approximately
(check one) :

( ) a. l to 5 years
( ) b. 5 to 10 years
( ) c. llto20years
( ) d. more than 20 years

3. During the past 2 years (since July 1, 1965) I have attended approxi-
mately the following number of regional and national conferences or
similar meetings (check one) :

( ) a. 1 to 3
( ) h. 4 to 7
( ) c. 8 to 15
( ) d. more than 15

4. My expectations prior to the recent conference, October 25-27 were
(check one) :
( ) a. Rather high.
( ) b. About the same as for most conferences
( ) c. Rather low.
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5. Compared to my expectations prior to the conference ( ieck one) :
( ) a. I found it better than expected.
( ) b. I found it about the same as expected.
( ) c. I was disappointed.

6. Compared to most other participants, though I cannot be sure, I feel
that :
( ) a. I probably got more out of the conference than many of the

others.
( ) b. I got about as much as the next person.
( ) c. I probably got less out of it for myself than did most of the

participants.
7. Rate each factor listed below on a scale of 1 to 5 :

5excellent 3average 1poor
4good 2fair
(Feel free to add comments to clarify your reactions within any one
category listed.)
( ) a. Overall reaction to this conference compared to other meetings

I have attended.
( ) b. Timeliness and significance of conference.
( ) c. Objectives clear and realistic.
( ) d. Setting and physical arrangements.
( ) e. Organization and design of conference.
( ) f. Selection of participants.
( ) g. Plenary session presentations.
( ) h. Small group sessions.
( ) i. Background materials.

8. Any comments, for example, elaboration on above responses items 4-7)
or comments on. other aspects of the conference?

SIGNED EVALUATION AND FOLLOWUP

National Conference on Continuing Education in Mental Health
October 25-27, 1967

1. In what types of content areas did you learn the most? What was new
or of most interest to you? From any particular source?

2. What types of content were old stuff or of least interest to you?
3. What contributions that you made did you think aroused most interest

in other participants?
4. Did you feel any particular contributions or points of view significant

to the field were somehow missed or were not well received by partici-
pants who heard you? If so, specify.

5. Do you feel any of your attitudes were significantly changed? If so,
which attitudes and by what or whom?
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6. Do you feel any prior attitudes were especially strongly reinforced? If
so; specify.

7. Were you pleasantly surprised or unexpectedly impressed by any ex-
perience at the conference? If so, specify.

8. Were you disillusioned, disappointed or _negatively impressed by any
experience at the conference? If so, specify..

9. Any additional comments about the conference?
10. In what ways, if any, do you expect your own activities and/or those

of your organization will be different during the next year, for which
the conference served as a significant stimulus?

11. Suggestions for the future which are afterthoughts or which may have
escaped recording or emphasis during the conference? e.g., followup
activities which should be fostered by NIMH or other designated
organizations?

12. Which questions or issues do you feel most deserve researchwith rea-
sonable promise of results?
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Appetncli;

:Rosaer of
Rarticjvants

ROSTER OF PARTICIPANTS

National Conference on Continuing Education in Mental Heaith
University of ChicagoCenter for Continuing Education

October 25-27, 1967

William T. Adams
Associate Director
Joint Commission on Correctional Man-

power and Training, Inc.
1522 K Street NW.
Washington, D.C. 20005

C. Knight Aldrich, M.D.
Professor of Psychiatry
School of Medicine
Univerity of Chicago
950 East 59th Street
Chicago, Ill. 60637

Theodore H. Blau, Ph. D.
Programed Instruction, Inc.
213 East Davis Boulevard
Davis Islands
Tampa, Fla. 33606

Werner W. Boehm, D.L.
Dean, Graduate School of Social Work
Rutgers, The State University
New Brunswick, N.J. 08903

David A. Boyd, Jr., M.D.
Executive Secretary-Treasurer
American Board of Psychiatry and

Neurology, Inc.
102-110 Second Avenue SW.
Rochester, Minn. 55902

Arthur Brayfield, Ph. D.
Executive Officer
American Psychological Association
1200 17th Street NW.
Washington, D.C. 20036
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Frederick Brechler, Ph. D.
Associate Director
Internship for Clergymen in Urban

Ministry
Case-Western Reserve University
9606 Euclid Avenue
Cleveland, Ohio 44106

Bertram S. Brown, M.D.
Deputy Director*
National Institute of Mental Health
Chevy Chase, Md. 20203

Douglas R. Bunker, Ph. D.
Associate Professor of Organizational

Behavior
State University of New York at Buffalo
Buffalo, N.Y. 14214

Edward J. Carlin
Department of Community Services
American Federation of Labor and Con-

gress of Industrial Organizations
815 16th Street NW
Washington, D.C. 20006

Hugh Carmichael, M.D.
Director, APA Project for Continuing

Education of Psychiatrists
American Psychiatric Association
1700 18th Street NW.
Washington, D.C. 20009

Harold D. Chope, M.D.
Director, Department of Public Health

and Welfare
County of San Mateo
225 37th Avenue
San Mateo, Calif. 94403

*Now Director, NIMH



Raquel E. Cohen, M.D.
Psychiatric Director
North Suffolk Mental Health Center
79 Paris Street
East Boston, Mass. 02128
(Also Associate Director

Laboratory of Community Psychiatry
Harvard Medical School)

Margaret M. Conant, Ph. D.
Chairman, Prince George's County Men-

tal Health Advisory Committee
Board of Education of Prince George's

County
Upper Marlboro, Md. 20870

Cecilia Conrath, M.P.H.
Assistant to Chief,
Continuing Education and Training

Branch -

Division of Regional Medical Programs
National Institutes of Health
9000 Rockville Pike
Bethesda, Md. 20014

Robert I. Daugherty, M.D.
General Practitioner; Salem, Oregon; and

Director, Psychiatric Postgraduate Ed-
ucation for Nonpsychiatric Physicians

Department of Psychiatry
University of Oregon Medical School
3181 Southwest Sam Jackson Park Road
Portland, Oreg. 97201

Leroy W. Earley, M.D.*
Western Psychiatric Institute
Professor of Psychiatry
School of Medicine
University of Pittsburgh
3811 O'Hara Street
Pittsburgh, Pa. 15213

Allen J. Endow, M.D.
Director of Continuing Education
Department of Psychiatry
School of Medicine
University of Southern California
Los Angeles, Calif. 90033

Raymond Feldman, M.D.
Director of Mental Health Programs
Western Interstate Commission for

Higher Education
University East Campus
Boulder, Colo. 80302

*Deceased

Lorene R. Fischer, R.N., M.S.
Professor of Nursing
College of Nursing
Wayne State University
Detroit, Mich. 48202

Esther A. Garrison, L.L.D.
Chief, Psychiatric Nursing Training

Branch
Division of Manpower and Training

Programs
National Institute of Mental Health
Chevy Chase, Md. 20203

Herbert S. Gaskill, M.D.
Professor and Chairman
Department of Psychiatry
College of Medicine
University of Colorado
Denver, Colo. 80220

Milton Greenblatt, M.D.
Commissioner
The Commonwealth of Massachusetts
Department of Mental Health
15 Ashburton Place
Boston, Mass. 02108

William S. Griffith, Ph. D.
Assistant Professor in Adult Education
The Department of Education
University of Chicago
Chicago, Ill. 60637

Eugene A. Hargrove, M.D.
Commissioner
Department of Mental Health
State of North Carolina
Raleigh, N.C. 27603

Walter Held
Director of Business Program
Advanced Study Program
The Brookings Institution
1775 Massachusetts Avenue
Washington, D.C. 20036

Elizabeth Hendryson
President, National Congress of Parents

and Teachers
700 North Rush Street
Chicago, Ill. 60611

Richard G. Herman, ACSW
Associate Director
Department of Social Work Practice
National Association of Social Workers,

Inc.
2 Park Avenue
New York, N.Y. 10016
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Adele Herwitz, R.N., M.A.
Associate Executive Director
American Nurses' Association, Inc.
10 Columbus Circle
New York, N.Y. 10019

Mary Florence Hill, Ph. D.
Director, Continuing Education
School of Nursing
University of Pittsburgh
Pittsburgh, Pa. 15213

Margaret E. Hoffman, ACSW
Chief, Social Services and Related

Personnel Section
Continuing Education Branch
Division of Manpower and Training

Programs
National Institute of Mental Health
Chevy Chase, Md. 20203

John B. Holden, Ph. D.
Director, Graduate School
U.S. Department of Agriculture
Washington, D.C. 20250

John V. Hottel, Ph. D.
Chief, Special Grants Support Section
Technical Programs Assistance Branch
Division of Mental Health Service

Program
National Institute of Mental Health
Chevy Chase, Md. 20203

Victor I. Howery, Ph. D.
Professor, Department of Social Work
University Extension
University of Wisconsin
Madison, Wis. 53706

Jack Hubbard
Chief, Bureau of Training
Department of Mental Hygiene
State of California
Sacramento, Calif. 95814

Portia Bell Hume, M.D.
Director, Center for Training in Com-

munity Psychiatry and Mental Health
Administration

California Department of Mental
ifygiene

2509 Milvia Street
Berkeley, Calif. 94704
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Alice E. Ingmire, Ed. lD.
Chairman, Continuing Education in

Nursing
School of Nursing
University of California
San Francisco Medical Center
San Francisco, Calif. 94122

Sheppard G. Kellam, M.D.
Codirector, Wood lawn Mental Health

Center
Associate Professor of Psychiatry
University of Chicago
1841 East 63d Street
Chicago, III. 60637

Elizabeth L. Kemble, Ph. D.
Dean, School of Nursing
University of North Carolina
Chapel Hill, N.C. 27515

Howard M. Kern, Jr., M.D.
Director, Project of Postgraduate Edu-

cation for Nonpsychiatric Physicians
American Psychiatric Association
1700 18th Street, NW.
Washington, D.C. 20009

Walter Kindelsperger, Ph. D.
Dean, School of Social Work
Tulane University
New Orleans, La. 70118

Alfred R. Kinney, Jr., Chief
Training Methods Development Section
Training Branch
Communicable Disease Center
Public Health Service
Atlanta, Ga. 30322

Alan M. Kraft, M.D.
Director
Fort Logan Mental Health Center
3520 West Oxford Street
Denver, Colo. 80203

Warren C. Lamson, ACSW
Assistant Chief
Continuing Education Branch
DMsion of Manpower and Training

Programs
National Institute of Mental Health
Chevy Chase, Md. 20203

Willis B. Lamson, M.A.
Coordinator, General Education
Emily Griffith Opportunity School
1250 Welton Street
Denver, Colo. 80204
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Herbert Leibowitz, Ph. D.
Head, Social Welfare Extension
University of California Extension
2223 Fulton Street
Berkeley, Calif. 94720

L. Douglas Lenkoski, M.D.
Associate Director
Department of Psychiatry
School of Medicine
Western Reserve University
Cleveland, Ohio 44108

Jerome Levy, Ph. D.
Assistant Professor of Behavioral Science
Department of Psychiatry
The University of New Mexico School

of Medicine
Albuquerque, N. Mex. 87106

Ralph Littles tone, M.S.
Office of Planning
California Department of Mental

Hygiene
1500 Fifth Street
Sacramento, Calif. 95814

Eugene Long, M.D.
Special Assistant to the Deputy Director
National Institute of Mental Health
Chevy Chase, Md. 20203

William J. McGlothlin
Vice President
University of Louisville
Louisville, Ky. 40208

Wilbert McKeachie, Ph. D.
Chairman, Department of Psychology
University of Michigan
Ann Arbor, Mich. 48104

Donald R. McNeil, Ph. D.
Chancellor
University Extension
The University of Wisconsin
Madison, Wisconsin 53706

Harold L. McPheeters, M.D.
Associate Director for Mental Health

Training and Research
Southern Regional Education Board
130 Sixth Street, NW.
Atlanta, Ga. 30313

Lee B. Macht, M.D.
Principal Psychiatrist
Deputy Medical Director Job Corps
Office of Economic Opportunity
1200 19th Street, NW.
Washington, D.C. 20506

Mildred Mitchell-Bateman, M.D.
Director, West Virginia Department of

Mental Health
1721 Quarrier Street
Charleston, W. Va. 25305

Louis R. Mobley
Staff Associate in Public Affairs
Office of the Director of Executive

Development
International Business Machines Corp.
Sands Point
Port Washington, N.Y. 11050

Harold Nitzberg
Coordinator of Mental Health Com-

munity Programs
Division of Psychiatry
State of Colorado Department of

Institutions
328 State Services Building
Denver, Colo. 80203

Dwayne Orton, Ph. D., Chairman
THINK-Editorial Board and Educa-

tional Consultant
International Business Machines Corp.
590 Madison Avenue
New York, N.Y. 10022

Abel G. Ossario, Ph. D., Director
Division of Professional Services
Illinois Department of Mental Health
160 N. LaSalle Street
Chicago, Ill. 60690

Jules Pagano
Vice President, Greenleigh

Associates, Inc.
1735 De Sales St., NW.
Washington, D.C.

Formerly Director of Adult Education
Programs

Office of Education
Department of Health, Education, and

Welfare
7th and D Streets, SW.
Washington, D.C. 20024
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Frank Paolitto, M.D.
Staff Psychiatrist
Special Grants Support Section
Technical Programs Assistance Branch
Division of Mental Health Services

Programs
National Institute of Mental Health
Chevy Chase, Md. 20203

Marvin E. Perkins, M.D.
Commissioner of Mental Health Services
New York City Community Mental

Health Board
93 Worth Street
New York, N.Y. 10013

Rex Pittenger, M.D., Chief
Staunton Clink
Director of Postgraduate Education
Project for Nonpsychiatric Physkians
School of Medicine
The University of Pittsburgh
Pittsburgh, Pa. 15213

Rodney Prestwood, M.D.
Program Coordinator for Grants and

Administration
Continuing Education, Health Sciences
San Francisco Medical Center
University of California
San Francisco, Calif. 94122

Daniel L. Prosser, M.A., Chairman
Conference of Social Workers in State

and Territorial Mental Health
Programs

Chief, Division of Community Services
Connecticut Department of Mental

Health
79 Elm Street
Hartford, Conn. 06115

Thomas S. Ray, Ph. D., Director
Training and Research
Division of Mental Health
State of Florida
124 W. Pensacola Street
Tallahassee, Fla. 32301

Lewis Rhodes, Ph. D., Director
National Project for Improvement of

Televised Instruction
National Association of Educational

Broadcasters
DuPont Circle Building
1340 Connecticut Avenue, NW.
Washington, D.C. 20036
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Citizen Participation Branch
Office of the Director
National Institute of Mental Health
Chevy Chas; Md. 20203

Edward C. Rosenow, Jr., M.D., F.A.C.P.
Executive Director
American College of Physicians
4200 Pine Street
Philadelphia, Pa. 10904

C. H. William Ruhe, M.D.
Secretary to The Council
Council of Medical Education
American Medical Association
535 N. Dearborn Street
Chicago, III. 60610

June Sheats, Ph. D.
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Los Angeles, California, 91604

Paul H. Sheats, Ph. D., Dean
Professor in Education
University Extension
University of California
Los Angeles, Calif. 90024

Ralph Simon, Ph. D.
Chief, Experimental and Special

Training Branch
Division of Manpower & Training

Programs
National Institute of Mental Health
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Howard L. Sip le, Ph. D.
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Mental Health, Region V
National Institute of Mental Health
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Chicago, Ill. 60607

Ruth Smalley, D.S.W., Acting Director
Division of Educational Services
Council on Social Work Education
354 East 46th Street
New York, N.Y. 10017

Robert Sutherland, Ph. D., Director
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The University of Texas
Austin, Tex. 78712



Dorothy E. Swinburne, Consultant
Health and Welfare
Association of the Junior Leagues

America, Inc.
The Waldorf Astoria
New York, N.Y. 10022

Mark Tarail, D.S.W.
Associate Director
Department of Psychiatry
Administrator, Community Mental

Health Center
Maimonides Medical Center
4802 10th Avenue
Brooklyn, N.Y. 11219

Forrest B. Tyler, Ph. D.
Chief, Psychology Section
Behavioral Sciences Training Branch
Division of Manpower and Training

Programs
National Institute of Mental Health
Chevy Chase, Md. 20203

Joan E. Walsh, M.Ed., Director
Psychiatric Nursing Project
National League for Nursing, Inc.
10 Columbus Circle
New York, N.Y. 10019

W. Carroll Ward
Past Vice President
The United States Jaycees
WJBFTV
Television Park
Augusta, Ga. 39891

Douglas Waterstreet
Assistant Director
The National Association for Mental

Health, Inc.
10 Columbus Circle
New York, N.Y. 10019

Thomas G. Webster, M.D., Chief
Continuing Education Branch
Division of Manpower and Training

Programs.
'National Institute of Mental Health
Chevy Chase, Md. 20203

Leonard Weiner, Ph. D., Director
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of Consultation Program
591 Morton Street
Boston, Mass. 02124

Charles B. Wilkinson, M.D.
Associate Director
Greater Kansas City Mental Health

Foundation
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Paul Wilson, M.D.
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C. L. Winder, Ph. D.
Dean, College of Social Science
Michigan State University
East Lansing, Mich. 48823

Nat Winston, M.D.
Commissioner of Mental Health
300 Cordell Hull Building
Nashville, Tenn. 37219

Milton Wittman, D.S.W.
Chief, Social Work Training Branch
Division of Manpower and Training

Programs
National Institute of Mental Health
Chevy Chase, Md. 20203

Calvin W. Young
Program Director
Continuing Education in Community

Mental Health
Department of Psychiatry
College of Medicine
University of Cincinnati
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Lucy Zabarenko, Ph. D.
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Department of Psychiatry
School of Medicine
University of Pittsburgh
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